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Edit“r’s Message

It is with great ”ride, enthusias’ and antici”ati“n that I invite y“u t“ 
read the inaugura‘ issue “f IPEM JOURNAL FOR INNOVATIONS IN 
TEACHER EDUCATION– ŎA new series “f IPEM J“urna‘ŏ.

In this inaugura‘ issue “f IPEM JOURNAL FOR INNOVATIONS IN 
TEACHER EDUCATION “f the Centre f“r Teacher Educati“n (CTE), 
y“u wi‘‘ find an array “f w“rks, re”resenting s“’e “f the variety and 
exce‘‘ence that IPEM ”r“’ises. The future “f India ‘ies in the ”resent 
c‘assr““’s and teachers wh“ ”r“vide kn“w‘edge t“ the students that 
brings an “””“rtunity a’“ng the’ t“ ’ake a c‘ear difference in the 
s“ciety. There are a ‘“t “f cha‘‘enges a teacher is facing in the c‘assr““’ 
“f t“day. Thus t“ ’eet th“se cha‘‘enges, the teacher needs t“ be s’arter 
than ear‘ier and be inn“vative in her ”ractices.  IPEM JOURNAL FOR 
INNOVATIONS IN TEACHER EDUCATION intends t“ be a ‘eader in 
faci‘itating a new kind “f ”‘atf“r’ t“ the teachers, acade’icians, 
ad’inistrat“rs and educati“na‘ ”‘anners t“ transf“r’ the ideas in 
acade’ia. It n“t “n‘y wi‘‘ he‘” in ”r“’“ting research in the fie‘d “f 
teacher educati“n but a‘s“ strengthen the re‘ati“nshi” between 
c“’’unities and instituti“ns “f higher ‘earning.

Success in the kn“w‘edge ec“n“’y c“’es t“ th“se wh“ kn“w 
the’se‘ves-their strength, their va‘ues, and h“w they best ”erf“r’ŏ.

-Peter Drucker

Kee”ing the qu“te, an en“r’“us a’“unt “f w“rk has g“ne int“ the 
deve‘“”’ent “f this j“urna‘ and I be‘ieve y“u wi‘‘ see that eff“rt 
ref‘ected in this editi“n and the i’”act it wi‘‘ have in the fie‘d “f teacher 
educati“n. As the Edit“r “f IPEM JOURNAL FOR INNOVATIONS IN 
TEACHER EDUCATION, I take this “””“rtunity t“ ex”ress ’y 
sincere gratitude t“ the auth“rs wh“ have ch“sen “ur this J“urna‘ t“ 
disse’inate their research w“rk. Further, I w“u‘d ‘ike t“ thank the 
Edit“rs, Review C“’’ittee Me’bers, Executive Direct“r and Direct“r 
Genera‘ “f IPEM f“r the success “f this J“urna‘.

We ‘““k f“rward t“ receive c“ntributi“ns f“r the next issue fr“’ 
acade’icians, sch“‘ars and ”r“fessi“na‘s t“ ensure c“nsistency and 
the success “f the J“urna‘. We we‘c“’e c“’’ents and suggesti“ns 
that w“u‘d advance the “bjectives “f the J“urna‘. 

Dr.Sugandha G“el
( Edit“r)

őAn investment in 
kn“w‘edge ”ays the 

best interestŒ

-Benja’in Frank‘in



Fr“m the Edit“rial B“ard

We are g‘ad t“ ”resent first Editi“n “f the Centre f“r Teacher Educati“n J“urna‘ 
őIPEM JOURNAL FOR INNOVATIONS IN TEACHER EDUCATIONŒ Ju‘y 
2016. Pub‘ishing a research J“urna‘ is a t“ugh task. H“wever, we braved a‘‘ 

the “dds, and ”ub‘ished this issue as a‘ways, “n ti’e.

We f“‘‘“wed a rig“r“us ’eth“d t“ se‘ect the ”a”ers. A‘‘ the ”a”ers we have inc‘uded in 
this issue “f IPEM JOURNAL FOR INNOVATIONS IN TEACHER EDUCATION are 
”eer reviewed and “n‘y th“se ”a”ers which went thr“ugh this rig“r have been given 
s”ace in this J“urna‘.

 The issue has research ”a”ers re‘ated t“ inn“vati“n in the fie‘d “f Educati“n. The 
research ”a”ers f“cus “n the E’erging R“‘e “f Teachers with G‘“ba‘ Pers”ectives, 
S“cia‘ Ski‘‘s: Their Need and I’”“rtance, Educati“n in C“‘“nia‘ and P“st C“‘“nia‘ 
Africa, An Ana‘ysis “f Pers“na‘ity Di’ensi“ns “f Science and Art C“‘‘ege Graduates, 
Teaching Effectiveness “f Teacher Educat“rs in Re‘ati“n t“ Their Teaching Subjects and 
Teaching Ex”erience and A Study “f Envir“n’enta‘ Achieve’ent in IX Standard 
Students Thr“ugh Envir“n’enta‘ Awareness.

We sincere‘y h“”e that these in-de”th research ”a”ers, f“cusing “n different issues, wi‘‘ 
further sti’u‘ate the acade’ic research, and wi‘‘ he‘” in deve‘“”ing an insight in the 
c“ncerned areas. We are eager‘y waiting f“r y“ur critica‘ res”“nse which we sha‘‘ 
inc“r”“rate in the f“rthc“’ing issues. We are great‘y indebted t“ the ”a”er writers 
wh“ t““k keen interest and sub’itted their research ”a”ers “n ti’e. It is because “f 
the sincere eff“rts “f these ”e“”‘e that the IPEM JOURNAL FOR 
INNOVATIONS IN TEACHER EDUCATION is in y“ur hand t“day.

We are gratefu‘ t“ “ur Patr“n Dr. B.S. G“e‘ wh“ ”r“vided a‘‘ the ’“ra‘ and 
financia‘ su””“rt t“ ”ub‘ish the IPEM JOURNAL FOR INNOVATIONS 
IN TEACHER EDUCATION.
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INTRODUCTION

In this c“’”etitive w“r‘d “f w“rk and educati“n, 
“n‘ine c“ursesare b““n f“r every teacher and teacher 
educat“r. These c“urses ”‘ay a ”iv“ta‘ r“‘e in their 
”r“fessi“na‘ and ”ers“na‘ gr“wth.Because “f 
thetight schedu‘e it is n“t ”“ssib‘e f“r every teacher 
t“ s”are ti’e f“r any additi“na‘ face t“ facec“urse.

S“’eti’e ”r“visi“ns “f sh“rt ter’ su’’er c“urses 
are schedu‘ed but everyb“dy ”‘ans their ”ers“na‘ 
”r“gra’s with fa’i‘y and chi‘dren during vacati“ns 
“f educati“na‘ instituti“ns.  In this situati“n 
s”ending se”arate ti’e t“ d“ a c“urse is rea‘‘y 
difficu‘t f“r teachers and educat“rs t““.

Kee”ing in ’ind ab“ve difficu‘ties “f teachers and 
educat“rs, NCERT is started an “n‘ine c“urse “n 
Acti“n Research in Educati“n f“r teachers and 
teacher educat“rs. 

T“ ’“nit“r its ”r“gress regu‘ar‘y and ’“dify the 
’“da‘ity “f the c“urse as ”er need and suggesti“ns 
“f the students is necessary t“ get c“ntinu“us 
feedback. The ”a”er is based “n the feedback 
received fr“’ user “f ab“ve stated “n‘ine c“urse, 

Online Course: Feedback of its Users 

which is being “rganized f“r teachers and teacher 
educat“rs w“rking in different ”art “f the c“untry. 

ABOUT THE COURSE

The tw“ credit “n‘ine c“urse “n Acti“n Research was 
deve‘“”ed initia‘‘y f“r e‘e’entary teacher educat“rs 
w“rking in DIETs and SCERTs. On de’ands the 
sa’e was extended f“r “ther educat“rs “f IASE, 
CTEs and Universities and sch““‘ teachers s”ecia‘‘y 
KVs and JNVs. The ’“du‘es were s”ecia‘‘y 
deve‘“”ed at NCERT and Vide“s were deve‘“”ed t“ 
su””“rt the c“ntent “f the c“urse. The c“urse is 
running “n M““d‘e ”‘atf“r’ and fu‘‘y user friend‘y. 
It c“ntains the features “f discussi“n f“r’s, “n‘ine 
testes and exa’inati“n, gr“u” assign’ents, 
synchr“n“us ’eetings etc. 

REQUIREMENTS

The ”artici”ants sh“u‘d have access t“ the c“’”uter 
syste’ with internet faci‘ity t“ ”artici”ate in the day-
t“-day activities. In additi“n, the ”artici”ants sh“u‘d 
a‘s“ be ski‘‘ed f“r accessing the webca’ a‘“ng with 
the head”h“ne s“ that the chat and “ther features can 
be uti‘ized fu‘‘y. 
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Rajendra Pal*
Pratima Pallai**

Vandana Tripathi***

The ”a”er deals with the feedback “f the users “f Online C“urse “n Acti“n Research devel“”ed f“r teacher educat“rs 
w“rking in DIET, SCERT, IASE, CTE's and Universities and f“r sch““l teachers s”ecially KVs & JNVs. The ”a”er is 
based “n the feedback received fr“m user “f “nline c“urse “n acti“n research. The m“dules were s”ecially devel“”ed at 
NCERT and Vide“ were devel“”ed t“ su””“rt the c“ntent “f the c“urse. The c“urse c“ntains the features “f discussi“n 
f“rms, Online tests and examinati“n, Assignments, Synchr“n“us meetings etc.

ABSTRACT
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THE PURPOSE 

The ”ur”“se “f this study was t“ get the feedback “f 
users “f “n‘ine C“urse “n vari“us as”ects inc‘uding 
its registrati“n ”r“cess, ’“da‘ity, c“ntent “r 
’“du‘es, eva‘uati“n ”r“cess, ’ent“ring ”r“cess and 
assess’ents, and vide“ su””“rt etc. 

The “ne “f the ”ur”“se “f this exercise was t“ get the 
suggesti“ns fr“’ the students t“ ’“dify this c“urse 
in future. 

THE TOOL

T“ get the res”“nse fr“’ the students “f “n‘ine 
c“urse  an “n‘ine Feedback Perf“r’a was deve‘“”ed 
c“vering vari“us as”ects “f the “n‘ine c“urse. The 
ite’s “f the Perf“r’a were b“th ’u‘ti”‘e ch“ice as 
we‘‘ as “”en ended.  The questi“nnaire was ’ade 
avai‘ab‘e “n‘ine t“ the students.

Out “f 65 students 50 res”“ndent ”r“vided their 
res”“nses within 30 days ti’e. 

Their res”“nses are given in tw“ ”arts. Part őAŒ 
c“nsisting res”“nses “n rating sca‘e (c‘“sed ended) 
and ”art őBŒ  c“nsist “f “”en ended reacti“ns. 
A.  FEEDBACK THROUGH RATING 
SCALE
The students “f “n‘ine c“urse were asked t“ give 
their feedback “n vari“us as”ects “f the ”r“gra’. 
Their c“ns“‘idated “bservati“ns are given be‘“w in 
the f“r’ “f gra”hica‘ ”resentati“n:

1. The material ”r“vided during the c“urse c“vered 
the vari“us as”ect “f AR A””r“”riately:
• Str“ng‘y Agree:             31 (62.00 %)
• Agree:                           18 (36.00 %)
• Undecided      1 (2.00 %)
• Disagree:                        0
• Str“ng‘y Disagree:          0

2.The language “f the material was easy t“ 
understand:
• Str“ng‘y Agree:       32 (64.00 %)
• Agree:                              17 (34.00 %)
• Undecided:                       1 (2.00 %)
• Disagree:                          0
• Str“ng‘y Disagree:           0

3.C“nce”ts “f different termin“l“gies used in the 
material were clear and easily C“m”rehensible:
• Str“ng‘y Agree:              23 (46.00 %)
• Agree:                            26 (52.00 %)
• Undecided:                   1 (2.00 %)
• Disagree:                   0
• Str“ng‘y Disagree:          0

4.The ”r“cess “f registrati“n in the c“urse was easy:
• Str“ng‘y Agree:          3 (66.00 %)
• Agree:                           16 (32.00 %)
• Undecided:                    1 (2.00 %)
• Disagree:                       0
• Str“ng‘y Disagree:          0

5. The assignments given with the m“dules were 
hel”ful in ex”l“ring the C“ntent:
• Str“ng‘y Agree:     29 (58.00 %)
• Agree:                             19 (38.00 %)
• Undecided:                     2 (4.00 %)
• Disagree:                        0
• Str“ng‘y Disagree:           0

6. Gr“u” assignments facilitated interact am“ng 
”artici”ants:
• Str“ng‘y Agree:     8 (16.00 %)
• Agree:                            23 (46.00 %)
• Undecided:                     9 (18.00 %)
• Disagree:                        9 (18.00 %)
• Str“ng‘y Disagree:           1 (2.00 %)

7. Time f“r weekends Synchr“n“us meetings were 
suitable:
• Str“ng‘y Agree:                 12 (24.00 %)
• Agree:                                26 (52.00 %)
• Undecided:                         9 (18.00 %)
• Disagree:                            3 (6.00 %)
• Str“ng‘y Disagree:             0

8. Synchr“n“us meetings hel”ed t“ understand the 
c“ntent, c“nce”ts & technicalities “f system:
• Str“ng‘y Agree:                 10 (20.00 %)
• Agree:                                23 (46.00 %)
• Undecided:                         15 (30.00 %)
• Disagree:                            1 (2.00 %)
• Str“ng‘y Disagree:             1 (2.00 %)

9. Regular c“mmunicati“ns thr“ugh SMS and e-
mails M“tivated t“ kee” c“ntinuance in the c“urse:
• Str“ng‘y Agree:    40 (80.00 %)
• Agree:        9 (18.00 %)

IPEM JOURNAL FOR INNOVATIONS IN TEACHER EDUCATION * V“l. 1, N“. 1, July 2016
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• Undecided:               1 (2.00 %)
• Disagree:      0
• Str“ng‘y Disagree:        0

10. S“metimes it was difficult t“ “”en the website 
“f AR:
• Str“ng‘y Agree:                1 (2.00 %)
• Agree:                               11 (22.00 %)
• Undecided:                       2 (4.00 %)
• Disagree:                              16 (32.00 %)
• Str“ng‘y Disagree:             20 (40.00 %)

11. The l“gin id & ”assw“rd were n“t w“rking 
many a times
• Str“ng‘y Agree:               1 (2.00 %)
• Agree:         2 (4.00 %)
• Undecided:         0
• Disagree:         20 (40.00 %)
• Str“ng‘y Disagree:           27 (54.00 %)

12. U”l“ading and d“wnl“ading ”r“cess “f c“ntent 
was easy t“ understand:
• Str“ng‘y Agree:                22 (44.00 %)
• Agree:         25 (50.00 %)
• Undecided:                       2 (4.00 %)
• Disagree:                         1 (2.00 %)
• Str“ng‘y Disagree:             0
13. Internet facility at my w“rking stati“n was 
easily available:
• Str“ng‘y Agree:       17 (34.00 %)
• Agree:        23 (46.00 %)
• Undecided:       3 (6.00 %)
• Disagree:      4 (8.00 %)
• Str“ng‘y Disagree:      3 (6.00 %)

14. Evaluati“n “n the basis “f assignments, “nline 
test and inv“lvements in “ther activities was 
a””r“”riate:
• Str“ng‘y Agree:     22 (44.00 %)
• Agree:       24 (48.00 %)
• Undecided:       4 (8.00 %)
• Disagree:      0
• Str“ng‘y Disagree:       0

15. The time and day “f initial and final test was 
suitable t“ me:
• Str“ng‘y Agree:     23 (46.00 %)
• Agree:       23 (46.00 %)
• Undecided:      3 (6.00 %)
• Disagree:      0
• Str“ng‘y Disagree:       1 (2.00 %)

16. The time durati“n f“r initial and final test was 
sufficient:
• Str“ng‘y Agree:      29 (58.00 %)
• Agree:       20 (40.00 %)
• Undecided:       0
• Disagree:      1 (2.00 %)
• Str“ng‘y Disagree:       0

17. Items in the final test were related t“ the 
c“ntents “f the c“urse:
• Str“ng‘y Agree:     30 (60.00 %)
• Agree:       18 (36.00 %)
• Undecided:       2 (4.00 %)
• Disagree:                          0
• Str“ng‘y Disagree:         0

18. C“ntents “f vide“s ”r“vided in su””“rt “f text 
was suitable:
• Str“ng‘y Agree:      23 (46.00 %)
• Agree:       21 (42.00 %)
• Undecided:       4 (8.00 %)
• Disagree:      2 (4.00 %)
• Str“ng‘y Disagree:      0
19. The language “f the vide“ ”r“grams was easy t“ 
understand:
• Str“ng‘y Agree:      27 (54.00 %)
• Agree:       17 (34.00 %)
• Undecided:       5 (10.00 %)
• Disagree:      1 (2.00 %)
• Str“ng‘y Disagree:      0

20. The v“ice “f ex”ert was audible:
• Str“ng‘y Agree:      23 (46.00 %)
• Agree:       21 (42.00 %)
• Undecided:       5 (10.00 %)
• Disagree:      1 (2.00 %)
• Str“ng‘y Disagree:      0

21. The s”eed “f delivery “f c“ntent was 
a””r“”riate:
• Str“ng‘y Agree:      23 (46.00 %)
• Agree:       20 (40.00 %)
• Undecided:       6 (12.00 %)
• Disagree:      1 (2.00 %)
• Str“ng‘y Disagree:       0

22. The time given f“r submitting the assignments 
was Sufficient:
• Str“ng‘y Agree:      23 (46.00 %)
• Agree:       19 (38.00 %)
• Undecided:                   5 (10.00 %)
• Disagree:      2 (4.00 %)

Online C“urse: Feedback “f its Users 
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• Str“ng‘y Disagree:       1 (2.00 %)

23. After d“ing this c“urse, I am able t“ c“nduct AR:
• Str“ng‘y Agree:        26 (52.00 %)
• Agree:      22 (44.00 %)
• Undecided:             0
• Disagree:      1 (2.00 %)
• Str“ng‘y Disagree:     1 (2.00 %)

24. The c“urse all“wed me t“ im”r“ve ”ractice & 
ca”abilities:
• Str“ng‘y Agree:     28 (56.00 %)
• Agree:      21 (42.00 %)
• Undecided:       1 (2.00 %)
• Disagree:       0
• Str“ng‘y Disagree:       0

The inter”retati“n “f ab“ve data and gra”hics are 
n“t d“ne because it is easi‘y evident fr“’ the 
”resentati“n “f ab“ve i’ages that what students 
want t“ state ab“ut the vari“us as”ects “f “n‘ine 
c“urse. It wi‘‘ be ’ere‘y re”etiti“n “f the visua‘ in the 
textua‘ f“r’. 

B .  F E E D B A C K  T H R O U G H  O P E N  
REMARKS

The students were asked t“ give “”en re’arks “n 
certain as”ects “f “n‘ine c“urse. Their c“ns“‘idated 
res”“nses are given be‘“w:
• Gr“u” assign’ents ’ay be restructured by 

assigning the different res”“nsibi‘ity t“ 
different ’e’bers “f any c“ncerned gr“u”. 

• S“’e ”ractica‘ acti“n research ”r“”“sa‘s that 
are rea‘‘y w“rked “ut in c‘ass r““’ situati“ns 
are t“ be given in ’“du‘es.

• S“’e exa’”‘es “f Pr“”“sa‘ “f AR and Re”“rts 
“n AR sh“u‘d be ”r“vided.

• C“urse is very g““d and he‘”fu‘ f“r the teachers 
t“ tack‘e the day t“ day ”r“b‘e’s and 
cha‘‘enges they faced in their ”r“fessi“na‘ ‘ife. 

• Sc“”e ’ay be created, s“ that the assign’ent “f 
“ne ”artici”ant sh“u‘d be avai‘ab‘e t“ “thers.

• C“urse sh“u‘d a‘s“ be avai‘ab‘e in Hindi 
‘anguage.

• Such c“urse sh“u‘d be “rganized twice in a year.
• Need t“ stress “n statistica‘ techniques.
• The “ne ”art “f ”r“gra’ sh“u‘d be face t“ face in 

NCERT Ca’”us.
• Webinars if ”“ssib‘e c“u‘d a‘s“ be inc‘uded as 

”art “f ‘ive ‘earning c“ntent.

• I think the c“urse is ’“re the“retica‘ than 
”ractica‘. I ’ean ’“re chance sh“u‘d be given 
t“ the ”artici”ants t“ d“ acti“n research in their 
res”ective fie‘d and ”“st the findings. 

• I fee‘ very difficu‘t whi‘e ”“sting “r sub’itting 
the assign’ents but I a’ very ha””y that I was 
seri“us‘y d“ing ’y assign’ents citing ’y 
ref‘ective th“ughts.

• If y“u wi‘‘ ”r“vide hard c“”y “f the ’ateria‘ 
wi‘‘ be he‘”fu‘ f“r further reference.

• Practica‘ sessi“ns sh“u‘d be ’“re effective and 
sh“u‘d c“ntain exa’”‘es.

• Can we think “f ’aking ”r“”“sa‘ ste” by ste” 
instead “f sub’itting “nce?

• After deciding t“”ic, ‘et the “bjectives be 
discussed in the gr“u” after their sub’issi“n.

• Even th“ugh I have n“t d“ne very we‘‘ (as I was 
intend t“ d“) in the c“urse tasks, I fee‘ ’“re 
nu’ber “f tasks wi‘‘ he‘” the ”artici”ant t“ 
engage and understand AR better. May be 
individua‘ extensi“ns ’ay be entertained in 
s“’e cases t“ av“id any dr“” “ut.

• M“re ”ub‘icity t“ such c“urse(s) can increase 
enr“‘’ent. Letters sent t“ KVS and JNV and 
“ther SCERTs and DIETs can he‘”.

• It ’ay be a fu‘‘y di”‘“’a c“urse f“r Acti“n 
Research f“r in-service teachers rather than 
credit c“urse

Students’ c“mments “n evaluati“n ”r“cedure “f 
this c“urse
• Strict eva‘uati“n “f res”“nsibi‘ities and 

c“’’it’ent.
• Late sub’issi“n “f assign’ents sh“u‘d n“t be 

c“nsidered as a negative as”ect “f eva‘uati“n 
”r“cess as internet faci‘ity in ’any areas ’ay be 
”““r “r “n s“’e s”ecific ti’e ”eri“ds it ’ay n“t 
w“rking.

• If we get t“ kn“w “ur grades as we c“’”‘ete the 
assign’ent, whi‘e d“ing the c“urse itse‘f we can 
seek c‘arificati“ns & f“cus “n “ur weaker areas. 

• After sub’issi“n the grades sh“u‘d be sh“wn t“ 
us and n“ ’arks sh“u‘d be reduced f“r s‘ight 
‘ate sub’issi“n as we a‘‘ are extre’e‘y busy in 
d“ing “ur “ffice w“rk 

• Few enc“uraging c“’’ents “n ’y sub’itted 
assign’ent. Which give b““st in the ”r“cess “f 
‘earning?

• Eva‘uati“n can be d“ne during the c“urse and 
feedback can be ”r“vided t“ ”artici”ants.
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• Eva‘uati“n ”r“cess sti‘‘ n“t c‘ear but c“’”‘ete 
trans”arency is there s“ n“ c“nfusi“n is there 
ab“ut the ”erf“r’ance ‘eve‘ “f individua‘ 
”artici”ant.

• The eva‘uati“n sh“u‘d be ’“re c“’”rehensive. 
Peer review and ”eer eva‘uati“n sh“u‘d be a 
”art “f eva‘uati“n ”r“cess.

• The fina‘ test difficu‘ty ‘eve‘ c“u‘d be raised. 
Answering 20 questi“ns in ha‘f an h“ur is very 
easy. It sh“u‘d be b“th a s”eed and ”“wer 
eva‘uati“n test.

• The eva‘uati“n ”r“cess is quite f‘exib‘e and 
a‘‘“w us t“ sh“wcase “ur understanding 
thr“ugh assign’ents and ex”‘“re the ’ateria‘s 
f“r c“’”‘eti“n “f the sa’e.

• The feedbacks ”r“vided were very he‘”fu‘. 
H“wever n“ne “f the assign’ents was graded.

• The grade “f each assign’ent sh“u‘d be 
”r“vided after its eva‘uati“n. Feedback sh“u‘d 
be given after eva‘uati“n

• Sc“recard sh“u‘d be there f“r every sub’itted 
assign’ent and test given.

• The feedback ’eth“ds “f ev“‘uti“n are 
a””reciated ab‘e. It is rea‘‘y su””“rt f“r ’e.

• I‘‘u’inative eva‘uati“n was nice and this wi‘‘ 
he‘” ’e t““ in eva‘uati“n.

• The eva‘uati“n functi“n is standard. Adding a 
quiz a‘“ng with the ’andat“ry assign’ents t“ 
each ’“du‘e can he‘” further.

The getting feedback is a c“ntinu“us ”r“cess “f any 
educati“na‘ ”r“gra’. Es”ecia‘‘y fr“’ its user. The 
c“urse wi‘‘ be ’“dified based “n the c“’’ents “f 
the students.  This ”r“cess wi‘‘ c“ntinue ti‘‘ the 
”r“gra’ is being i’”‘e’ented. 

Online C“urse: Feedback “f its Users 



*Dr.Kamla vashistha (Direct“r), Sch““l “f Educati“n, Jai”ur nati“nal university Jai”ur E-mail: kamlavashistha@gmail.c“m

Teacher educati“n is a gl“bal ”r“fessi“n that needs t“ be underst““d ”r“”erly. It is essential t“ gras” a gl“bal ”ers”ective “f 
the ”r“fessi“n as it is t“day, t“ make assum”ti“ns ab“ut it in the near future and t“ utilize the best thinking and 
instructi“nal m“dels available in the ”resent times. 

Pr“fessi“nally, ”“werful teaching is very im”“rtant and increasing in “ur c“ntem”“rary s“ciety as a result “f the steam “f 
dynamic initiatives “f human devel“”ment and ev“luti“n. Due t“ these devel“”ments and ev“luti“n, standards “f learning 
w“uld be higher in the 21st century than it has been in the 20th century and the current c“ncerns “f teacher educati“n that 
has been shifted fr“m teacher t“ learner centric ”arading. As ”er c“ncerns “f NCF-2005 & NCFTE-2010 the teachers need 
t“ ”r“vide c“llab“rative, c“-“”erative, c“mmunicative, c“nstructivist, creative, inn“vative, res“urceful and instructi“nal 
a””r“aches f“r their integrated and h“listic devel“”ment. A student has t“ face a l“t “f increasing c“m”etiti“n in every walk 
“f life.  S“ the ”r“cess “f educati“n needs t“ em”“wer the teachers t“ emerge vict“ri“us in this battle. The teachers need t“ be 
related t“ em”l“yability skills (life skills) which include decisi“n making, em”athy, fearlessness and s“ciability etc. The 
teachers need t“ be trained t“ use it with ease and c“nfidence. In the ”resent ”a”er the investigat“r discussed “n the 
ex”anded r“le “f teachers in the field “f educati“n and the skills that sh“uld be devel“”ed in teachers with gl“bal ”ers”ective.

Key terms: - c“llab“rative, c“-“”erative, c“mmunicative, c“nstructivist, creative, inn“vative a””r“aches, em”l“yability 
skills.

ABSTRACT

INTRODUCTION

The current syste’ “f sch““‘ing ”“ses tre’end“us 
burden “n chi‘dren. Educati“nists are “f the view 
that the burden arises fr“’ treating kn“w‘edge as a 
Ŏgivenŏ, an externa‘ rea‘ity existing “utside the 
‘earner and e’bedded in textb““ks. Kn“w‘edge is 
essentia‘‘y a hu’an c“nstruct, a c“ntinu“us‘y 
ev“‘ving ”r“cess “f ref‘ective ‘earning. Educati“n is 
n“t a ’echanica‘ activity “f inf“r’ati“n 
trans’issi“n and teachers are n“t inf“r’ati“n 
dis”ensers. Teachers have t“ increasing‘y ”‘ay the 
r“‘e “f crucia‘ ’ediating agents thr“ugh wh“’ 
curricu‘u’ is transacted.

Emerging Role of Teachers With 
Global Perspectives

In the “”ini“n “f Dr .A. P. J. Abdu‘ Ka‘a’, the f“r’er 
”resident “f India, őthe wh“‘e ”ur”“se “f educati“n 
in a c“untry is t“ deve‘“” and enhance the ”“tentia‘ 
“f hu’an res“urce and ”r“gressive‘y transf“r’ it 
int“ a kn“w‘edge s“cietyŒ. Since the ince”ti“n “f 
University educati“n c“’’issi“n (1948-1949) under 
the chair’anshi” “f e’inent educati“nist Dr. 
Sarva”a‘‘i Radhakrishnan stated that őthe ai’ and 
“bjective “f educati“n was t“ disc“ver new 
kn“w‘edge and deve‘“” certain va‘ues ‘ike 
fear‘essness “f ’ind, strength “f c“nscience and 
integrity “f ”ur”“se f“r the we‘fare “f the teachers 
and c“untry’en. As far back as Sec“ndary 
Educati“n C“’’issi“n (1952-53) rec“’’ended 
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that, őwe are c“nvinced that the ’“st i’”“rtant 
fact“r  in  the  c“nte’”‘ated educat i“na‘  
rec“nstructi“n is the teacher, his ”ers“na‘ qua‘ities, 
his educati“na‘ qua‘ificati“ns, his ”r“fessi“na‘ 
training and the ”‘ace that he “ccu”ies in the 
c“’’unity." (P”. 144-149). Laying e’”hasis “n the 
r“‘e “f teachers the Indian Educati“n C“’’issi“n 
(1964-66) has “bserved that "“f a‘‘ the different 
fact“rs which inf‘uence the qua‘ity “f educati“n and 
its c“ntributi“n t“ the nati“na‘ deve‘“”’ent and the 
effectiveness “f teachers and their character are 
und“ubted‘y the ’“st significant". T“ fu‘fi‘ this 
”ur”“se “f educati“n, teacher has a very significant 
and n“n re”‘aceab‘e r“‘e.

The UNESCO internati“na‘ c“’’issi“n “n 
educati“n f“r twenty first century has identified f“ur 
”i‘‘ars “f ‘earning-‘earning t“ kn“w, ‘earning t“ d“, 
‘earning t“ be, ‘earning t“ ‘ive t“gether. This can be 
achieved with the he‘” “f teachers. In the fie‘d “f 
educati“n, the “ne which inf‘uence the ‘ife “f 
students is the teacher. There is a ”hrase Ŏas is the 
teacher s“ is the chi‘dŏ. 

TEACHER CENTRED APPROACH TO 
LEARNER CENTRED APPROACH IN 
THE EDUCATION SYSTEM

In the ”revi“us syste’ “f educati“n, teacher was the 
”rinci”a‘ r“‘e. But in the new a””r“ach the ‘earner 
“ccu”ies the centre “f the educati“n syste’. The 
needs, interests, ‘eve‘, age and ”“tentia‘s “f the chi‘d 
are taken int“ acc“unt. N“w the ”r“cess “f educati“n 
is n“t the ”r“cess “f in”utting s“’ething t“ the head, 
but drawing “ut fr“’ the chi‘d. Teachers assess the 
nature “f the students, watch their natura‘ interests, 
enc“urage ”“tentia‘ in the’ and ins”ire the’ t“ 
bring “ut the best in the’. C“ntents and eva‘uati“n 
syste’s are u”graded and deve‘“”ed. The ’“dern 
teacher de”ends “n enc“urage’ent, suggesti“n and 
sy’”athetic ways. The ’“dern teacher enc“urages 
questi“ns by ‘earners.

THE MAIN CHARACTERISTICS OF 
CONSTRUCTIVISM ARE:
(A)  A‘‘ kn“w‘edge is hu’an c“nstructi“n
(B)  Learning is an interna‘ ”r“cess and that “ccurs 

in the ’ind “f an individua‘
(C)  Ex”erience “r interacti“n is required t“ create 

kn“w‘edge

(D)  F“‘‘“ws the ”rinci”‘e “ff c“‘‘ab“rative and 
c““”erative ‘earning strategies.

Thus in the new a””r“ach, the traditi“na‘ r“‘e “f 
teachers as ”r“viding kn“w‘edge t“ the student is 
t“ta‘‘y changed.

ROLE & IMPORTANCE OF TEACHERS 
IN THE NEW APPROACH

The ‘earner centred a””r“ach d“esnŏt reduce the 
i’”“rtance “f teachers. In the new a””r“ach the r“‘e 
“f the teacher bec“’e ’“re c“’”‘ex. In the ’“dern 
syste’, the teacher has t“ i’”‘e’ent the f“‘‘“wing 
fact“rs in his ’“de “f teaching.

A)  Enc“urage - ”air w“rk, gr“u” w“rk activity, 
gr“u” discussi“n, assign’ent, ”r“ject w“rk etc

B)  Enc“urage the use “f ‘ibrary, se‘f study and 
’ass ’edia

C) Enc“urage ‘earnerŏs ”artici”ati“n, we‘c“’e 
questi“ns

D)  Deve‘“” se‘f deve‘“”’ent, res“urce ’ateria‘ 
f“r se‘f ‘earning

E)  Maintain- a ”“rtf“‘i“-a‘‘ the necessary things 
‘ike charts, audi“visua‘s etc

F)  Let the students think and arrive at the s“‘uti“ns
G)  P‘ay the r“‘e “f a faci‘itat“r

ROLE OF TEACHERS IN THE TWENTY 
FIRST CENTURY

The new century is an era “f g‘“ba‘izati“n, 
kn“w‘edge ex”‘“si“n, techn“‘“gica‘ inn“vati“ns 
and en“r’“us scientific gr“wth. The fie‘d “f 
educati“n is underg“ing changes ’iracu‘“us‘y. 
Changes ‘ ike virtua‘  c ‘assr““’s,  g‘“ba‘  
c“’’unicati“ns, distance ‘earning, g‘“ba‘ 
ec“n“’ies, te‘ec“urses, c“r”“rate c‘assr““’s, 
increased c“’”etiti“n a’“ng s“cia‘ agencies f“r 
scarce res“urces etc. c“’es. In this situati“n, in 
additi“n t“ the r“‘e “f teachers as kn“w‘edge 
”r“vider, he has t“ ”erf“r’ a nu’ber “f r“‘es .These 
r“‘es can be su’’arized as f“‘‘“ws.

1.  TEACHER - ROLE MODEL  
This is the ’“st i’”“rtant r“‘e “f teacher. A r“‘e 
’“de‘ is a ”ers“n wh“se behavi“r is i’itated by 
“thers. The seven characteristics “f a ”“sitive r“‘e 
’“de‘ are the f“‘‘“wing.
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• P“sitive ch“ice ’aking:
• Think “ut ‘“ud‘y:
• A”“‘“gise and ad’it ’istakes:
• F“‘‘“w thr“ugh:
• Sh“ws res”ect:
• Be we‘‘ r“unded:
• De’“nstrate c“nfidence 

A teacher will be r“le m“del if he/she has:
• Qua‘ity “f ‘ife
• Res”“nsibi‘ity, 
• C“’’it’ent and dedicati“n
• Va‘ue based ‘ife
• A friend “r guide rather than a c“’’ander
• Integrated ”ers“na‘ity

2.  TEACHER AS A GUIDE
A guide is “ne wh“ directs an“ther in his c“urse “f 
‘ife. In the ear‘y years “f chi‘d the teacher has t“ 

functi“n as guide. He has t“ wa‘k with the students 
and t“ de‘iver the answers t“ his students. A teacher 
wh“ is a rea‘ guide t“ his students wi‘‘ fee‘ with 
the’, suffer with the’ and strugg‘e with the’ ti‘‘ he 
achieves the g“a‘.

3.  TEACHER AS A FRIEND
In the ear‘y chi‘dh““d “f “ne the r“‘e “f teacher is t“ 
functi“n as a friend t“ the student. Swa’i 
Vivekananda says, őThe true teacher is “ne wh“ can 
i’’ediate‘y c“’e d“wn t“ the ‘eve‘ “f the student 
and transfer his s“u‘ t“ the student and see thr“ugh 
and understand thr“ugh his ’indŒ. The re‘ati“nshi” 
“f a student t“ teacher inv“‘ves trust, guidance, 
enc“urage’ent etc. Teachers need t“ ’ake a g““d 
ra””“rt with the students. 

4.  TEACHER AS A MENTOR
In the ear‘y teenage “f a chi‘d teacher can take the 
r“‘e “f a ’ent“r. He can he‘” the individua‘ t“ bring 

Figure 1.1 R“le “f teachers in the twenty first century
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“ut his hidden ta‘ents and interests which has a great 
inf‘uence “n his future. Teacher can ”r“vide hi’ 
va‘ues ‘ike ”unctua‘ity, ’“ra‘ity and ”erseverance.

5.  TEACHER AS A FACILITATOR 
In the new a””r“ach “f educati“n, teachers have t“ 
functi“n as a faci‘itat“r “f ‘earning. The teacher has 
t“ ’“tivate the students and enc“urage discussing 
and debating. The teacher has t“ interact with the’ 
but the interacti“n has t“ f“‘‘“w the chi‘dren as a 
wh“‘e. 

Techniques and ’eth“ds ‘ike ‘ab“rat“ry w“rk, fie‘d 
tri”s, discussi“ns, se’inars etc sh“u‘d be deve‘“”ed 
a’“ng students with the ”ur”“se “f ”r“ducing g““d 
interacti“n a’“ng the’. 

6.  SOCIAL ENGINEER
An engineer is “ne wh“ ”re”are ”‘an, design a b‘ue 
”rint “f a task t“ be c“’”‘eted. The teachers ”re”are 
the b‘ue”rint “f the s“cia‘ deve‘“”’ent. As a 
’e’ber “f the s“ciety he has t“ w“rk f“r the 
deve‘“”’ent “f the s“ciety. He is the s“cia‘ engineer 
wh“ ’akes use “f the hu’an ’ateria‘s “f the nati“n 
t“ c“nstruct a stab‘e structure. 

7.   TEACHER-LEADER
The ”ers“n wh“ has “wn kn“w‘edge and ”ractice 
the ideas where needed can be ter’ed as ‘eader. He 
has t“ ’“nit“r the syste’, ”‘an, “rganize and ‘ead 
the activities t“ a sustainab‘e deve‘“”’ent. 

8.  CLASSROOM TEACHER
The res”“nsibi‘ity “f a teacher in the c‘assr““’ is 
very significant. There is a saying ‘ike this; őan 
“rdinary teacher te‘‘s; a g““d teacher de’“nstrates; 
the best teacher ins”iresŒ. The r“‘e “f a teacher in the 
c‘assr““’ is:
A)  Creat“r and ”r“vider “f kn“w‘edge
B)  As a c‘assr““’ ’anager
C)  Instructi“na‘ designer
D)  Mediat“r “f cu‘ture

9.  VALUE EDUCATOR
R“‘e “f teachers in va‘ue educati“n can be 
su’’arized as f“‘‘“ws: Teacher sh“u‘d (a) deve‘“” 
a nati“na‘istic fee‘ing a’“ng students (b) create an 
awareness ab“ut the ’“dern ”r“b‘e’s re‘ated t“ 
f““d, water, energy, envir“n’ent etc. (d) eradicate 
i‘‘iteracy (e) ensure s“cia‘ equa‘ity and justice (f) 
deve‘“” the qua‘ities “f character and str“ng 

‘eadershi” (g) “rganize fie‘d activities a’“ng the 
’argina‘ized with the students.

10. ROLE IN INCLUSION OF PUPILS WITH 
LEARNING DIFFERENCES
Inc‘usi“n “f ”u”i‘s with ‘earning differences is a 
ste””ing st“ne t“ achieve the g“a‘, Ŏuniversa‘ 
educati“nŏ. It inv“‘ves changes and ’“dificati“ns in 
the c“ntent, a””r“aches, structures and strategies. 
Inc‘usi“n assu’es that a‘‘ chi‘dren are ”art “f the 
regu‘ar sch““‘ syste’. It de’ands high ‘eve‘ “f 
teaching c“’”etence and “rganizati“na‘ changes. 

11.  ROLE OF TEACHER IN CURRICULUM 
INSTRUCTION 
Teacher is the ’“st i’”“rtant fact“r in the 
c“nstructi“n “f curricu‘u’. The teacher –student 
interacti“ns in the c‘assr““’ and the ’eth“d “f 
teaching etc inf‘uences the “utc“’es “f ‘earning. 

The teacher can inf‘uence the curricu‘a in 
deve‘“”ing va‘ues a’“ng students. The va‘ues 
trans’itted thr“ugh these interacti“ns bec“’e the 
rea‘ curricu‘ar va‘ues. The ‘earning “utc“’e 
de”ends n“t “n‘y “n the c“ntent but a‘s“ the ’eth“d 
“f teaching. 

12.  DESTINY MAKER & NATION BUILDING
Acc“rding t“ the K“thari c“’’issi“n re”“rt (1964-
1966) őthe destiny “f India is being sha”ed in her 
c‘assr““’sŒ. Teacher is a ’aker “f ’an. He is the 
f“undati“n “f a‘‘ educati“n and thus “f the wh“‘e 
civi‘izati“n “f ’ankind. Teacher can be ca‘‘ed as 
Ŏnati“n bui‘derŏ since the future “f the nati“n is bui‘t 
thr“ugh educati“n. The teacher inf‘uences the ’inds 
“f the y“uth and he‘”s the’ t“ be ”r“ud “f their 
cu‘ture, nati“na‘ character and nati“na‘ e’b‘e’ and 
“rna’ent the’se‘ves with s“cieta‘ c“nducts. Thus 
teacher has t“ ”‘ay a vita‘ r“‘e as   nati“n bui‘der.

14.  ONLINE INSTRUCTOR
In the ’“dern era teachers have t“ take the r“‘e as 
“n‘ine Instruct“r. He has t“ take res”“nsibi‘ity “f 
kee”ing discussi“ns “n track, share s”ecia‘ 
kn“w‘edge and insights, ’aintain gr“u” har’“ny, 
weaving t“gether  vari“us discussi“n threads, 
suggesting a hu’an re‘ati“nshi”, deve‘“”ing gr“u” 
unity, he‘”ing ’e’bers t“ w“rk t“gether in a 
’utua‘ cause are a‘‘ critica‘ t“ success “f any “n‘ine 
activities.
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Figure 1.2 Pre”aring Teachers f“r the 21st century

In the United States, the Nati“na‘ Acade’y “f 
Educati“n C“’’ittee “n Teacher Educati“n 
ad“”ted a fra’ew“rk that is “rganized “n three 
intersecting areas “f kn“w‘edge f“und in ’any 
state’ents “f standards f“r teaching which w“u‘d be 
a””‘icab‘e f“r c“nsiderati“n in the 21st century 
teacher educati“n and training curricu‘a. The ‘ist is 
re”resented in figure.1.2 diagra’’atica‘‘y. 

CONCLUSION

In this ’“dern era teaching is a c“’”‘ex ”r“cess and 
the r“‘e “f teacher is a‘s“ c“’”‘ex, ’u‘tidi’ensi“na‘ 
and cha‘‘enging. They have t“ ”‘ay r“‘es ranging 
fr“’ si’”‘e c‘assr““’ teachers t“ r“‘e ’“de‘. It is 
n“t a si’”‘e task; but a ti’e c“nsu’ing ”r“cess and 
need c“nstant c“ncentrati“n “f ’ind. T“ ”‘ay these 
r“‘es effective‘y teacher has t“ face great cha‘‘enges 
and needed t“ use techn“‘“gica‘ a””‘icati“ns, 
i’”r“ved ways “f teaching and ’“re than that, he “r 
she sh“u‘d be a c“ntinu“us ‘earner. They sh“u‘d 
have g““d ’ind and attenti“n t“ gain a‘‘ the 
qua‘ities needed f“r an efficient teacher. In the age “f 

kn“w‘edge ex”‘“si“n a‘s“ teacher is a ’ust f“r 
studentŏs we‘‘being.
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Alth“ugh the c“nce”t “f s“cial skills is n“t very new, many sch“lars have just started t“ realize their im”“rtance life and 
have begun t“ study their r“le in the different as”ects “f life “f an individual. This ”a”er ”resents an “verview “f the 
im”“rtance “f s“cial skills in academic achievement and in every stage “f life. S“cial skills are im”“rtant because they all“w 
an individual t“ interact in a well acce”table way in the s“ciety. This enhances the quality “f life by making relati“nshi”s 
very str“ng and cl“se, which in turn leads t“ s“und ”sych“l“gical and ”hysical health, which hel”s children in better 
adjustments in sch““ls and in their ”eer gr“u”s.  Str“ng s“cial skills hel” in facilitating inter”ers“nal interacti“ns which 
lead t“ efficient j“b “utc“mes. S“cial skills are the basic need “f an individual’s ”ers“nality traits and determine his/her 
success in life t“ a large extent.

ABSTRACT

INTRODUCTION

 We ‘ive in the s“ciety. A chi‘d is b“rn in a s“ciety and 
a‘s“ gr“ws u” in the s“ciety. The g“a‘s and 
achieve’ents “f a ”ers“nŏs ‘ife are affected by his 
behavi“ur in the s“ciety.  H“w a ”ers“n behaves 
with “thers in the s“ciety de”ends “n his s“cia‘ 
deve‘“”’ent. S“cia‘ deve‘“”’ent de”ends “n 
fact“rs such as ”eer re‘ati“ns, g““d s“cia‘ 
adjust’ent with “thers, e’“ti“na‘ inte‘‘igence, 
fa’i‘y structure, s“cia‘ ski‘‘s, etc. (Na’ka, 2009). 
Out “f these fact“rs, s“cia‘ ski‘‘s f“r’ the backb“ne 
“f an individua‘ŏs success. A ”ers“nŏs g““d 
behavi“ur he‘”s in estab‘ishing g““d re‘ati“ns with 
“thers, which in turn he‘”s hi’ in acquiring new 
ex”eriences and deve‘“”ing his true ”“tentia‘s t“ 
i’”r“ve his ”erf“r’ance in vari“us fie‘ds. G““d 
s“cia‘ ski‘‘s are very i’”“rtant f“r an individua‘ f“r 
successfu‘ functi“ning in ‘ife, by ‘earning these ski‘‘s 
a ”ers“n c“’es t“ kn“w h“w t“ ’ake g““d 
decisi“ns, g““d ch“ices and h“w t“ behave in 
diverse situati“ns. S“cia‘ ski‘‘s he‘” t“ ”re”are 

Social Skills: Their Need 
and Importance

y“ung ”e“”‘e t“ be ’ature and succeed in their adu‘t 
r“‘es with the fa’i‘y, w“rk”‘ace and c“’’unity. 

WHAT ARE SOCIAL SKILLS? 

S“cia‘izati“n ’eans bec“’ing a ’e’ber “f the 
s“ciety and ‘earning the ru‘es, attitudes and be‘iefs 
“f the s“ciety. S“cia‘ ru‘es and regu‘ati“ns are 
created, c“’’unicated and changed in verba‘ and 
n“nverba‘ ways. T“ kn“w, the ”r“”er way “f 
f“‘‘“wing these ru‘es is kn“wn as s“cia‘ ski‘‘s. A 
chi‘d deve‘“”s such qua‘ities “f behavi“r by 
“bserving ”e“”‘e and the envir“n’ent ar“und 
hi’/her. It is very easy f“r the individua‘ wh“ has 
adequate s“cia‘ ski‘‘s t“ estab‘ish and ’aintain 
re‘ati“nshi”s in his/her ‘ife (Kabasaka‘ and Çe‘ik, 
2010). S“cia‘ ski‘‘s have an i’”“rtant r“‘e in 
estab‘ishing and ’aintaining g““d re‘ati“nshi”s 
with “ther ”e“”‘e and “beying s“cia‘ ru‘es.  
Basica‘‘y, s“cia‘ ski‘‘s are the c“’”“nents “f 
behavi“ur that he‘” us t“ ada”t acr“ss the variety “f 
s“cia‘ settings and enab‘e us t“ get adjusted in the 
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s“ciety. In the w“rds “f Wa‘ker (1983), s“cia‘ ski‘‘s 
are the set “f c“’”etencies that a‘‘“w us t“ initiate 
and ’aintain ”“sitive s“cia‘ re‘ati“nshi”s, 
c“ntribute t“ ”eer acce”tance and t“ a satisfact“ry 
sch““‘ adjust’ent, and a‘‘“w us t“ c“”e effective‘y 
with s“cia‘ envir“n’ent. S“cia‘ Ski‘‘s enab‘e an 
individua‘ t“ behave in diverse situati“ns. The 
acade’ic ”erf“r’ance, inv“‘ve’ent in c“-
curricu‘ar activities, s“cia‘ re‘ati“nshi”s, behavi“r, 
and fa’i‘y re‘ati“nshi”s are based “n the extent t“ 
which an individua‘ ”“ssesses g““d s“cia‘ ski‘‘s. 
[VITAL, v“‘. 2, n“.4, 2007]. www.nas”“n‘ine.“rg. 
Acc“rding t“ Zins, Weissbert, Wang, & Wa‘berg, 
2004, őS“cia‘ ski‘‘s can a‘s“ be defined within the 
c“ntext “f s“cia‘ and e’“ti“na‘ ‘earning - 
rec“gnizing and ’anaging “ur e’“ti“ns, 
deve‘“”ing caring and c“ncern f“r “thers, 
estab‘ishing ”“sitive re‘ati“nshi”s, ’aking 
res”“nsib‘e decisi“ns, and hand‘ing cha‘‘enging 
situati“ns c“nstructive‘y and ethica‘‘yŒ. S“cia‘ ski‘‘s 
he‘” in navigating everyday interacti“ns e.g. 
exchanging inf“r’ati“n, h“‘ding c“nversati“n, 
’aking new friends, ’aintaining the friendshi”, 
asking f“r he‘” fr“’ “thers and giving instructi“ns. 
S“cia‘ ski‘‘s are the abi‘ities t“ interact and behave 
s“cia‘‘y and effective‘y, estab‘ishing and 
’aintaining ”“sitive re‘ati“nshi”s, ’aking 
res”“nsib‘e decisi“ns and hand‘ing cha‘‘enging 
situati“ns c“nfident‘y with a””r“”riate se‘f c“ntr“‘. 
There are ’any i’”“rtant s“cia‘ ski‘‘s f“r an 
individua‘ t“ acquire f“r successfu‘ functi“ning in 
‘ife; these can be “rganized int“ ”articu‘ar areas t“ 
’ake it easier t“ understand the’. These are kn“wn 
as c“’”“nents “f s“cia‘ ski‘‘s e.g. c“nversati“n ski‘‘s 
(verba‘ and n“n-verba‘), re‘ati“nshi” ski‘‘s, se‘f 
c“ntr“‘ and ’anneris’s. 

• CONVERSATION SKILLS - T“ adjust in the 
s“ciety we need t“ interact with “thers. With the 
he‘” “f c“nversati“n ski‘‘s we are ab‘e t“ 
c“’’unicate with “thers in a””r“”riate ways 
acc“rding t“ “ur cu‘ture and situati“ns.  
With“ut g““d c“nversati“n ski‘‘s there canŏt be 
effective c“’’unicati“n. A ’essage can be 
c“nverted int“ an err“r & can be ’isinter”reted. 
This can ‘ead t“ ’isunderstanding and 
frustrati“n. C“nversati“n ski‘‘s are the abi‘ities 
t“ ex”ress “nese‘f in verba‘ and n“nverba‘ 
ways. We are ab‘e t“ ex”ress “ur desires, needs 
and “”ini“ns etc. effective‘y with g““d 
c“nversati“n ski‘‘s. G““d c“nversati“ns ski‘‘s 

are a set “f keys t“ get success in  ‘ife and w“rk 
and t“ ’aintain g““d re‘ati“nshi”s.

• RELATIONSHIP SKILLS - Re‘ati“nshi” ski‘‘s 
c“nstitute the behavi“ur that is ”erf“r’ed by an 
individua‘ f“r the sake “f ’aintaining hea‘thy 
re‘ati“nshi” with “thers. An individua‘ sh“u‘d 
care ab“ut needs and fee‘ings “f the “ther 
”e“”‘e f“r ’aintaining successfu‘ and ”“sitive 
re‘ati“ns with “thers. Re‘ati“nshi” ski‘‘s he‘” t“ 
estab‘ish rewarding, hea‘thy and ”“sitive 
re‘ati“ns with the ”e“”‘e we interact with. 
These re‘ati“nshi”s ski‘‘s c“nstitute the ski‘‘s “f 
”reserving and ’anaging re‘ati“ns, res“‘ving 
c“nf‘icts, seeking he‘” at needed ti’e and c“-
“”erati“n. A‘‘ these are i’”“rtant t“ ’aintain 
friend‘y re‘ati“ns. 

• SELF CONTROL – Se‘f c“ntr“‘ is the abi‘ity in 
the individua‘s t“ c“ntr“‘ the e’“ti“ns in the 
”articu‘ar situati“n and acting in a””r“”riate 
ways.  Se‘f c“ntr“‘ he‘”s t“ check ‘eve‘s “f stress 
by changing the envir“n’ent and res”“nding 
t“ the e’“ti“ns ‘ike anger, sadness etc. 
a””r“”riate‘y. The ”ers“n having se‘f c“ntr“‘ is 
ab‘e t“ c“’’unicate effective‘y with “thers and 
’ake ”“sitive and hea‘thy re‘ati“nshi”s in the 
s“ciety.

• MANNERISM - Manneris’ ’eans acting 
a””r“”riate‘y in s“cia‘‘y acce”tab‘e ways and t“ 
dis”‘ay res”ect and c“nsiderati“n f“r “thers. 
G““d ’anners he‘” t“ ’aintain better 
re‘ati“nshi”s with “thers. Everyb“dy wants t“ 
have re‘ati“nshi” with the ”ers“n having g““d 
’anners. This inc‘udes tab‘e etiquettes, basic 
etiquettes etc. Exa’”‘es “f such ski‘‘s are: being 
”“‘ite and sh“wing res”ect t“ the “thers and 
f“‘‘“wing the genera‘ ru‘es whi‘e behaving. 

Being a s“cia‘ ”ers“n, an individua‘ needs t“ interact 
and t“ ’aintain ”“sitive and hea‘thy re‘ati“nshi”s 
with “ther ’e’bers “f the s“ciety. T“ interact “r 
c“’’unicate ”r“”er‘y, he needs g““d c“nversati“n 
ski‘‘s i.e. verba‘ and n“n verba‘. F“r the sake “f 
’aintaining ”“sitive and hea‘thy re‘ati“nshi” an 
individua‘ sh“u‘d be g““d ’annered and sh“u‘d 
have g““d se‘f c“ntr“‘ “ver his e’“ti“ns and stress 
‘eve‘s. The ”ers“n having these abi‘ities can 
estab‘ish g““d re‘ati“nshi”s and is ab‘e t“ react 
”“sitive‘y even in the cha‘‘enging situati“ns.
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IMPACT OF SOCIAL SKILLS ON 
ACADEMIC ACHIEVEMENT AND 
ADJUSTMENT IN SCHOOLS  

The ”r“cess “f Educati“n takes ”‘ace in the s“ciety.  
Learning is u‘ti’ate‘y a s“cia‘ ”r“cess (Bandura, 
1986; Dewey, 1916; Vyg“tsky, 1978). Pe“”‘e initia‘‘y 
‘earn s“’ething inde”endent‘y and eventua‘‘y that 
‘earning is ’“dified thr“ugh interacti“n with “thers. 
It is very i’”“rtant f“r a chi‘d t“ have g““d s“cia‘ 
ski‘‘s t“ ‘earn ’eaningfu‘‘y whi‘e interacting with 
the ’e’bers “f the s“ciety. S“cia‘ ski‘‘s are 
i’”“rtant f“r ”re”aring y“ung ”e“”‘e (chi‘dren) t“ 
’ature and succeed in their adu‘t r“‘es within the 
fa’i‘y, w“rk”‘ace and c“’’unity (Ten Da’ & 
V“‘’an, 2007). 

S“cia‘ deve‘“”’ent is re”resented best after birth. 
The ”r“cess “f s“cia‘ c“nsci“usness begins when the 
chi‘d rea‘izes the necessity “f his/her ’“ther t“ 
satisfy a‘‘ the needs. At age 3 t“ 4 ’“nths the baby 
res”“nds t“ envir“n’enta‘ fact“rs and tries t“ 
c“’’unicate with ”‘easant e’“ti“ns ‘ike j“y and 
‘aughter. In the sec“nd year chi‘d ex”resses his/her 
fee‘ings and sh“w desires easi‘y t“ be ab‘e t“ deve‘“” 
inde”endence and se‘f re‘iance (Ja‘a‘i, 2005).The ”re-
sch““‘ years are c“nsidered as the sensitive ”eri“d 
f“r chi‘drenŏs s“cia‘ deve‘“”’ent. During this 
”eri“d y“ung brains deve‘“” ra”id‘y and the 
chi‘dren are having their first s“cia‘ interacti“ns 
“utside “f the h“’e (Sige‘’an & Rider, 2006). The 
’“st i’”“rtant fact“r in successfu‘ s“cia‘ 
deve‘“”’ent “f the chi‘d is a str“ng and hea‘thy 
re‘ati“nshi” between h“’e and sch““‘ (Br““ks-
Gunn, et a‘. 2000), f“r the sake “f ’aintaining such 
re‘ati“nshi”s they need t“ have g““d s“cia‘ ski‘‘s 
and this is the ”erfect ti’e t“ teach the ‘itt‘e chi‘dren 
g““d s“cia‘ ski‘‘s. As the chi‘dren gr“w u” they have 
t“ face a new envir“n’ent at sch““‘ and have new 
ex”eriences with new ”eer gr“u”s, teachers and 
“ther ”ers“ns at sch““‘ “r neighb“rh““d. They need 
t“ adjust with everyb“dy. G““d s“cia‘ ski‘‘s enab‘e 
the’ t“ get adjusted with the cha‘‘enging situati“ns 
in ‘ife.

H“w a chi‘d behaves in the s“ciety affects his 
educati“na‘ g“a‘s and u‘ti’ate‘y his sch““‘ 
achieve’ent t““.  His g““d behavi“ur he‘”s in 
estab‘ishing g““d re‘ati“ns with “thers, which in 
turn he‘” hi’ in acquiring new ex”eriences and 
deve‘“”ing his true ”“tentia‘s t“ i’”r“ve his sch““‘ 

achieve’ent. Chi‘drenŏs sch““‘ ”erf“r’ance 
behavi“ur and inv“‘ve’ent in c“-curricu‘ar 
activities are inf‘uenced by the extent t“ which they 
”“sses g““d s“cia‘ ski‘‘s.  (Wa‘ker 1983) defines 
s“cia‘ ski‘‘s as őa set “f c“’”etencies that c“ntribute 
t“ ”eer acce”tance and t“ a satisfact“ry sch““‘ 
adjust’entŒ. P“ssessing g““d s“cia‘ ski‘‘s he‘”s a 
chi‘d n“t “n‘y t“ re‘ate we‘‘ with the ”eer gr“u”s but 
a‘s“ in ’aintaining g““d re‘ati“nshi”s with the 
teachers. A chi‘d having g““d s“cia‘ ski‘‘s can c“”e 
effective‘y with the s“cia‘ envir“n’ent as we‘‘ as the 
s c h “ “ ‘  e n v i r “ n ’ e n t .  C h i ‘ d r e n ŏ s  s c h “ “ ‘  
”erf“r’ance, behavi“ur, s“cia‘ and fa’i‘y 
re‘ati“nshi”s and inv“‘ve’ent in c“-curricu‘ar 
activities are inf‘uenced by the extent t“ which they 
”“sses g““d s“cia‘ ski‘‘s. S“cia‘ ski‘‘s he‘” in 
deve‘“”ing caring and c“ncern f“r “thers, taking 
res”“nsib‘e decisi“ns and effective‘y hand‘ing 
cha‘‘enging situati“ns. (Zins, Weissbert, Wang, & 
Wa‘berg, 2004).  őThe deve‘“”’ent “f s“cia‘ ski‘‘s 
‘ays a critica‘ f“undati“n f“r ‘ater acade’ic 
achieve’ent as we‘‘ as w“rk-re‘ated ski‘‘sŒ 
(McC‘e‘‘and & M“rris“n, 2003). S“cia‘ ski‘‘s 
enc“urage ”“sitive interacti“ns and av“id negative 
interacti“ns with “thers. (F‘“wers, 2008).

S“’e researchers c“nducted studies t“ see the effect 
“f s“cia‘ ski‘‘s “n acade’ic achieve’ent and sch““‘ 
adjust’ent. Gi‘‘ia’ & Shahar (2006) c“nducted a 
study “n Behavi“r ”r“b‘e’s as ’eaningfu‘ 
”redict“rs (during the ”resch““‘ years)  “f 
c“ntinued behavi“r ”r“b‘e’s i.e. ”““r ”eer 
standing, and acade’ic difficu‘ties during 
Kindergarten. The research has d“cu’ented that 
chi‘dren with“ut adequate s“cia‘ ski‘‘s are at risk t“ 
face difficu‘ties as ”eer rejecti“n, behavi“ur 
”r“b‘e’s, and ”““r acade’ic achieve’ent. (Masten 
et a‘., 2005) f“und that inter”ers“na‘ ski‘‘s are 
i’”“rtant f“r ”eer acce”tance and s“cia‘ adjust’ent 
thr“ugh“ut chi‘dh““d and ad“‘escence. (J“se”h 
A.Dur‘“k, 2011) re”“rted in őStudy Finds S“cia‘-
Ski‘‘s Teaching B““sts Acade’icsŒ that students 
wh“ t““k ”art in s“cia‘ and e’“ti“na‘ ‘earning “f 
SEL ”r“gra’  i’”r“ved in grades and standardized 
test. On the bases “f the review “f the researches 
’enti“ned ab“ve it can be c“nc‘uded that S“cia‘ 
Ski‘‘s ”‘ay an i’”“rtant r“‘e in the acade’ic 
achieve’ent and adjust’ent in sch““‘ a’“ng 
chi‘dren.

S“cial Skills: Their Need and Im”“rtance
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IMPORTANCE OF SOCIAL SKILLS IN 
OTHER ASPECTS OF LIFE  

S“cia‘ ski‘‘s are i’”“rtant f“r hu’an beings 
thr“ugh“ut their ‘ife because they a‘‘“w the’ t“ 
understand “thers and t“ be underst““d by “thers in 
a right way.  S“cia‘ ski‘‘s he‘” ”e“”‘e t“ ex”ress their 
”“sitive and negative fee‘ings in inter”ers“na‘ 
situati“ns (Hers“n & Be‘‘ack,1977). S“cia‘ ski‘‘s ”‘ay 
an i’”“rtant r“‘e in every situati“n whether it ’ay 
be f“r the chi‘dren in the age “f their sch““‘ing “r f“r 
the adu‘ts in their career.

S“cia‘ ski‘‘s he‘” chi‘dren t“ adjust we‘‘ with their 
”eer gr“u” and t“ ’aintain g““d re‘ati“nshi”s with 
teachers and “ther adu‘t ’e’bers “f the s“ciety. 
S“cia‘ ski‘‘s ”‘ay a very i’”“rtant r“‘e in ad“‘escents 
a‘s“. Ad“‘escence is the ”eri“d in which transiti“n 
fr“’ chi‘dh““d t“ adu‘th““d takes ”‘ace. Ra”id 
”hysi“‘“gica‘ and ”sych“‘“gica‘ changes “ccur in 
the chi‘dren in this stage.  N“w, chi‘dren begin t“ 
’ature and they extend their re‘ati“nshi”s bey“nd 
their fa’i‘y.  They face identity crises in this age and 
are in the need t“ ’ake their “wn identity. They need 
t“ have better s“cia‘ ski‘‘s t“ deve‘“” g““d 
re‘ati“nshi”s and ’ake their identity. S“cia‘ ski‘‘s 
he‘” ”e“”‘e t“ succeed in their ”ers“na‘, acade’ic, 
s“cia‘ and future ”r“fessi“na‘ activities (E‘ias et a‘. 
(1997).

After ad“‘escence ”eri“d it is the ti’e t“ be 
inde”endent f“r an adu‘t. S“cia‘ ski‘‘s f“r’ an 
i’”“rtant fact“r “f e’”‘“yee success (Beheshtifar 
and N“r“y, 2013), s“ an individua‘ a‘s“ needs t“ 
have g““d s“cia‘ ski‘‘s t“ be successfu‘ in his 
”r“fessi“na‘ ‘ife. Str“ng s“cia‘ ski‘‘s he‘” in 
faci‘itating inter”ers“na‘ interacti“ns which ‘ead t“ 
efficient j“b “utc“’es. S“cia‘ ski‘‘s a‘‘“w an 
individua‘ t“ face every situati“n c“nfident‘y 
with“ut ‘“sing s“cia‘ reinf“rce’ent. S“cia‘ ski‘‘ 
enhances ”e“”‘eŏs ”erf“r’ance (H“gan & She‘t“n, 
1998).  Basica‘‘y f“r having g““d ”erf“r’ance in 
“nes ”r“fessi“na‘ ‘ife, a ”ers“n sh“u‘d have g““d 
s“cia‘ ski‘‘s which inc‘ude what is said by an 
individua‘ during the c“nversati“n and h“w it is 
said. Whi‘e c“’’unicating with “thers a fir’ and 
g““d v“ice t“ne, g““d ex”ressi“ns “n face, b“dy 
‘anguage, eye c“ntact etc ”‘ay an i’”“rtant r“‘e and 
a‘‘ these qua‘ities are re‘ated with having g““d s“cia‘ 
ski‘‘s. Pe“”‘e wh“ are s“ciab‘e ear‘y in ‘ife are ’“re 
‘ike‘y t“ get the j“bs (B“rghans, Wee‘ and Weinberg, 
2006). 

S“cia‘ ski‘‘s tend t“ enhance ”ers“na‘ deve‘“”’ent, 
better understanding, ”r“ductivity, e’”‘“yabi‘ity 
and career success. S“cia‘ ski‘‘s are the basic need “f 
g““d re‘ati“nshi”s and better understandings. This 
‘eads t“ their g““d ”sych“‘“gica‘ and ”hysica‘ 
hea‘th. If a ”ers“n is ca”ab‘e “f estab‘ishing and 
’aintaining ”“sitive and hea‘thy re‘ati“nshi”s with 
“thers, he is “ften free fr“’ ”sych“‘“gica‘ dis“rders 
‘ike de”ressi“n, anxiety, ‘“ne‘iness, frustrati“n and 
his se‘f identity, se‘f estee’ and aut“n“’y start t“ 
increase (J“hns“ns and J“hns“ns, 1999).

CONCLUSION

 Since we ‘ive in the s“ciety, it is very essentia‘ f“r a 
”ers“n t“ “bey a‘‘ ru‘es and be‘iefs “f the s“ciety. 
S“cia‘ ski‘‘s, as the c“’”“nents “f behavi“r, a‘‘“w us 
t“ interact with “thers and ’aintain hea‘thy 
re‘ati“nshi”s in the s“ciety. S“cia‘ ski‘‘s are the 
abi‘ities t“ interact and behave s“cia‘‘y and 
effective‘y, estab‘ishing and ’aintaining ”“sitive 
re‘ati“nshi”s, ’aking res”“nsib‘e decisi“ns and 
hand‘ing cha‘‘enging situati“ns c“nfident‘y with 
a””r“”riate se‘f c“ntr“‘. In each stage “f ‘ife an 
individua‘ needs t“ have g““d s“cia‘ ski‘‘s t“ behave 
in diverse situati“ns f“r better adjust’ent.  A chi‘d 
having g““d s“cia‘ ski‘‘s is ab‘e t“ ”erf“r’ better in 
acade’ic achieve’ent in sch““‘, behave ”“sitive‘y 
and estab‘ish and ’aintain re‘ati“nshi”s with “thers 
effective‘y. S“cia‘ ski‘‘s he‘” chi‘d t“ attain his 
educati“na‘ g“a‘s and a‘s“ enab‘e a ”ers“n t“ be a 
res”“nsib‘e ’e’ber “f the s“ciety. S“cia‘ ski‘‘s he‘” 
an individua‘ t“ enhance acade’ic achieve’ent, 
”ers“na‘ deve‘“”’ent, better understanding, 
”r“ductivity, e’”‘“yabi‘ity and career success.
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This ”a”er ”resents a c“m”arative analysis “f Educati“n in Africa during c“l“nial and ”“stc“l“nial era. Educati“n is the 
backb“ne “f any nati“n's ”r“s”erity and all the nati“ns “f the w“rld have ”r“gressed much after attaining their freed“m. Yet 
the ec“n“mic gr“wth in African nati“ns “r Africa as a c“ntinent is still n“t significant en“ugh when c“m”ared t“ “ther 
Eur“”ean nati“ns “r Asian nati“ns. It is a big ”“ssibility that Educati“nal Backwardness can be “ne str“ng reas“n 
res”“nsible f“r this. Hence, this research can hel” us understand the ”“ssible s“luti“ns t“ the ”r“blems related t“ ec“n“mic 
gr“wth.  
 
Keywords: C“l“nizati“n, c“l“nialism, C“l“nial Educati“n

ABSTRACT

INTRODUCTION

The Universa‘ Dec‘arati“n “f Hu’an Rights has 
e’”hasized educati“nŏs i’”“rtance as a 
funda’enta‘ hu’an right and a necessary e‘e’ent 
“f deve‘“”’ent.  Educati“n enc“’”asses the sc“”e 
“f s“cia‘ va‘ues, ’“ra‘ity, traditi“n, re‘igi“n, ”“‘itics 
and hist“ry. Educati“n is the c“rnerst“ne “f s“cietyŏs 
ec“n“’ic gr“wth and ex”ansi“n. They stress the 
i’”“rtance “f investing in educati“n f“r ”r“’“ting 
sustained ec“n“’ic deve‘“”’ent.

Educati“n is a ”“werfu‘ drives “f deve‘“”’ent and 
“ne i’”r“ving hea‘th, Gender equa‘ity ”eace and 
stabi‘ity educati“n in its genera‘ sense is a ter’ “f 
‘earning in which the kn“w‘edge, ski‘‘s and habits “f 
a gr“u” “f ”e“”‘e are transferred fr“’ “ne 
generati“n t“ the next thr“ugh teaching training and 
research. It takes ‘itt‘e t“ see that educati“nŏs 
attain’ent ‘eve‘s differ aut“’atica‘‘y between 
deve‘“”ing and deve‘“”ed c“untries f“r a‘‘ ages. 
Educati“n is a key instru’ent f“r binging ab“ut 
changes in va‘ues and attitudes, ski‘‘s behavi“rs and 

Education In Colonial and 
Postcolonial Africa

‘ife sty‘e c“nfident with sustainab‘e deve‘“”’ent 
within and a’“ng c“untries. The c“nce”t “f 
sustainab‘e deve‘“”’ent inc‘udes the key areas “f 
s“ciety envir“n’ent and ec“n“’y, with cu‘ture as 
an under‘ying di’ensi“n, the va‘ues, diversity 
kn“w‘edge, ‘anguages and w“r‘dviews ass“ciated 
with cu‘tures ingénue the way educati“n f“r 
sustainab‘e deve‘“”’ent is i’”‘e’ented in s”ecific 
nati“na‘ c“ntents ”articu‘ar‘y in re‘ati“n t“ third 
w“r‘d c“untries ‘ike African Nati“ns.

KEY THEORETICAL CONCEPTS

C“‘“nizati“n: The ”r“cess “f c“‘“nizati“n inv“‘ves 
“ne nati“n “r territ“ry taking c“ntr“‘ “f an“ther 
nati“n “r territ“ry either thr“ugh the use “f f“rce “r 
by acquisiti“n.

P“st-C“‘“nia‘is’: P“st-c“‘“nia‘is’ is defined in 
anthr“”“‘“gy as the re‘ati“ns between nati“ns and 
areas they c“‘“nized and “nce ru‘ed. (Fischer-Tine, 
2011)
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C“‘“nia‘ Educati“n: As a by”r“duct “f c“‘“nizati“n, 
the c“‘“nizing nati“n i’”‘e’ents its “wn f“r’ “f 
sch““‘ing within their c“‘“nies. Tw“ sch“‘ars “n 
c“‘“nia‘ educati“n, Gai‘ P. Ke‘‘y and Phi‘i” G. 
A‘tbach, define the ”r“cess as an atte’”t őt“ assist in 
the c“ns“‘idati“n “f f“reign ru‘eŒ. 

T H E  I M P A C T  O F  C O L O N I A L  
EDUCATION

C“‘“nizing g“vern’ents rea‘ize that they gain 
strength n“t necessari‘y thr“ugh ”hysica‘ c“ntr“‘, 
but thr“ugh ’enta‘ c“ntr“‘. This ’enta‘ c“ntr“‘ is 
i’”‘e’ented thr“ugh a centra‘ inte‘‘ectua‘ ‘“cati“n, 
the sch““‘ syste’, őc“‘“nia‘ sch““‘s…s“ught t“ 
extend f“reign d“’inati“n and ec“n“’ic 
ex”‘“itati“n “f the c“‘“nyŒ because C“‘“nia‘ 
educati“n is ődirected at abs“r”ti“n int“ the 
’etr“”“‘is and n“t se”arate and de”endent 
deve‘“”’ent “f the c“‘“nized in their “wn s“ciety 
and cu‘tureŒ. The u‘ti’ate g“a‘ “f c“‘“nia‘ educati“n 
is this: őWe ’ust at ”resent d“ “ur best t“ f“r’ a 
c‘ass wh“ ’ay be inter”reters between us and the 
’i‘‘i“ns wh“’ we g“vern; a c‘ass “f ”ers“ns, Indian 
in b‘““d and c“‘“ur, but Eng‘ish in taste, in “”ini“ns, 
in ’“ra‘s, and in inte‘‘ect.Œ

C“‘“nia‘ educati“n stri”s the c“‘“nized ”e“”‘e away 
fr“’ their indigen“us ‘earning structures and draws 
the’ t“ward the structures “f the c“‘“nizers.

Often, the i’”‘e’entati“n “f a new educati“n 
syste’ ‘eaves th“se wh“ are c“‘“nized with a ‘i’ited 
sense “f their ”ast. The indigen“us hist“ry and 
cust“’s, “nce ”racticed and “bserved, s‘“w‘y s‘i” 
away. Gr“wing u” in the c“‘“nia‘ educati“n syste’, 
’any c“‘“nized chi‘dren enter a c“nditi“n “f 
hybridity, in which their identities are created “ut “f 
’u‘ti”‘e cu‘tura‘ f“r’s, ”ractices, be‘iefs and ”“wer 
dyna’ics. C“‘“nia‘ educati“n creates a b‘urring that 
’akes it difficu‘t t“ differentiate between the new, 
enf“rced ideas “f the c“‘“nizers and the f“r’er‘y 
acce”ted native ”ractices.  c“‘“nia‘ educati“n 
annihi‘ate[s] a ”e“”‘eŏs be‘ief in their na’es, in their 
‘anguages, in their envir“n’ent, in their heritage “f 
strugg‘e, in their unity, in their ca”acities and 
u‘ti’ate‘y in the’se‘ves. It ’akes the’ see their 
”ast as “ne waste‘and “f n“n-achieve’ent and it 
’akes the’ want t“ distance the’se‘ves fr“’ that 
waste‘and. It ’akes the’ want t“ identify with that 
which is furthest re’“ved fr“’ the’. 

N“t “n‘y d“es c“‘“nia‘ educati“n eventua‘‘y create a 
desire t“ disass“ciate with native heritage, but it 
affects the individua‘ and the sense “f se‘f-
c“nfidence. C“‘“nia‘ educati“n insti‘‘s a sense “f 
inferi“rity and dise’”“wer’ent with the c“‘‘ective 
”syche “f a c“‘“nized ”e“”‘e. In “rder t“ e‘i’inate 
the har’fu‘, ‘asting effects “f c“‘“nia‘ educati“n, 
”“stc“‘“nia‘ nati“ns ’ust c“nnect their “wn 
ex”eriences “f c“‘“nia‘is’ with “ther nati“nsŏ 
hist“ries. A new educati“na‘ structure ’ust su””“rt 
and e’”“wer the hybrid identity “f a ‘iberated 
”e“”‘e.

During the nineteenth and beginning “f the 
twentieth centuries, ’“st c“untries “f the regi“n 
were under Eur“”ean c“‘“nizati“n. Th“ugh the 
c“‘“nizing auth“rities were the first t“ intr“duce a 
c“’”u‘s“ry educati“n, access t“ ’“dern (Eur“”ean-
sty‘e) educati“n was restricted t“ a se‘ect e‘ite. 
C“‘“nia‘ educati“n in ’any ways was designed t“ 
sha”e ‘“ca‘ inte‘‘ectua‘ deve‘“”’ent and t“ ‘i’it 
their abi‘ity “f ‘“ca‘ act“rs in cha‘‘enging the 
c“‘“nizersŏ ”“‘itica‘ c“ntr“‘, whi‘e enhancing the “f 
Western cu‘ture, but it resu‘ted fr“’ the c“‘“nizerŏs 
wi‘‘ingness t“ advance a d“’inant and su”eri“r 
western cu‘ture whi‘e annexing further territ“ries in 
the MENA regi“n and i’”“sing restricti“ns “n 
nati“na‘s.

METHODOLOGY

Objectives:
The study was c“nducted with the s“‘e “bjective “f 
c“’”aring the educati“n status in African Nati“ns 
during the C“‘“nia‘ and P“st-C“‘“nia‘ Peri“ds. 

T““ls: 
The inf“r’ati“n required f“r the study was c“‘‘ected 
fr“’ the ”ri’ary as we‘‘ as sec“ndary s“urces. 
Pri’ary s“urces inc‘uded discussi“ns with the 
ex”erts “f hist“ry and ”“‘itica‘ science. Sec“ndary 
s“urces inc‘uded ’ain‘y “n‘ine s“urces ‘ike internet, 
s“cia‘ ’edia sites etc.

Pr“cedure “f Data C“llecti“n:
At first the “bjective and the’e “f the study was 
decided after which discussi“n with the sch“‘ars “f 
”“‘itica‘ science was he‘d. Then, as ”er their 
suggesti“ns, detai‘ed and ‘atest inf“r’ati“n was 
searched “n the internet thr“ugh vari“us websites 
and researches d“ne in African c“ntext. This 
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inf“r’ati“n was then divided int“ tw“ ti’e ”eri“ds 
“f C“‘“nia‘ and P“st-C“‘“nia‘ eras. Then, 
c“’”arative study “f b“th was d“ne t“ reach t“ the 
findings.

Data Analysis:
The c“‘‘ected inf“r’ati“n “r data was ana‘yzed with 
the he‘” “f c“ntent ana‘ysis technique as the 
c“‘‘ected data was descri”tive in nature.

CONCLUSION

Summarized research findings are: 
1. Between 2010 and 2050, the educati“n syste’s 

“f the regi“n were transf“r’ed. Pri’ary, 
sec“ndary, tertiary and adu‘t educati“n 
increased access and equity. The ’aj“rity are n“ 
‘“nger shut “ut “f high qua‘ity educati“n. 
Universities and c“‘‘eges ex”anded and n“w 
“ffer f‘exib‘e degree and di”‘“’a ”r“gra’’es 
that b‘end a str“ng Caribbean character and 
se‘ected g‘“ba‘ ”rinci”‘es. 

2. Many African y“uth that receive educati“n 
a‘’“st a‘ways ‘eave their h“’es. They wi‘‘ 
either ‘eave their h“’es f“r ‘arger cities in 
search “f w“rk and educati“n, “r they wi‘‘ ‘eave 
their c“untries a‘t“gether in an atte’”t t“ send 
’“ney h“’e t“ their fa’i‘ies. Th“se that ‘eave 
their c“untry find it ’“re ”r“fitab‘e t“ be taxi 
drivers in Eur“”e than t“ be Pr“fessi“na‘ 
w“rkers in Africa. S“, educati“n is n“t va‘ued, 
n“r are there returns “n invest’ent f“r the 
y“uth that are ‘ucky en“ugh t“ receive an 
educati“n.  

3. The causes are ”‘entifu‘, but three ’aj“r reas“ns 
f“r a ‘ack “f deve‘“”’ent are ”ara’“unt. In the 
”ast, “n‘y the richest and ’“st ”“werfu‘ 
fa’i‘ies received qua‘ity educati“ns. In ’“re 
recent years, this trend has shifted t“ ”r“vide 
educati“n f“r ’any ”“st-c“‘“nia‘ nati“ns 
citizens.  Many ”“st c“‘“nia‘ African nati“ns 
have c“’e a ‘“ng way in ter’s “f educati“n. In 
the ”ast, a qua‘ity educati“n was “n‘y attainab‘e 
by the rich and ”“werfu‘ within these states. 
Recent‘y, we have seen higher educati“n 
attainabi‘ity rates thr“ugh“ut the ”“st-c“‘“nia‘ 
w“r‘d. H“wever, at the ‘“west ‘eve‘, better 
access t“ educati“n ’ust be ”r“vided.

4. Perha”s the biggest cause “f c“nf‘ict is the 
b“rders which were arbitrari‘y created by 
c“‘“nia‘ ru‘ers during their tenure. These 

“ng“ing c“nf‘icts detract fr“’ the abi‘ity t“ 
f“cus the ’assive a’“unts “f attenti“n required 
t“ deve‘“” ”“st-c“‘“nia‘ nati“ns. It a‘s“ creates a 
natura‘ rift in everyday ‘ife, fr“’ educati“n t“ 
cu‘ture and even ‘anguage. The ‘“ng ter’ 
s“‘uti“n t“ this ”r“b‘e’ is t“ a‘‘“w the African 
Uni“n (AU) t“ set b“rders in a n“n-arbitrary 
way.

5. The s”read “f educati“n in the regi“n has 
engendered ’any s“cia‘ changes that 
inf‘uenced the ”“siti“n “f w“’en in MENA 
c“untries. M“st i’”“rtant‘y, even in the 
c“nservative regi’es, w“’en had access t“ 
educati“n. Thr“ugh“ut the regi“n, whi‘e the 
”ercentage “f gir‘s in ”ri’ary sch““‘s was as 
i’”“rtant as that “f b“ys, fe’a‘e access t“ 
higher educati“n was steadi‘y rising. 
C“rres”“nding‘y, due t“ their i’”r“ved ‘eve‘ “f 
‘iteracy, educated w“’en c“u‘d w“rk as 
‘awyers, d“ct“rs, and e’”‘“yees in s“cia‘ 
services. In c“untries such as Tunisia and Iraq 
where the state g“vern’ents were wi‘‘ing t“ 
ra”id‘y ’“dernize their s“cieties, w“’en he‘d 
“ffices in g“vern’ent.

6. In the Midd‘e East and N“rth Africa, during the 
”“st-c“‘“nia‘ era, educati“n s”read as resu‘t “f 
the significant s“cia‘ changes and the rise “f 
indigen“us é‘ite as a ru‘ing ”“wer. The 
wi‘‘ingness “f nati“na‘ g“vern’ents t“ bui‘d a 
str“ng nati“n ’ade the acquisiti“n “f ‘iteracy a 
necessary ski‘‘ f“r ’axi’izing hu’an 
”“tentia‘.

7. In the ”“st-c“‘“nia‘ ”eri“d, the d“’inant 
”attern has been g“vern’entsŏ c“ntr“‘ “f 
educati“n.[8] Free educati“n was ”r“’“ted by 
’any ‘eaders, inc‘uding Egy”t's Ga’a‘ Abde‘ 
Nasser, as a critica‘ as”ect “f nati“n-bui‘ding, 
and ”r“’ised that each graduate w“u‘d find a 
”“siti“n in the ”ub‘ic sect“r. The ex”ansi“n “f 
”ri’ary, sec“ndary and tertiary educati“n has 
”ara‘‘e‘ed the ra”id ”“”u‘ati“n gr“wth since 
the 1960s. Between 1965 and 1990, the 
”ercentage “f students enr“‘‘ed in ”ri’ary 
educati“n increased fr“’ 61% t“ 98%.
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Pers“nality dimensi“ns are the ”“werful fact“rs which are res”“nsible f“r sha”ing the behavi“ur “f the students. 
Kn“wledge “f ”ers“nality dimensi“ns is a valuable t““l in the hand “f a teacher. Study “f ”ers“nality dimensi“ns “ffers a 
teacher number “f techniques and meth“ds   by which teaching, learning and adjustment can be facilitated. Thus 
kn“wledge “f ”ers“nality dimensi“ns w“rks as a useful res“urces t“ an alert teacher (Skinner-2002).  Theref“re 
investigat“r decided t“ measure the ”ers“nality dimensi“ns “f c“llege graduates. In the ”resent investigati“n the 
investigat“r decided t“ measure the ”ers“nality dimensi“ns “f arts and science graduates “DIMENSION 
PERSONALITY INVENTORY’ c“nstructed by Dr. Mahesh Bhargava has been used in the ”resent study. It was f“und 
that Science and Art c“llege graduates differ significantly “n activity –”assivity, assertive-submissive and em“ti“nally 
stable and instable dimensi“n “f ”ers“nality.        

Key words: Pers“nality dimensi“ns, activity –”assivity, assertive-submissive, em“ti“nally stable & instable.

ABSTRACT

INTRODUCTION

The w“rd ”ers“na‘ity has been derived fr“’ the 
Latin w“rd PERSONA which ’eans ’ask used by 
the act“rs “n the stage. This h“wever is n“t the actua‘ 
’eaning “f the ter’. N“w ”ers“na‘ity is kn“wn by 
the c“nduct, behavi“ur, activities, ’“ve’ent and 
everything e‘se c“ncerning the individua‘. 
Pers“na‘ity c“vers the wh“‘e nature “f the 
individua‘. By ”ers“na‘ity we ’ean the su’ t“ta‘ “f 
“ur ways “f behaving t“wards “urse‘ves and 
t“wards “thers in different situati“n “f ‘ife. Thus 
”ers“na‘ity is described in ter’s “f an individua‘ 
behavi“ur, acti“n, ”“stures, attitudes and “”ini“ns 
regarding his externa‘ w“r‘d. T“ be si’”‘e, 
”ers“na‘ity is the behavi“ur “f the individua‘ in a 
situati“n.

An Analysis of Personality Dimensions of
Science and Arts College Graduates

SIGNIFICANCE OF THE PROBLEM

guidance “f y“uth. After kn“wing the dyna’ic idea 
“f ”ers“na‘ity a teacher can refine and “rganize 
his/her teaching and ideas int“ ’“re syste’atic 
’anner and can w“rk ’“re effective‘y. Kn“w‘edge 
“f ”ers“na‘ity di’ensi“n faci‘itated a teacher f“r 
ana‘yzing the ”ers“na‘ity “f a student. It he‘”s a 
teacher t“ understand hi’. N“t “n‘y f“r a teacher but 
student are a‘s“ benefited f“r it. A ”ers“na‘ity 
di’ensi“n assess’ent increase vari“us things ‘ike 
se‘f-awareness, needs, j“ys, va‘ues, and stress“rs. 
This in turn ‘eads t“ greater se‘f-estee’ and se‘f-
c“nfidence s“ that a student can deve‘“” ”r“”er 
career and ”ers“na‘ ‘ife.
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A ”ers“na‘ity di’ensi“n assess’ent a‘s“ g“es 
bey“nd ”ers“n deve‘“”’ent. A teacher can 
understand his/her students, their strength and 
”references and the way they c“’”‘e’ent each 
“ther. This enab‘es us t“ interact ’“re effective‘y 
with “ther ”e“”‘e by enhancing the abi‘ity t“ 
c“’’unicate, res“‘ve c“nf‘ict and w“rks in tea’ 
and ‘eadershi” r“‘e. Pers“na‘ity di’ensi“ns give the 
abi‘ity t“ understand the behavi“r “f the student 
’“re dee”‘y. A‘th“ugh the ”ri’e res”“nsibi‘ity “f a 
teacher is teaching, but a teacher can ”r“’“te 
‘earning “n‘y thr“ugh the understanding “f 
”ers“na‘ity “f their students and itŏs di’ensi“ns.

N“ sch““‘ “r c“‘‘ege can dea‘ with the ’inds 
exc‘usive‘y, because the y“ungsters a‘ways being 
a‘“ng t“ c“‘‘ege their ”hysica‘ b“dies, anxieties, j“y, 
friendshi” and their frustrati“n. A‘‘ these are 
inse”arab‘e as”ects “f their ‘ives and ”ers“na‘ities. 
Whatever ‘earning is “ccurred in the c“‘‘ege 
de”ends u”“n the diverse as”ect “f their activities “f 
study in c‘assr““’ and ‘ibraries. The effective 
teacher “f a subject “r ski‘‘ is a‘ert t“ the ”sych“‘“gy 
“f interacti“n thr“ugh“ut the ”ers“na‘ity as we‘‘ as 
t“ the ”r“cess by which inte‘‘ectua‘ understanding 
’ay be attained in a ”articu‘ar fie‘d “f study.

Kn“w‘edge “f ”ers“na‘ities “f students is rea‘‘y very 
usefu‘ f“r teacher. T“ ’ake s“und inter”retati“n “f 
behavi“r teacher has t“ require a br“ader “ut‘““k. 
Since as a teacher we dea‘ c“ntinu“us‘y with 
students s“ we sh“u‘d a‘ways try t“ c“’bined 
scientific kn“w‘edge “f ”ers“na‘ity with genuine 
e’”athic under- standing. Teacher sh“u‘d a‘ways 
deve‘“” a br“ad and usefu‘ understanding “f 
”ers“na‘ity “f students s“ that he/she can ’eet with 
the c‘assr““’ cha‘‘enges easi‘y. Views “f 
”ers“na‘ity di’ensi“n ”r“vide he‘”fu‘ setting in 
guiding the students at ad“‘escent stage. When a 
teacher ’eets a new student at that ti’e he/she can 
differentiate the students by “bserving severa‘ 
as”ect “f ”ers“na‘ity. A teacher ass“ciates the na’e 
“f gir‘ and b“y with ”articu‘ar ”attern “f ”ers“na‘ity 
as”ect, but this ‘isting “f ”ers“na‘ity has been ’ade 
fr“’ the view ”“int “f teacher “n‘y thr“ugh 
“bservati“ns and this rec“gniti“n “f ”ers“na‘ity 
difference, by the teacher is re‘ative‘y su”erficia‘, s“ 
it is necessary t“ ’easure the ”ers“na‘ity di’ensi“n 
thr“ugh s“’e scientific ’easure. It is f“und that 
students are differing in their behavi“ur, traits and 
characteristics. S“’e students get g““d ’arks in 
their studies, whi‘e “thers in s”ite “f their hard w“rk 

d“ n“t get g““d ’arks in their studies and are 
frustrated .These a‘‘ ‘ed t“ investigate int“ the 
different ”ers“na‘ity di’ensi“ns “f the students. As 
”ers“na‘ity di’ensi“ns are the ”“werfu‘ fact“rs 
which are res”“nsib‘e f“r sha”ing the behavi“ur “f 
the students. Kn“w‘edge “f ”ers“na‘ity di’ensi“ns 
is a va‘uab‘e t““‘ in the hand “f a teacher. Study “f 
”ers“na‘ity di’ensi“ns “ffers a teacher nu’ber “f 
techniques and ’eth“ds by which teaching, 
‘earning and adjust’ent can be faci‘itated. Thus 
kn“w‘edge “f ”ers“na‘ity di’ensi“ns w“rks as a 
usefu‘ res“urces t“ an a‘ert teacher (Skinner-2002).  
Theref“re investigat“r decided t“ ’easure the 
”ers“na‘ity di’ensi“n thr“ugh ”sych“‘“gica‘ test.

STATEMENT OF THE PROBLEM

Kee”ing the ab“ve fact in ’ind the tit‘e “f the 
”r“b‘e’ ’ay be stated as őAn analysis “f 
Pers“nality dimensi“ns “f   Science and Arts 
C“llege graduatesŒ

OBJECTIVE OF STUDY

T“ study the ”ers“na‘ity di’ensi“ns “f Science and 
Arts C“‘‘ege graduates.

 HYPOTHESIS OF THE STUDY

In “rder t“ achieve the ab“ve said “bjective 
f“‘‘“wing hy”“thesis has been f“r’u‘ated:-
There is n“ significant difference between the 
”ers“na‘ity di’ensi“ns “f science and art c“‘‘ege 
graduates. 

DEFINITION OF THE TERMS USED
PERSONALITY

(1) Acc“rding t“ Dashiell őAn Individua‘ŏs 
”ers“na‘ity is the syste’ “f reacti“ns and 
reacti“n- ”“ssibi‘ities in t“ta‘ as viewed by 
fe‘‘“w ’e’ber “f the s“ciety. It is the su’ t“ta‘ 
“f behavi“ur trends ’anifested in his s“cia‘ 
adjust’ent.Œ

(2) All”“rt suggested őPers“na‘ity is the dyna’ic 
“rganizati“n within the individua‘ “f th“se 
”sych“-”hysica‘ syste’s that deter’ine his 
unique adjust’ent t“ his envir“n’entŒ.
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An Analysis “f Pers“nality Dimensi“ns “f Science and Arts C“llege Graduates

PERSONALITY DIMENSIONS

Pers“na ‘ i ty  d i’ens i“ns  ’ean  d i f f e rent  
”sych“”hysica‘ syste’ that ’ake u” the individua‘ 
”ers“na‘ity (Hur‘“ck-1977). A ”ers“na‘ity 
di’ensi“n refers t“ any characteristics in which “ne 
individua‘ is differ fr“’ an“ther in re‘ative‘y 
”er’anent and c“nsistent way. Di’ensi“ns “f 
”ers“na‘ity ’eans gr“u” “f re‘ated and c“nsistent 
reacti“n characteristics “f a ”ers“n(Sara‘a-2004) 
.Thus ”ers“na‘ity di’ensi“ns are the  ’“tivati“na‘ 
,s“cia‘ and e’“ti“na‘ c“’”“nent “f behavi“ur 
which are used t“ discuss the unique qua‘ity “f  
individua‘.

SCIENCE GRADUATES

 In the ”resent study B.Sc. students are c“nsidered as 
science graduates

ARTS GRADUATES

B.A. / B.C“’. Students are c“nsidered as arts 
graduates. There are s“’e su””“rting studies 
re‘ated t“ the ”r“b‘e’. 

Uchat (1979) studied the se‘f-c“nce”t “f ”re-
university students “f Arts, Science and c“’’erce 
facu‘ties “f Saurashtra University. He f“und that 
students fr“’ the Arts facu‘ty had the higher se‘f 
c“nce”t whi‘e th“se fr“’ science facu‘ties ”“ssessed 
the ‘“west se‘f c“nce”t and th“se fr“’ the facu‘ty “f 
c“’’erce ranked in the ’idd‘e.

Haq Naj’u‘ (1988) atte’”ted t“ find “ut different 
”ers“na‘ity fact“rs “f Arts and Science ’a‘e and 
fe’a‘e students (with res”ect “f achieve’ent) . 
Maj“r findings “f the study were- * 1-
1. Ma‘e “verachievers “f Arts were ’“re “bedient, 

sub’issive, acc“’’“dating, and inte‘‘igent 
and e’“ti“na‘‘y stab‘e than fe’a‘e “ver 
achievers 

2.  Fe’a‘e “verachievers “f Arts were higher “n 
excitabi‘ity, a””rehensiveness and tensi“n than 
’a‘e “verachievers “f Arts.

3. Ma‘e underachievers “f Arts were ’“re 
e’“ti“na‘‘y stab‘e, s“ber, assertive, excitab‘e, 
t “ u g h  ’ i n d e d  b u t  ‘ e s s  t e n s e  t h a n  
underachievers fe’a‘e

4. Ma‘e “verachievers in Science (Mathe’atics) 
were ’“re inte‘‘igent, e’“ti“na‘‘y stab‘e, and 
enthusiastic than fe’a‘e. On the “ther hand 
fe’a‘e “verachievers were ’“re assertive, 
a””rehensive, se‘f sufficient and tense than 
’a‘e.

J“han (1985) c“’”ared the ”ers“na‘ity ”r“fi‘e “f 
Art's, Science and c“’’erce ’a‘e and fe’a‘e 
students. Maj“r findings “f the were-
1) Overachievers “f science strea’ students were 

reserved, inte‘‘igent, e’“ti“na‘‘y stab‘e, 
excitab‘e, “bedient, s“ber, c“nscienti“us, shy, 
se‘f assured, se‘f sufficient c“ntr“‘‘ed and 
re‘axed

2) Overachievers “f art's strea’ were war’ 
hearted, inte‘‘igent, affected by fee‘ings, 
assertive, enthusiastic, zestfu‘, a””rehensive 
and tense.

3) Overachievers “f c“’’erce strea’ were 
reserved, inte‘‘igent, affected by fee‘ings, s“ber 
and se‘f assured.

P.S. Chatterji (1983) ’ade a c“’”arative study “f 
”ers“na‘ity characteristics “f students in different 
acade’ic gr“u”s. He f“und that
*  C“’’erce and agricu‘ture students “btained 

significant‘y higher extraversi“n sc“re in 
c“’”aris“n t“ th“se in arts and science gr“u”.

*  Students “f arts and science gr“u” differ 
significant‘y “n neur“ticis’ in c“’”aris“n t“ 
c“’’erce gr“u”.

*  Science students were ’“st inte‘‘igent and arts 
students were ‘east.

Ge“rge (1969) c“’”ared the ”ers“na‘ity ”attern “f 
science, hu’anities, and engineering, c“’’erce, 
’edicine and agricu‘ture students. He f“und that 
arts gr“u” w“’en were ’“re e’“ti“na‘‘y stab‘e 
and science students were ’“re th“ughtfu‘.

VARIABLES OF THE STUDY

DEPENDENT VARIABLE
In the ”resent investigati“n six Pers“na‘ity 
di’ensi“ns (Activity- Passivity, Enthusiastic- n“n 
enthusiastic, Assertive-Sub’issive, Sus”ici“us-
Trust ing,  De”ressive-  N“n –De”ressive,  
E’“ti“na‘‘y instabi‘ity-E’“ti“na‘‘y stabi‘ity) acted 
as de”endent variab‘e.
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INDEPENDENT VARIABLE
*Art and Science strea’ students

TOOLS USED
T“ ’easure the ”ers“na‘ity di’ensi“ns “f c“‘‘ege 
graduates őDIMENSION PERSONALITY 
INVENTORY’ c“nstructed by Dr. Mahesh 
Bhargava has been used in the ”resent study. 

The ”“”u‘ati“n “f ”resent study c“nstitutes a‘‘ 
students, studying in B.A./B.Sc c‘asses “f degree 
c“‘‘ege “f Ghaziabad district.

STATISTICAL TECHNIQUE – T“ study and 
c“’”are the ”ers“na‘ity di’ensi“n “f c“‘‘ege 
graduates ’ean, SD and t test was used t“ test the 
hy”“thesis

RESULT AND ANALYSIS

 HYPOTHESIS-1
őThere is n“ significant difference between the 
”ers“nality dimensi“ns “f science and art’s c“llege 
graduatesŒ

Obtained Mean, S.D. andŎtŏ va‘ue f“r six ”ers“na‘ity 
di’ensi“ns “f science and artŏs c“‘‘ege graduates are 
”r“vided in tab‘e-1

TABLE-1
MEAN, S.D. AND't'VALUE FOR SIX PERSONALITY DIMENSIONS

OF SCIENCE AND ART'S COLLEGE GRADUATES

 *   Significant at .05 level “f significance
** Significant at .01 level “f significance
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Tab‘e-1 ”resents the su’’ary “f the resu‘ts. After 
c“nsidering nu‘‘ hy”“thesis -1, it is f“und that 
“btainedŎtŏ va‘ue f“r Activity- Passivity di’ensi“n is 
2.59 which is f“und higher than the tab‘e va‘ue at .05 
‘eve‘ “f significance. Thus it is f“und significant at .05 
‘eve‘ “f significance with 118 degree “f freed“’. S“ 
nu‘‘ hy”“thesis is rejected at .05 ‘eve‘ “f significance 
with regard t“ Activity- Passivity di’ensi“n. It can 
be c“nc‘uded that science and artŏs c“‘‘ege graduates 
differ significant‘y at .05 ‘eve‘ “f significance with 
regard t“ Activity- Passivity di’ensi“n.

It ’ay be “bserved fr“’ tab‘e-1that “btainedŎtŏ 
va‘ue f“r Assertive-Sub’issive di’ensi“n is 2.93, 
which is f“und significant at b“th the ‘eve‘(at .05 and 
.01 ‘eve‘ “f significant).Thus it can be c“nc‘uded that 
science and artŏs c“‘‘ege graduates differ 
significant‘y “n Assertive-Sub’issive di’ensi“n 
and nu‘‘ hy”“thesis -1is rejected at b“th the ‘eve‘ 
With regard t“ Assertive-Sub’issive di’ensi“n.

Tab‘e-1reve‘s that science and artŏs c“‘‘ege 
graduates a‘s“ differ significant‘y “n E’“ti“na‘-
instabi‘ity- E’“ti“na‘ stabi‘ity di’ensi“n, as 
“btained Ŏtŏ va‘ue(3.06) is higher than the tab‘e va‘ue 
at b“th the ‘eve‘. Thus nu‘‘ hy”“thesis is rejected at 
b“th the ‘eve‘ with regard t“ this di’ensi“n. It ’ay 
be inter”reted that there is significant difference 
between   science and artŏs c“‘‘ege graduates with 
regard t“ E’“ti“na‘- instabi‘ity –E’“ti“na‘ stabi‘ity 
di’ensi“n “f ”ers“na‘ity.

Ŏtŏ va‘ue f“r Enthusiastic-N“n-Enthusiastic, 
Sus”ici“us-Trusting and De”ressive- N“n-
De”ressive di’ensi“ns  are 1.30, 1.80, and 1.91 
res”ective‘y, which are n“t f“und significant at any 
‘eve‘ “f significance . Thus nu‘‘ hy”“thesis is 
acce”ted at b“th the ‘eve‘ and it ’ay be c“nc‘uded 
that there is n“ significant difference between the 
”ers“na‘ity di’ensi“ns “f science and artŏs c“‘‘ege 
graduates with regard t“ these three di’ensi“ns- 
Enthusiastic-N“n-Enthusiastic, Sus”ici“us-Trusting 
and De”ressive- N“n-De”ressive di’ensi“ns.

Tab‘e-1 a‘s“ ”resents a vivid ”icture “f each 
”ers“na‘ity di’ensi“ns “f science and artŏs c“‘‘ege 
graduates. Detai‘ed ana‘yses “f six ”ers“na‘ity 
di’ensi“ns are as f“‘‘“ws-

1) A ”erusa‘ “f tab‘e-1 revea‘s that ’ean sc“re “f 
science and artŏs c“‘‘ege graduates “n Activity- 

Passivity di’ensi“n is 11.45(sc) and 10.16(artŏs) 
res”ective‘y. This indicates that science 
students are ’“re active than artŏs students. 
This see’s e’”irica‘‘y true a‘s“, because 
students have t“ d“ne a ‘“t “f ”ractica‘ w“rk and 
due t“ this ”ractica‘ w“rk they are busy and can 
c“ncentrate f“r ‘“ng ti’e “n a ”articu‘ar w“rk. 
Thatŏs why they see’ ’“re active than artŏs 
students.

2)  Mean va‘ue “n Enthusiastic-N“n-Enthusiastic 
di’ensi“n “f ”ers“na‘ity “f science students is 
11.43 and artŏs students is 10.85. This indicates 
that science students are ’“re energetic, war’ 
hearted ”ers“n and enj“ying c“urage“us w“rk 
than artŏs students. N“ d“ubt science studentŏs 
dea‘s with situati“n very enthusiastica‘‘y 
because their teaching-‘earning sty‘e is quite 
differ as c“’”ared t“ artŏs students. They 
”erf“r’ every w“rk with great zea‘ and 
enthusias’. They can w“rk hard t“ reach the 
g“a‘.

3) Whi‘e c“’”aring Assertive- Sub’issive 
di’ensi“n, it is f“und that ’ean va‘ue “f artŏs 
students is ’“re than science students. Thus it 
can be c“nc‘uded that artŏs students are ’“re 
assertive than science students. Artŏs students 
a””ear straight f“rward in a‘‘ dea‘ing “f ‘ife. 
They have ‘eadershi” trait. It a””ears t“ be true 
in day – t“- day ‘ife that arts students fee‘ 
the’se‘ves inferi“r t“ science students. 
S“’eti’es they a””eared frustrated and 
disa””“inted. S“ t“ hide these negative 
di’ensi“ns they bec“’e ’“re assertive and 
straight f“rward. This resu‘t is a‘s“ su””“rted 
by with the finding “f Haq Naj’u‘(1988) wh“ 
investigated that ’a‘e  “verachievers (artŏs 
gr“u”) were ’“re assertive than fe’a‘e 
“verachievers.

4) Tab‘e-1 sh“ws that ’ean va‘ue f“r Sus”ici“us-
Trusting di’ensi“n f“r artŏs students is 10.47 
and f“r science students is 9.72. It is c‘ear fr“’ 
tab‘e-1 that artŏs students are ’“re sus”ici“us 
than science students. It is due t“ their c“urse 
and c“ntent designing. Because science 
studentŏs dea‘s with the facts and findings 
based “n the “bservati“n and ex”eri’ents, s“ 
science students d“ ’“re trust than science 
students. Genera‘‘y they are ad“”tab‘e, 
cheerfu‘, g““d tea’ w“rker and easy t“ get “n 
with “thers. Arts students a””ear sus”ici“us 
ab“ut “thers having n“ faith “n “thers and fee‘ 
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that “thers are jea‘“us “f hi’.
5) Whi‘e c“’”aring the b“th gr“u” “n de”ressive 

and n“n-de”ressive di’ensi“ns it can be 
c“nc‘uded that art students are ’“re de”ressive 
than science students. As ’ean va‘ue (11.22) “f 
arts students is ’“re than science students 
(10.41). It a””ears e’”irica‘‘y true a‘s“ because 
arts students due t“ the“retica‘ c“urse fee‘ 
the’se‘ves w“rth‘ess and unwanted. They d“ 
n“t ”re”are the’se‘ves f“r any s”ecific 
”r“fessi“n, s“ they are undecided t“wards their 
ai’ and future career. Genera‘‘y they a””ear 
’““dy and w“rried in their behavi“ur. On the 
“ther hand science students see’s c“nfident, 
re‘axed and satisfied

6) Tab‘e-1sh“ws that ’ean va‘ue “n e’“ti“na‘ in-
stabi‘ity and e’“ti“na‘ stabi‘ity “f arts students 
is 12.89 and science students are 11.05. This 
sh“ws that science students are ’“re 
e’“ti“na‘‘y stab‘e than art students as ‘“w 
sc“re indicates e’“ti“na‘‘y stab‘e trait “f 
”ers“na‘ity where ”ers“n is fu‘‘ c“ntr“‘ “ver 
their e’“ti“na‘ ex”ressi“n, e’“ti“na‘‘y ’ature 
and stab‘e. On the “ther hand arts students 
see’s e’“ti“na‘‘y in- stab‘e, easi‘y ann“yed 
and u”set having frustrati“n and ‘“w t“‘erance 
f“r unsatisfact“ry c“nditi“ns. It see’s t“ be true 
a‘s“ that artŏs students due t“ inattentive t“ 
”ractica‘ ’atters see’ unc“ncerned “ver 
everyday ’atters. Genera‘‘y they d“ n“t f“‘‘“w 
”r“t“c“‘, thatŏs why they are ‘ess e’“ti“na‘‘y 
stab‘e. On the “ther hand science students d“ 
anything un‘ess the w“rk undertaken is 
c“’”‘eted. They w“rk hard t“ reach the g“a‘, s“ 
they have str“ng c“ntr“‘ “ver their behavi“ur 
and e’“ti“n. This finding is a‘s“ su””“rted by 
the study “f J“han (1985) wh“ f“und that science 
strea’ students were e’“ti“na‘‘y stab‘e.

T“ su’ u”, it ’ay be c“nc‘uded that Science and art 
c“‘‘ege graduates differ significant‘y “n activity 
–”assivity, assertive-sub’issive and e’“ti“na‘‘y 
stab‘e and instab‘e di’ensi“n “f ”ers“na‘ity.

IMPLICATION OF FINDINGS 

The findings “f the ”resent investigati“n have 
f“‘‘“wing i’”‘icati“ns.
1) Teachers and ad’inistrat“rs wi‘‘ be benefited 

by this study because the ”ers“na‘ity “f 

students inf‘uences the acade’ic achieve’ent, 
c‘ass r““’ adjust’ent and “ther curricu‘ar and 
c“-curricu‘ar activities. A teacher can ’ake 
his/her teaching effective by kee”ing in their 
’ind the ”ers“na‘ity “f students during c‘ass 
r““’ teaching.

2) The findings “f the ”resent study wi‘‘ be he‘”fu‘ 
f“r the ”arents in deve‘“”ing desirab‘e and 
”“sitive ”ers“na‘ity di’ensi“n. Parents can 
’“tivate their chi‘dren t“ u” ‘ift their 
”ers“na‘ity.

3) The finding “f the ”resent study is he‘”fu‘ f“r 
the c“unse‘“r in “rganizing guidance service 
”r“gra’s f“r ad“‘escents t“ incu‘cate ”“sitive 
as”ects “f ”ers“na‘ity.

4) On the basis “f findings “f the ”resent study 
”r“b‘e’s “f c“‘‘ege graduates can be identified 
and ana‘yzed re‘ated t“ their ‘earning.
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The ”resent study aims at investigating the teaching effectiveness “f teacher educat“rs in relati“n t“ their teaching subjects 
and teaching ex”erience. Descri”tive survey meth“d is ad“”ted f“r the ”resent study. The sam”le “f 100 teacher educat“rs 
(with ex”erience / with“ut ex”erience) “f B.Ed. c“lleges in Ghaziabad District “f Uttar Pradesh has been ch“sen thr“ugh 
the rand“m sam”ling technique. Teacher effectiveness scale (Kumar and Mutha, 1976) and ”ers“nal inf“rmati“n f“rm has 
been used t“ c“llect the data. The data is subjected t“ descri”tive and differential analyses f“r verifying null hy”“theses. The 
result revealed that the teacher educat“rs have very highest teacher effectiveness. Beside it is inferred that there is n“ 
significant difference between arts and science teacher educat“rs in their teaching effectiveness. Further it is c“ncluded 
that there is significant difference between ex”erienced and n“n ex”erienced teacher educat“rs with regard t“ their teaching 
effectiveness. 

Keywords: Teaching Effectiveness, Teacher Educat“r. 

ABSTRACT

INTRODUCTION

The u‘ti’ate g“a‘ “f educati“n is the har’“ni“us 
and ”r“gressive deve‘“”’ent “f the chi‘d. It can be 
achieved “n‘y when teachers have certain 
characteristics and qua‘ities in the’. The great 
teacher is c“ncerned with what the ”u”i‘ can d“ with 
subject ’atter and h“w kn“w‘edge affects the 
‘earner, and n“t ”ri’ari‘y with the ’astery “f a 
subject f“r its “wn sake. The ’aj“r res”“nsibi‘ity “f a 
teacher is t“ ”‘an and carry “ut instructi“na‘ 
activities taking int“ acc“unt the needs and 
ca”abi‘ities “f the students, res“urces avai‘ab‘e at his 
dis”“sa‘ “”erating “n hi’. He sh“u‘d be interested 
in assessing h“w far he has been successfu‘ in this 
”r“cess. Teaching is effective t“ the extent that 
teacher acts in ways that are fav“rab‘e t“ the 
deve‘“”’ent “f basic ski‘‘s, understanding, w“rk-
habits, desirab‘e attitudes, va‘ue judg’ents and 

Teaching Effectiveness of Teacher Educators 
in Relation To Their Teaching Subjects 
and Teaching Experience

adequate ”ers“na‘ adjust’ent “f the ”u”i‘s. The 
ter’ őTeacher EffectivenessŒ is ’ain‘y used t“ the 
resu‘ts a teacher gets “r t“ the a’“unt “f ”r“gress the 
”u”i‘s ’ake t“wards s“’e s”ecified g“a‘ “f 
educati“n. The i’”‘icati“n “f this is that Teacher 
Effectiveness ’ust be defined, and can “n‘y be 
ex”ressed in ter’s “f behavi“r “f ”u”i‘s and n“t 
behavi“rsŏ “f teachers, f“r this reas“n, because the 
a’“unt that ”u”i‘s ‘earn is a‘s“ str“ng‘y affected by 
fact“rs, n“t under the teacherŏs c“ntr“‘.

J“hns“n (1956-57) suggests three ”ri’ary 
a””r“aches t“ ’easuring teacher effectiveness: (a) 
eva‘uati“n “f qua‘ities assu’ed t“ functi“n in the 
act; (b) a””raisa‘ “f teaching activity; and (c) 
eva‘uati“n “f ”u”i‘ inte‘‘ectua‘/“r acade’ic 
gr“wth. Whi‘e Ryans (1960) ’akes a ’enti“n “f 
genera‘ a””r“aches t“ the ’easure’ent “f teacher 
effectiveness which inv“‘ve the eva‘uati“n “f 
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”r“cess, ”r“duct and c“nc“’itants “f teacher 
behavi“r. Acc“rding t“ Wa‘‘s (1999) Student 
‘earning is better, faster, and/“r ’“re ‘“ng ‘asting 
when teachers are ab‘e t“ ”‘ay the 'F“ur Aces'. The 
F“ur Aces “f effective teaching are Outc“’es, 
C‘arity, Engage’ent and Enthusias’. Teachersŏ 
credibi‘ity de”ends “n h“w they take u” the rights 
and res”“nsibi‘ities, which are ass“ciated with the 
”“siti“n. Teachers are different with res”ect t“ their 
attitudes and in what they ex”ect fr“’ students. T“ 
take u” their rights and res”“nsibi‘ities, and t“ 
i’”r“ve teaching and ‘earning qua‘itative‘y, it is 
necessary f“r a teacher t“ eva‘uate the teaching 
effectiveness “f teachers. T“ i’”r“ve the qua‘ity “f 
inf“r’ati“n ab“ut teaching effectiveness, Bi‘‘ and 
Me‘inda gates (2009) f“undati“n ‘aunched the tw“-
year ’easures “f effective teaching (MET) ”r“ject t“ 
rig“r“us‘y deve‘“” and test ’u‘ti”‘e ’easures “f 
teacher effectiveness. Objectives “f the study “f 
Khan S.H, & Saeed Muha’’ad (June 2009) were t“ 
find “ut the Effectiveness “f Pre-service Teacher 
Educati“n Pr“gra’ ’e (B.Ed) in Pakistan: The 
findings “f the study revea‘ tw“ ’aj“r c“nc‘usi“ns. 
First, the B.Ed ”re-service teacher educati“n 
”r“gra’’e at UE (university “f educati“n) is 
re‘ative‘y better in the curricu‘u’ c“ntent, areas “f 
‘ess“n ”‘anning, ‘ess“n ”resentati“n, and 
assess’ent ski‘‘s. Sec“nd, fe’a‘e graduates were 
re‘ative‘y ’“re satisfied with their ’a‘e c“unter”art 
with regard t“ the re‘evance and effectiveness “f 
B.Ed ”r“gra’’e. Rah’an f, Ju’ani N.B, Akhter 
Yas’in (’arch2011) was t“ assess the training ski‘‘s 
“f fe’a‘e teachers t“ exa’ine the attitude “f trained 
fe’a‘e teachers t“wards teaching and t“ deter’ine 
effectiveness “f teaching in ter’s “f student 
achieve’ent. The as”ects “f teaching effectiveness 
acc“rding Muijs D & Reyn“‘ds D (2005) inc‘ude 
having a ”“sitive attitude, the deve‘“”’ent “f a 
”‘easant s“cia‘ / ”sych“‘“gica‘ c‘i’ate in the 
c‘assr““’, having high ex”ectati“ns “f what ”u”i‘s 
can achieve, ‘ess“n c‘arity, effective ti’e 
’anage’ent, str“ng ‘ess“n structuring .The ab“ve 
reviewed ‘iterature indicates the dearth “f 
inf“r’ati“n ab“ut the teacher effectiveness “f 
teacher educat“rs. Hence the ”resent study is an 
atte’”t this directi“n. 

NEED OF THE STUDY 

The ”“ssessi“n “f teaching ski‘‘s and c“’”etence is 
an essentia‘ feature “f teaching ”r“fessi“na‘s. 

Teaching ski‘‘ is a set “f “vert behavi“rsŏ. It has three 
c“’”“nents; ”erce”ti“n, c“gniti“n and acti“n. 
Teaching ski‘‘s are “f three categ“ries. C“re teaching 
ski‘‘s which are used by a‘‘ the teachers acr“ss 
vari“us subjects and ‘eve‘s “f teaching; s”ecific 
teaching ski‘‘s t“ teach the vari“us subjects and t“ 
teach students at different ‘eve‘s “f educati“n and 
target gr“u” s”ecific ski‘‘s t“ rec“gnize the 
individua‘ity in the teaching-‘earning ”r“cess. 

An index “f teacher effectiveness can be had by 
s”ecifying the attributes ‘ike instructi“na‘ strategies; 
c‘assr““’ ’anage’ent; ”ers“na‘ dis”“siti“n, 
te’”era’ent and tendencies; eva‘uati“n and 
feedback; inter”ers“na‘ re‘ati“ns; j“b inv“‘ve’ent; 
initiative and enthusias’; ”r“fessi“na‘ va‘ues and 
inn“vativeness res”ective‘y in the everyday 
teaching-‘earning situati“n. On‘y the teacher wh“ 
”“ssesses a‘‘ the ski‘‘s, kn“w‘edge and va‘ues can 
functi“n effective‘y b“th in acade’ic and n“n-
acade’ic s”heres “f educati“na‘ enter”rise. The 
teacher educat“rs “f teacher educati“n c“‘‘eges ”‘ay 
a vita‘ r“‘e in sha”ing the behavi“r “f ”r“s”ective 
teachers with a‘‘ c“’”etencies. 

In the ”resent c“ntext “f digita‘ era, when there are 
’“re ex”ectati“ns and de’ands f“r t“ta‘ qua‘ity 
’anage’ent in higher educati“n, the effectiveness 
“f teacher educat“rs is vita‘ t“ face the e’erging 
cha‘‘enges “f Libera‘izati“n, Privatizati“n and, 
G‘“ba‘izati“n “n the “ne side and advance’ent “f 
science and techn“‘“gy “n the “ther. Theref“re, the 
”resent study is an atte’”t in this directi“n. 

OBJECTIVES OF THE STUDY 

The ”resent study has been carried “ut with the 
f“‘‘“wing “bjectives. 
1.  T“ find the teaching effectiveness “f teacher 

educat“rs. 
2.  T“ find if there is any significant difference 

between Art and Science teacher educat“rs in 
their teaching effectiveness. 

3.  T“ find if there is any significant difference 
between ex”erienced and n“n ex”erienced 
teacher  educat“rs  in  the i r  teaching  
effectiveness. 
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Teaching Effectiveness “f Teacher Educat“rs in Relati“n T“ Their Teaching Subjects and Teaching Ex”erience

HYPOTHESES OF THE STUDY 

The f“‘‘“wing hy”“theses were f“r’u‘ated fr“’ the 
ab“ve “bjectives. 
1.  The teacher educat“rs have high ‘eve‘ “f 

teaching effectiveness. 
2.  There is n“ significant difference between Art 

and Science teacher educat“rs in their teaching 
effectiveness. 

3.  There is n“ significant difference between 
ex”erienced, n“n ex”erienced teacher 
educat“rs in their teaching effectiveness. 

METHODOLOGY 

The ”resent study has been c“nducted “n the teacher 
educat“rs (with teaching ex”erience “f B.Ed c‘asses 
’“re than 5 years and with“ut have ex”erience “f 
B.Ed c‘asses)w“rking in teacher educati“n c“‘‘eges 
/institutes affi‘iated t“ Chaudhary Charan Singh 
University, ‘“cated in Meerut District “f Uttar 
Pradesh. A rand“’ sa’”‘e “f 100 teacher educat“rs 
has been se‘ected f“r the study. Teacher 
effectiveness sca‘e (Ku’ar and Mutha, 1976) has 
been used f“r the ”resent investigati“n. The sca‘e 
c“nsists “f 69 ite’s. The 69 ite’s “f teacher 
effectiveness sca‘e be‘“nged t“ the f“‘‘“wing e‘even 
teaching behavi“r categ“ries: 
Inf“r’ati“n s“urce 

M“tivat“r 
Advis“r and Guide 
Re‘ati“nshi” with ”u”i‘s, fe‘‘“w teachers, and 
”arents 
Teaching ski‘‘s 
C“-curricu‘ar activities 
Pr“fessi“na‘ kn“w‘edge 
Genera‘ a””earance and habits in re‘ati“n t“ c‘ass 
r““’ ’anage’ent and ”ers“na‘ity characteristics. 
 
A‘‘ the 69 ite’s “f the sca‘e are ”“sitive‘y w“rded. 
Ite’s are given a sc“re “f Ŏ5ŏ, Ŏ4ŏ, Ŏ3ŏ, Ŏ2ŏ, and Ŏ1ŏ f“r 
str“ng‘y agree, agree, undecided, disagree and 
str“ng‘y disagree res”ective‘y. The su’ “f these 
va‘ues gives the teacher effectiveness sc“re f“r the 
subject. The t“ta‘ sc“re varies fr“’ 69 t“ 345, 
sh“wing ‘east teacher-effectiveness t“ highest 
teacher effectiveness. Data c“‘‘ected and ana‘yzed 
by using SPSS ”ackages, Statistica‘ techniques such 
as ’ean andŎtŏ test have been used f“r the 
verificati“n “f hy”“theses. 

RESULT AND DISCUSSION 

The sc“res “btained by subjects f“r teacher 
effectiveness were ana‘yzed. The ’eans and 
standard deviati“ns “f teacher effectiveness are 
given in tab‘e 1. 

Table 1
Mean and Standard Deviati“n “f Teacher Effectiveness Sc“re f“r T“tal Sam”le

Tab‘e 1 revea‘s that the ’ean sc“re and standard 
deviati“n “f teacher effectiveness “f teacher 
educat“rs are f“und t“ be 255.5 and 26.02 
res”ective‘y. It is c“nc‘uded that the teacher 
educat“rs have very highest teacher effectiveness. 
Teaching effectiveness is a de’“nstrated c“‘‘ecti“n 
“f c“’”etencies inv“‘ved with teaching ”‘ans and 
’ateria‘s; c‘assr““’ ”r“cedures, inter”ers“na‘ 
ski‘‘s and ‘earners ”“ints “ut that effective teaching 

de”ends u”“n the ”ers“na‘ity characteristics “f a 
teacher, teaching acts and their effects “n the 
educati“na‘ “utc“’es reinf“rce’ent-inv“‘ve’ent 
ref‘ected in teacher behavi“r. The resu‘t “f the 
”resent study indicates that the teacher educat“rs 
are c“’”rehensive‘y kn“w‘edgeab‘e, enthusiastic, 
si’u‘ative, c““”erative, suggestive de’“cratic, 
kind and sy’”athetic. 
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The ”resent study examined functi“ns and ”erf“rmances “f students in strengthening envir“nmental educati“n and 
envir“nmental awareness. C“rrelati“n has been f“und between the achievement “f the students in envir“nmental 
educati“n and awareness. Envir“nmental educati“n is very im”“rtant f“r self fulfillment and s“cial devel“”ment. The 
envir“nmental educati“n is needed f“r the ”r“tecti“n and ”reservati“n “f envir“nment in “rder t“ maintain the quality “f 
life. The r“le “f students sh“uld g“ a l“ng way in strengthening the envir“nmental educati“n f“r s“ciety. N“rmative survey 
meth“d was used f“r this study. A sam”le “f 200 students was drawn fr“m IXth standard “f f“ur different sch““ls “f 
Lakhavati Bl“ck, Distt. Bulandshahr. Questi“nnaire was used t“ c“llect the data fr“m students and an envir“nment 
awareness ability test was used t“ measure the extent and degree “f awareness am“ng students. Percentage calculati“n was 
used t“ find “ut the ”erf“rmance “f students. C“efficient “f c“rrelati“n "r" was used t“ find “ut the relati“nshi” between 
achievement in envir“nmental educati“n and envir“nmental awareness ability. The study indicates that the students are 
n“t ”erf“rming t“ s“lve the ”r“blem “f ”“”ulati“n ex”l“si“n, exhausti“n “f natural res“urces, and ”“lluti“n “f the 
envir“nment. As a result, students are n“t having en“ugh awareness and skills f“r identifying and s“lving envir“nmental 
”r“blems. N“ significant ”“sitive relati“nshi” was f“und between achievement in envir“nmental educati“n and 
envir“nmental awareness ability. The “utd““r ”r“ject and the “rientati“n ”r“gramme is t“ be given t“ students t“ enrich 
and strengthen the envir“nmental educati“n. Pr“ject and “ut “f class activities sh“uld als“ be given t“ students t“ increase 
”erf“rmance “f students.

Key words : Envir“nmental Awareness, Outd““r Pr“jects, Manmade Surr“unding, Bi“s”here, Gl“bal, Prejudices, 
Endeav“rs 

ABSTRACT

INTRODUCTION

Envir“n’enta‘ educati“n ’eans the educati“na‘ 
”r“cess dea‘ing with ’an's re‘ati“nshi” with his 
natura‘ and ’an’ade surr“undings. It sh“u‘d ai’ 
n“t ’ere‘y at i’”arting kn“w‘edge and 
understanding “f ’an's t“ta‘ envir“n’ent but a‘s“ 
at inc‘uding ski‘‘s, attitudes and va‘ues necessary t“ 
understand and i’”r“ve the bi“s”here and the 
tr“”“s”here. Envir“n’enta‘ educati“n is the 
”r“cess “f rec“gnizing va‘ues and c‘assifying 

A Study of Environmental Achievement in 
IX class Students through Environmental 
Awareness of Distt. Bulandshahr (U.P)

c“nce”ts in “rder t“ deve‘“” ski‘‘s and attitudes 
necessary t“ understand and a””reciate the 
interre‘atedness a’“ng ’an, his cu‘ture and his 
bi“”hysica‘ surr“undings. Envir“n’enta‘ 
educati“n is n“t a se”arate branch “f science but it is 
a ‘ife-‘“ng integra‘ educati“n. Envir“n’ent is a 
g‘“ba‘ c“nce”t t“day. Envir“n’enta‘ educati“n is an 
a””r“ach t“ ‘earning and n“t a subject “f study. It 
endeav“rs t“ create a way “f thinking requiring 
”e“”‘e t“ “verc“’e ”rejudices. Envir“n’ent 
educati“n he‘”s in ”r“gra’’ing ‘earning 
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ex”eriences ranging fr“’ the si’”‘e t“ the c“’”‘ex. 
The ”rinci”‘e “f envir“n’enta‘ educati“n is that it 
’akes the chi‘d's educati“n ”r“b‘e’-based f“r 
understanding the envir“n’ent and the hazards “f 
”“‘‘uti“n. The envir“n’enta‘ educati“n curricu‘u’ 
is s“cia‘‘y re‘evant as it h“w unchecked and 
un”‘anned deve‘“”’ent ”“‘‘utes air, water, and 
s“i‘, thereby threatening “ur subsistence and 
existence. Envir“n’enta‘ educati“n is very 
i’”“rtant f“r the chi‘d and the adu‘t f“r se‘f-
fu‘fi‘‘’ent and s“cia‘ deve‘“”’ent. It he‘”s in the 
’aintenance “f ‘ife t“ get g““d hea‘th. 
Envir“n’enta‘ educati“n he‘”s t“ understand and 
a””reciate h“w the envir“n’ent is used f“r ’aking 
a ‘iving and f“r ”r“’“ting a ’ateria‘ cu‘ture. It he‘”s 
in a””reciating and enj“ying the nature and s“ciety. 
The need f“r the ”r“tecti“n “f envir“n’ent in “rder 
t“ ’aintain the qua‘ity “f ‘ife has been identified by 
’any c“untries in the w“r‘d. Envir“n’enta‘ 
”r“tecti“n starts by creating awareness a’“ng the 
”e“”‘e s“ that it bec“’es ”art “f ”e“”‘e's ‘ife sty‘e. 
Envir“n’enta‘ educati“n addresses issues “f 
”“”u‘ati“n ex”‘“si“n, exhausti“n “f natura‘ 
res“urces and ”“‘‘uti“n “f the envir“n’ent and 
sheds ‘ight “n ’eth“ds “f s“‘ving the’. 

RATIONAL OF THE PROBLEM

In the current c“ntext the need f“r studying the 
envir“n’enta‘ awareness “f sec“ndary sch““‘ 
students is a ’ust. It is very essentia‘ f“r each 
individua‘ t“ deve‘“” an awareness “f ”r“tecti“n 
and ”reservati“n t“wards envir“n’ent. Our 
envir“n’ent is threatened due t“ ’any hazards. 
Air, water and s“i‘ ”“‘‘uti“n is “n the increase. 
Degradati“n “f envir“n’ent resu‘ts in ’any 
”r“b‘e’s. Theref“re, there is a great need t“ ”r“tect 
and ”reserve “ur envir“n’ent. The r“‘e “f students 
w“u‘d g“ a ‘“ng way in achieving such desired 
g“a‘s. In “rder t“ hasten their awareness t“wards 

envir“n’ent, it is necessary t“ kn“w what ‘eve‘s “f 
awareness they ”“ssess, t“wards envir“n’ent.

STATEMENT OF THE PROBLEM

In this c“ntext the ”r“b‘e’ has been stated as őA 
Study “f Envir“n’enta‘ Achieve’ent in IX c‘ass 
Students thr“ugh Envir“n’enta‘ Awareness “f Dist. 
Bu‘andshahr (U.P))

OBJECTIVES 

Maj“r “bjectives “f the ”r“b‘e’s are as ‘isted be‘“w
1.  T“ study the envir“n’enta‘ achieve’ent as 

awareness “f c‘ass IXth students.
2.  T“ study the r“‘e “f students in strengthening 

envir“n’enta‘ educati“n.
3.  T“ find “ut the envir“n’enta‘ awareness abi‘ity 

a’“ng students.
4.  T“ find re‘ati“n between achieve’ent sc“res in 

envir“n’enta‘ educati“n and envir“n’ent 
awareness abi‘ity. 

HYPOTHESIS 

It was hy”“thesized that there wi‘‘ be n“ re‘ati“n 
between ‘earning achieve’ent “f students in 
envir“n’enta‘ educati“n and envir“n’enta‘ 
awareness abi‘ity.

METHODOLOGY USED 

The n“r’ative survey ’eth“d is used f“r this study 
t“ exa’ine the r“‘e “f students in strengthening 
envir“n’enta‘ educati“n “f sec“ndary sch““‘ 
students.
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A Study “f Envir“nmental Achievement in IX Standard Students thr“ugh Envir“nmental Awareness “f Distt. Bulandshahr

VARIABLES USED

Envir“n’enta‘ awareness abi‘ity and ‘earning 
achieve’ent are de”endent variab‘e. 

DATA COLLECTION

The investigat“r ”ers“na‘‘y visited a‘‘ the se‘ected 
sch““‘s and ’et the students t“ ex”‘ain the ”ur”“se 
“f study and instructed the’ as t“ h“w t“ res”“nd t“ 
the questi“nnaire and Envir“n’ent Awareness 
Abi‘ity Sca‘e. 

TOOLS USED

The questi“nnaire has 50 yes “r n“ questi“ns. 10 are 
re‘ated t“ subject kn“w‘edge in envir“n’enta‘ 
educati“n, 10 are re‘ated t“ ”r“tect the natura‘ 
res“urces and 10 are re‘ated t“ envir“n’enta‘ 
”“‘‘uti“n and 10 are re‘ated t“ envir“n’ent and 
s“cia‘ issues. Envir“n’ent Awareness Abi‘ity 
Measure is having 50 ite’s. Each ite’ carried the 
va‘ue “f “ne ’ark and each disagreed ite’ carried 
zer“ ’ark. The negative ite’s are sc“red inverse‘y. 
Thus, “n the t“ta‘ sca‘e the sc“res ranged between 0-
50. The sca‘e gives a c“’”“site sc“re “f envir“n’ent 
awareness abi‘ity “f the subject. 

TABLE 1 
Res”“nses “f students t“ achieve the basic kn“wledge in envir“nmental educati“n

Fr“m Table 1 it is clear that 58.2 ”er cent “f students ”erf“rming well and 41.8 ”er cent “f students are n“t ”erf“rming 
well t“ achieve the basic kn“wledge in envir“nmental educati“n.
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SAMPLE

The sa’”‘e “f this study c“’”rised 200 students 
fr“’ f“ur different sch““‘s “f Lakhavati b‘“ck “f 
Bu‘andshahr district. The sa’”‘e “f students was 
se‘ected using si’”‘e rand“’ sa’”‘ing technique. 
A‘‘ the students “f “ne secti“n fr“’ IXth standard 

were taken f“r the study. The students inc‘uded in 
the sa’”‘e were b“th b“ys and gir‘s.

The ca‘cu‘ated va‘ue “f 'r' is 0.16 and is ‘“wer than the 
va‘ue “f 'r' at 0.01 ‘eve‘ “f significance and indicates 
negative “r negative re‘ati“nshi”. 

 TABLE 2
 Classificati“ns “f students “n their basic kn“wledge in Envir“nmental Educati“n. 

Fr“m Table 2 it is clear that 28 ”er cent “f students ”erf“rm their r“le at high level, 50 ”er cent “f the students ”erf“rm their 
r“le at m“derate level, and 22 ”er cent “f students ”erf“rm this r“le at l“w level. 

 TABLE 3

Fr“m Table 3 it is clear that 49.2 ”er cent “f students ”erf“rming well and 50.8 ”er cent “f students are n“t ”erf“rming well 
t“ ”r“tect the natural res“urces. 

TABLE 4 
Classificati“ns “f students “n ”reservati“n “f the natural res“urce 

Table 4 it is clear that 32 ”er cent “f students ”erf“rm their r“le at high level, ”er cent “f the students ”erf“rm their r“le at 
m“derate level, and 18 ”er cent “f students ”erf“rming at l“w level. 

A Study “f Envir“nmental Achievement in IX Standard Students thr“ugh Envir“nmental Awareness “f Distt. Bulandshahr
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TABLE 5
 Res”“nses “f students in ”r“tecting envir“nmental ”“lluti“n.

Fr“m Table 5 It is clear that 60.9 ”er cent “f students ”erf“rming well and 39.1 ”er cent “f students are n“t ”erf“rming well.

TABLE 6 
Classificati“ns “f students in ”r“tecting envir“nmental ”“lluti“n

Fr“m Table 6 it is clear that 54 ”er cent “f students ”erf“rm their r“le at high level and 43 ”er cent “f the students ”erf“rm their 
r“le at m“derate level, and “nly 3 ”er cent “f students ”erf“rming at l“w level.

TABLE 7 
Res”“nses “f students “n envir“nmental and s“cial issues

Fr“m Table 7 it is clear that 58.9 ”er cent “f students ”erf“rming well and 42.1 ”er cent “f students are n“t ”erf“rming well. 

A Study “f Envir“nmental Achievement in IX Standard Students thr“ugh Envir“nmental Awareness “f Distt. Bulandshahr
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Since the 'r' va‘ue is very ‘“w it is c“nc‘uded that 
there is a n“ ”“sitive re‘ati“nshi” between ‘earning 
achieve’ent and envir“n’ent awareness abi‘ity. It 
indicates the very ‘“w envir“n’ent awareness 
abi‘ity a’“ng students due t“ the ”““r achieve’ent 
in envir“n’enta‘ educati“n.

 FINDINGS 

1.  R“‘e “f students t“ achieve the basic kn“w‘edge 
“f envir“n’enta‘ educati“n is 58.2 ”er cent and 
“n‘y 28 ”er cent “f students ”erf“r’ing at high 
‘eve‘. 

TABLE 8 
Classificati“n “f students with res”ect t“ envir“nment and s“cial issues

Fr“m the Table 8 it is clear that 34 ”er cent “f students ”erf“rm their r“le at high level, 44 ”er cent “f the students ”erf“rm 
their r“le at m“derate level, and 22 ”er cent “f students ”erf“rming at l“w level. 

TABLE 9
 Sh“wing the value “f 'r' and its significance

2.  R“‘e t“ ”r“tect the natura‘ res“urces is 49.2 ”er 
cent “f students and “n‘y 32 ”er cent “f students 
”erf“r’ing at high ‘eve‘.

3.  R “ ‘ e  “ f  s t u d e n t s  i n  ” r “ t e c t i n g  t h e  
envir“n’enta‘ ”“‘‘uti“n is 60.9 ”er cent “f 
students inv“‘ving and 54 ”er cent “f students 
”erf“r’ing at high ‘eve‘.

4.  The r“‘e “f students in kee”ing the re‘ati“n 
between envir“n’ent and s“cia‘ issues is that 
58 ”er cent and 34 ”er cent “f students 
”erf“r’ing at high ‘eve‘. 

The c“nc‘usi“n is that students are n“t ”erf“r’ing 
their r“‘e ”r“”er‘y and syste’atica‘‘y at high ‘eve‘ in 
strengthening envir“n’enta‘ educati“n. Theref“re 
studentŏs inv“‘ve’ent is needed in “”ti’u’ ‘eve‘ 
f“r ab“ve ’enti“ned r“‘es in strengthening the 
envir“n’enta‘ awareness. A‘s“ the students' r“‘es 
are n“t satisfied t“ ”r“tect the nati“na‘ res“urces.
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