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EDITOR’S MESSAGE

I
t is with great pride, 

enthusiasm and anticipation that I invite you to read current 

issue of IPEM JOURNAL FOR INNOVATIONS IN TEACHER 

EDUCATION (IJITE) – ‘A new series of IPEM Journal’.
In this issue of IPEM JOURNAL FOR INNOVATIONS IN 

TEACHER EDUCATION (IJITE) of CTE, you will find an array of 

works, representing some of the variety and excellence that IPEM 

promises. The future of India lies in the present classrooms and 

teachers who provides the knowledge to the students that brings an 

opportunity to the students to make a clear difference in the society. 

There are a lot of challenges a teacher is facing in the classroom of 

today. Thus to meet those challenges, the teacher needs to be smarter than earlier and 

innovative in her practices. IJITE intends to be a leader in facilitating a new kind of 

platform to the teachers, academicians, administrators and educational planners to 

transforms the ideas in academia. It not only will help in promoting research in the field 

of teacher education but also strengthen the relationship between communities and 

institution of higher learning.

Success in the knowledge economy comes to those who know themselves-their 

strength, their values, and how they best perform’.                         -Peter Drucker

Keeping the quote, an enormous amount of work has gone into the development of this 

journal and I believe you will see that effort reflected in this edition and in the impact it 

will have in the field of teacher education.

As the Editor of IPEM JOURNAL FOR INNOVATIONS IN TEACHER 

EDUCATION (IJITE), I take this opportunity to express my sincere gratitude to 

the authors who have chosen our journal to disseminate their research work. 

Further, I would like to thank the publisher Mr. Anupam Goel Associate 

Editor, Assistant Editors, Review Committee members, Ex Executive 

Director and Director General of IPEM for the success of this Journal.

We look forward to receive the contributions for our next issues from 

academicians, scholars and professionals to ensure consistency and 

the success of the Journal. We welcome comments and suggestions 

that would advance the objectives of the Journal.

Dr.Sugandha Goel
(Editor)

An investment in knowledge pays the best interest.

-Benjamin Franklin



From the Editorial Board

W
e are glad to present first Edition of the Centre for Teacher Education Journal 

“IPEM JOURNAL FOR INNOVATIONS IN TEACHER EDUCATION” July 

2018 ISSN No.2581-5881. Publishing a research Journal is a tough task. 

However, we braved all the odds and published this issue as always, on time.

We followed a rigorous method to select the papers. All the papers we have included in 

this issue of IPEM JOURNAL FOR INNOVATIONS IN TEACHER EDUCATION are 

peer reviewed and only those papers which went through this rigor have been given 

space in this Journal.

The issue has research papers related to innovation in the field of Education. The 

research papers focus on the Role of language in imbibing the culture through 

mathematics curriculum, izkphu ,oa orZeku Hkkjrh; f’k{kk dk lelkef;d v/;;u xq#nso jfoUnzukFk VSxkSj ds 

'kSf{kd fopkjksa ds ifjizs{; esa, Innovative Teaching Learning Practices, Communication in 

Education through Technology, Positive Parenting: The Need for Redesigning India for 

21st Century, A Study of Adjustment in Relation to Emotional Intelligence, Location 

and Nature of Job among Working Women of Punjab, Foundation of Indian Education: 

Philosophical, Sociological and Technical Perspective, Role of education in 

empowerment among Dalit women in Greater Noida, Constructivist approach as 

transforming pedagogy: An Experiment with Elementary classes, Dr. B.R. Ambedkar’s 

Vision on Education of the Masses, ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa ds 
lek;kstu Lrj dk rqyukRed v/;;uA

We sincerely hope that these in-depth research papers, focusing on different 

issues, will further stimulate the academic research, and will help in developing 

an insight in the concerned areas. We are eagerly waiting for your critical 

response which we shall incorporate in the forthcoming issues. 

We are greatly indebted to the paper writers who took keen interest and 

submitted their research papers on time. It is because of the sincere 

efforts of these people that the IPEM JOURNAL FOR 

INNOVATIONS IN TEACHER EDUCATION is in your hand 

today.

We are grateful to our Patron Dr. B.S. Goel who provided all 

the moral and financial support to publish the IPEM 

JOURNAL FOR INNOVATIONS IN TEACHER 

EDUCATION.
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Redesinging India for 21st Century implies a community of changed men and women. Here comes the role that 

Psychology can play. Value of Psychology as more as its being an applied Science. Change in man is related to 

human development, a field of study in Psychology. Psychologists have found that the Environment, 

particularly the home Environment structured by parenting determines the basic core of man’s make-up and 

lays the foundation for significant development, Recent researches in Psychology have related hat positive 

parenting may go a long way to achieve the objective of shaping child’s personality in such a way that he becomes 

well-integrated, value-oriented, morally strong, disciplined, sincere faithful and committed to the entire nation. 

If so, efforts can be made on making India a Great nation in 21st Century.

Psychology as a Science of national reconstruction must, therefore, train the parents in behavior modification 

techniques for positive parenting on the lines of programmes run at Juniper Gardens of Kansas City (U.S.A.) 

and the Achievement Place, a farm house in Lawrence, at Maryland and Alabama by Psychologists like Lindsey, 

Bijou, Florence, Vance Hall, Montrose Wolf, Donald M. Beer, Risley,Kahen and others. Cohen in Maryland 

(U.S.A.) had claimed in 1974 to have a plan to manage the behavior of a whole community of Prince Georges 

country. These Psychologists claim to have succeeded in human engineering and declare to move, in future, to 

social engineering. Something like that in the form of extension programmes for training the parents in positive 

parenting must be done in India by Indian Psychologists at their universities and colleges.

This paper discusses psychological strategy for bringing about human change needed for redesigning Indian for 

21st century. It may be considered a strategy of national reconstruction through change in man of Indian 

society.

Abstract

Positive Parenting In India

Presently, India is said to be “like a donkey 
carrying a sack of gold” not knowing what is 
carrying to go along with the load on its back. (1) 
The sack of gold in the words of Adi 
Shankaracharya is “The accumulated treasure of 
spiritual truths discovered by the Rishis”. 
Redesigning India for  21st century is seen in this 
paper as a well-knit society of the spiritual, moral, 

well-integrated, perfect man and woman, India 
of 21st  century is perceived, herein, as a State 
characterized by justice and righteousness which 
will mark the public administration and the 
private lives of the citizens, a country which will 
place before mankind the ideal of Vasundhaiva  
Kutumbakam (The  World is one family), a nation 
which considers sacrifice more important than 
successes and whose citizens are ranked in 
society not by wealth or power but y virtue and 

*M.A. (Psy) (Gold Medalist), D.Litt. NET (UGC), Associate Professor  & Head, Deptt. Of  Psychology. 
S.M.M. Town (P.G.) College, Ballia. (U.P.)
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character, a society which is free from corruption, 
casteism, indiscipline, divisiveness, non-
cooperation and dishonest dealings.

All this implies a community of changed men 
and women.  Changing the man is, no doubt, 
difficult but not impossible; here comes the role 
that psychology can play. Value of psychology is 
more as its being an applied science. From time to 
time it has generated ideas, theories and 
approaches about changing the man. Most of the 
theories of human development have considered 
man as a completed product, Few, of course, are 
devoted to study of human development from 
birth to maturity. But, all of them in some ways 
have focused on studying the role of the 
environment in the development of human 
personality. Levin, Sullivan, Frand and his 
disciples, Erikson, Mowrer, Piaget, Sears,etc. 
have at one stage of the other,  considered the role 
of the home and the home environment 
e x t r e m e l y  i m p o r t a n t  i n  t h e  h u m a n    
development.  Erikson Emphasizes the 
importance of “interpersonal relationship” 
which the thinks “determines the basic core of 
man’s make-up” (2). These relationships in the 
home are established by the parents. Erikson 
further says that the continued dependable child-
mother relationship lays the foundation for 
significant development (3). In this context Sears 
contribution is extremely valuable. He places on 
the influence of parents as part of the child’s total 
environment in the development of his 
personality. To him it is the home environment 
that initially shapes behaviour of people. He says 
‘it is the parents’ child-rearing practices that 
determine the nature of child’s development (4). 
Family, according to him is the cause of all 
subsequent learning of all kinds of child 
development.

Research on Positive Parenting

During 1930-1950 a kind of scientific revolution 
began with the emergence of research on 
parenting and its effect on child behavior and 
child development. The initiator and protagonist 
of this was David Levy. He studied the effect of 

parenting along with continuum from 
“rejection” to “over-protection” (5). Symond (6) 
in 1936 and Baldwin (7) 1948 published more 
sophisticated researches on this aspect of child-
development. After 1950 a large number of 
researches were conducted in this field which 
demonstrated the various ways in which 
parenting influenced the development of the 
child. There is no controversy about whether 
parenting influences human development or not. 
Almost all psychologists agree that is does. But, 
the crux of the problem is how to bring about in 
the child a planned change enabling him to grow 
gracefully as a well-integrated. Self-Propelled, 
socially and nationally useful man. Recent 
research has collected enough evidence that 
positive parenting may go a long way to achieve 
this objective. Positive parenting emphasizes 
exercising constructive influence on the 
development of child’s personality. It aims at 
shaping child’s personality in such a way that e 
becomes well-integrated. Value-oriented, 
morally strong, disciplined sincere faithful and 
committed to whatever is perceived to be in the 
interest of entire nation. If this kind of parenting 
is made possible at a larger national level India in 
21st century will emerge to be the teacher of all 
lands a great Nation.

In order to achieve this objective parents have to 
be hold what positive parenting means and how 
this can be exercised. The psychological 
knowledge about this should be disseminated to 
them. Psychology as a science of national 
reconstruction must move away from tests, 
experiments, rats and pigeons in the laboratory 
to the field to train the parents in behavior 
modification techniques. The parents have to be 
told that children, in the early years of their life, 
regard more them important, more powerful and 
dominating, more significant and worthy of their 
and respect, if they care for them well. As a 
consequence of this the children may develop 
greater identification with parents and 
motivated to shape their life and learn 
behaviours as desired. The parents need to be 
told that the permissive, rewarding and 
supporting parents happen to develop in their 

Positive Parenting: The Need for Redesigning India for 21st Century
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children more desirable characteristics of 
personality.  Research has revealed that child’s 
own satisfying , pleasant and happy experiences 
in the home with parents motivate then to 
develop more desirable characteristics of 
personality more desirable values and 
sentiments. Flugel (8) pointed out that too severe 
or to careful parents make the child rebellious not 
only toward the parents but toward all adult 
authority. The democratic style of the home 
seems to produce an active, aggressive, fearless 
and playful child who has leadership 
characteristics, who tends to be curious and non-
conforming. The controlled home environment, 
on the order hand, produces a quiet, non-
restricted, well-behaved and an unaggressive 
child with curiousity,  originality and 
fancifulness. The parents serve for children as 
models to be identified with. Sears has nicely put 
it. He says “Ordinarily the child wants to be like 
his parents in oedre to receive and maintain their 
gratifying acceptance” (9). All social learning 
theories advocate that the child learns the kind of 
behavior which is rewarded; and as “he behaves, 
so the develops”. The child who is rejected, 
punished, rigidly controlled by parents 
experiences, unhappiness and bitterness with the 
psychological consequence that his identification 
with the parents is weakened or broken as his 
identification continues only with models he 
likes. In that case child stops seeking positive 
attention of parents and develops a system of 
negative attention-seeking behavior. These, in 
course of time develop into stable patterns of 
undesirable behaviours. Thus, negative 
parenting always does harm to the child and, 
ultimately to the society. Psychology must evolve 
intervention programmes to correct this situation 
and strengthen the way of positive parenting. 

Suggestions for Developing and 
Running Positive Parenting Programs

The psychology departments of Universities and 
colleges may think of developing and running 
extension programs for parents so that 
knowledge of positive parenting, guidance and 
counseling in child-rearing practices may be 

given to them. Just knowledge-based programs 
may not be very effective. They must be given 
practical and skill-based training on the lines of 
ABA- techniques for changing men and women 
being used in a big way in kansas (U.S.A.) since 
1965. Quite a number of behavior scientists 
including Lindsley, Bijou, Florence Harris, Vanse  
Hall, Montrose Wolf, Donald M. Beer, Todd, R. 
Risley  moved to the main campus at Lawrence, 
Kansas in the 1960s and started various programs 
of changing human behavior (10). They have 
been running various programs of training 
parents in using various modification techniques 
so that they may be able to handle their children 
efficiently in ways that are psychologically 
sound. At juniper Gardens of Kansas city and the 
Achievement Place, a farm house in Lawrence 
psychologists have been running various 
programs of training parents and community 
members in using behavior modification 
techniques. All kinds of methods and techniques 
s u c h  a s  s h a p i n g ,  m o d e l i n g ,  t o k e n s ,  
desensitization or any other found effective in 
practice are used and demonstrated by them. 
Thousands of parents have been trained in 
direction. They have declared that having 
succeeded in human engineering they will more, 
in future, to social engineering. Harold Cohen in 
Maryland (U.S.A.) had claimed in 1974 to have a 
plan to manage the behavior of a whole 
community of Prince George’s country as 
reported by goodall (10). Besides the programs 
operating in Kansas, Maryland and Alabama 
there were many in operation at other places 
across the U.S.A. in the 1970s. Control the 
behavior by manipulating environment, the 
“Fencing in” approach to use combs terminology 
(11) through the use of ABA-techniques (Applied 
Behaviour Analysis Technique) opens up a new 
era in the field of Applied psychology for 
achieving success in the direction of training 
parents in positive parenting.

It is strongly recommended that something like 
that of the U.S.A. must be done in India also so 
that the Indian youth may emerge strong to 
provide the Nation a high citadel in 21st century. 

IPEM JOURNAL FOR INNOVATIONS IN TEACHER EDUCATION * Vol. 3, July 2018
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Applied psychologists must come forward to 
face this challenge.
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Innovative Teaching Learning Practices

Dr. Jasmeet Kaur Tandon*
Sarita Sharma**

Innovation in teaching is necessary for the present and future education of students so that they can reach their 

full development. Education must help in the fulfilment of long term intellectual needs of the students. Due to 

innovative teaching it is seen that students usually engage themselves in variety of innovative, high-reasoning 

educational experiences, from high thinking games to real-world impacts. Various innovative techniques are 

like Introductory videos, Audio podcasts and conversation, Animation, Chat rooms, Self assessments, 

Synchronous and asynchronous forums. It is seen that in the field of teaching and learning Models of Teaching 

like Memory Model, Jurisprudential Model etc. introduced in Educational Technology has made a drastic 

changes compared to the old method which lead to blunt memorization of information. Innovative teaching 

involves: Models of teaching, Learning activities based on solving real life problems, Student centred learning 

strategies, Animation, Technology etc. Memorization model as an innovative technique in the field of teaching 

and learning is very important. As traditional teaching and learning process is based on rote memorization 

which is not at all effective in improving the learning ability or understanding the importance of learning among 

students, so it is very essential to use the new methods and strategies of teaching and learning so that students 

can understand the subject matter easily by active participation.

Abstract

Introduction

Innovation in teaching is necessary for the 
present and future education of students so that 
they can reach their full development. Education 
must help in the fulfilment of long term 
intellectual needs of the students. This would 
help students to gain new vision and opens new 
channels of intellectual stimulation or enhanced 
student’s essential and creative thinking power. 
Innovative teaching performance depends on the 
key factor of teacher’s competency for innovative 
teaching. Due to innovative teaching it is seen 
that students usually engage themselves in 
variety of  innovative,  high-reasoning 
educational experiences, from high thinking 
games to real-world impacts.

Various Innovative Techniques are Like:

• Introductory videos
• Audio podcasts and conversation
• Animation
• Chat rooms
• Self assessments
• Synchronous and asynchronous forums

In the field of Information and Communication 
Technology it is seen that various innovations in 
the field of education along with drastic change 
from the old paradigm in teaching and learning 
has taken place and the role of students has 
become primary and that of teacher has become 
secondary. 
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It is seen that in the field of teaching and learning 
Models of Teaching like Memory Model, 
Jurisprudential Model etc. introduced in 
Educational Technology has made a drastic 
changes compared to the old method which lead 
to blunt memorization of information.

Innovative Teaching Involves

• Models of Teaching
• Learning activities based on solving real life 

problems.
• Student Centred Learning Strategies
• Animation
• Technology etc.

“A Model of teaching is a set of inter-related 
components arranged in a sequence which 
provides guidelines to realize specific goal. It 
helps teacher to design instructional activities 
and provide such environment to the students 
that help them in realising their objectives.”

Thus teaching models are innovative teaching 
and learning technique in the form of  
instructional designs and describe such process 
and provide such environment that help students 
to interact with others in such a way that 
develops the specific change in their behaviour.

Innovation in the Field of Education 
Helps in:

• Achievement of specific objectives
• Effective teaching
• Teaching and learning relationship                     
• Research work and
• Formulation of theories of teaching 

In Models of Teaching now a days it is seen that 
much emphasis is made on the use of Memory 
Model by: Jerry Lucas which falls under 
information processing family. Memory model 
of teaching developed from the work of Pressley, 
Lenin and their associate.

In psychology, Memory is the process in which 
information is encoded, stored and retrieved.

Innovative Teaching Learning Practices
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As today we have seen that what teachers teach 
and students learn by rote method may be good 
to score marks, but fails to retain the knowledge 
on ce  s t u de nt s  hav e  compl e t e d  t h e i r  
examinations. This leads to young minds being 
stifled at an age when actually they should be 
asking questions, learning and gaining 
knowledge, taking interest in subject, finding 
new ways of memorizing the content in an 
enjoyable manner and developing a thirst for 
more knowledge

Attending to the Material - Use techniques of 
underlining, listing, reflecting.

Developing connections - Make material familiar 
and develop connections using key word, 
substitute –word, and link-word system 
techniques, Expanding Sensory Images - Use 
techniques of ridiculous association and 
exaggeration. Revise images.

Practising Recall - Practice recalling the material 
until it is completely learned. Students will be 
able to develop attitude of Creativity and 
Intellectual competency. 

T h r o u g h  s t o r i e s ,  p o e m s  o r  s o m e  
event/phenomena or by using Mnemonics the 
chapter will become interesting and can be learnt 
easily by students.

Conclusion

So we can see that innovation in the field of 
education is undertaken in order to develop the 
Self-Esteem (confidence in one’s ability) Self-
Awareness and Achievement of students . 
Effective and efficient learning on the part of the 
students highly depends on teachers and 
teaching methods they take in their classes. The 
way teachers behave and the methodologies they 
exploit in their teaching, to a large extent, depend 
on their perceptions of effective teaching and 
their beliefs about teacher efficacy.

Memorization model as an innovative technique 
in the field of teaching and learning is very 

important. As traditional teaching and learning 
process is based on rote memorization which is 
not at all effective in improving the learning 
ability or understanding the importance of 
learning among students, so it is very essential to 
use the new methods and strategies of teaching 
and learning so that students can understand the 
subject matter easily by active participation.

References:

1. Brooks, J. G., & Brooks, M. G. (1993). The case for 
constructivist classrooms. Alexandria, Va.: 
Association for Supervision and Curriculum 
Development.

2. Downey, L. (1967). The secondary phase of 
education. Boston: Gin and Co.

3. Anderson, R. (1983)  A Consolidation and 
Appraisal of Science Meta-Analyses. Journal of 
Research in Science Teaching, 20 (5), 497-509.

4. Bredderman, T. (1983). Effects of activity-based 
elementary science on student outcomes: A 
quantitative synthesis. Review of Educational 
Research, 53 (4),499-518.

5. El-Nemr, M. A. (1979). Meta-analysis of the 
outcomes of teaching biology as inquiry. A 
doctoral thesis. Boulder: University of Colorado.

6. Carroll, J. B. (1964).  Language and thought. 
Englewood Cliffs, N.J.: Prentice-Hall.

7. Burns, S., Griffin, P., & Snow, C. (1998). 
Starting out right. Washington, D.C.: National 
Academy Press.

8. Wentzel, K. (1991). Social competence at school: 
Relation between social ¬ responsibility and 
academic achievement. Review of Educational 
Research, 61(1), 1–24.

9. Bloom B. S., Engelhart M. D., Furst E. J., Hill W. 
H., Krathwohl D. R. (1956). Taxonomy of 
educational objectives: The classification of 
educational goals. New York, NY: David McKay.

10. Brown, A.H., & Green T.D., (2015). The 
essentials of instructional design: Connecting 
fundamental principles with process and 
practice.  Routledge.

11. McIver, D., Fitzsimmons, S., Flanagan, D. 
(2016). A Knowledge-in-practice approach to 
choosing instructional methods. Journal of 
Management Education Vol 40 Issue 1.

IPEM JOURNAL FOR INNOVATIONS IN TEACHER EDUCATION * Vol. 3, July 2018



*Principal, Centre for Teacher Education, Institute of Professional Excellence and Management, Ghaziabad

09

Dr. B.R. Ambedkar’s Vision on
Education of the Masses

Dr. Nishi Sharma*

Dr. B.R. Ambedkar believed that the potent source of material and human development is education more 

specifically basic education which is an indispensable passport to quality life. It is fundamental for the 

construction of democratic societies and dynamic, globally competitive economies. For individuals and for 

nations, education is the key to creating, applying and spreading knowledge. Education is one of the most 

powerful instruments known for reducing poverty and inequality and for laying sustained economic growth. 

Today, Universalisation of elementary education (UEE) has emerged as a major national priority programme in 

the Indian context. It is perceived as the basic entitlement of each child, the minimum that the state owed to its 

people and something which had a critical role in the nation’s social, cultural and economic development and in 

the well being of Indian democracy. Dr. Ambedkar struggled against the neglect of educational development of 

common masses. He opposed the prevailing social prejudices and Government’s apathy towards provision of 

educational opportunity for weaker sections. During the campaign of awakening and struggle for upliftment of 

downtrodden the radical educational thoughts that Dr. Ambedkar propagated are scrutinized and listed for 

ascertaining their direct or indirect bearing with the existing interventions of the state for attainment of 

education of the masses.

Introduction

Ambedkar made untiring efforts for education of 
the masses particularly for those belonging to the 
depressed classes.  It was due to Ambedkar that 
the education became accessible to those people 
who remain deprived of education for centuries. 
Dr. B.R. Ambedkar opined that the vision of 
future India was to take shape in the days of rapid 
industrialization and consequent growth of high 
tech industries without which no nation can 
survive, no nation can stand on its own, remain or 
can compete independently with others and 
assert its resistance on equal footing. In such a 
challenging time it is essential to give primacy to 
literacy which broke open the minds of millions 
bound by outdated traditions, see things around, 
think their own conditions comparatively, 

compete with them and ultimately establish 
themselves as more than a match. He further 
asserts that in this modern age, there are 
inventions and innovations because of education. 
The family, society and nation need citizens well 
equipped with knowledge to achieve all-round 
development. Dr. Ambedkar emphasized that 
education is a must in this complex world, where 
an individual lives at his peril and where he finds 
his way in it without losing his freedom. Unless 
the mind is trained with acquisition of 
knowledge, there can be no freedom. The right to 
education becomes fundamental to ones freedom 
.If the man is deprived of knowledge he will be 
made slave of those who are educated. To Dr. 
Ambedkar mass education was essential for 
democratic and political order in peace and 
justice. In the self government system knowing 
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the fact that three-fourth of the population is 
drenched in ignorance, our representative 
system will be a shame and there would be a rule 
of wealth against poverty, of power against 
weakness. Dr. Ambedkar considered education 
as best companion of an individual and 
indispensable

In the philosophy of Dr. B.R. Ambedkar the place 
of self respect and human pride is the greatest 
and most important. In other words the social 
philosophy of Dr. Ambedkar is animated by the 
spirit of humanism. It emphasises not merely 
material progress and spiritual enlightenment 
but also the all-round development of human 
personality. His programme of humanism is 
mainly concern with the emancipation of the 
poor, the fallen and the weak. He believed that 
the surest way for salvation of the oppressed and 
untouchables lies in education, employment and 
better ways of earning a living. He stands for 
radical and fundamental changes in the 
traditional way of the Indian people so that the 
benefits will not be usurped by the few but will 
accrue to all15. Regarding himself Dr. Ambedkar 
said “Positively my social philosophy may be 
said to be enshrined in three words – Liberty, 
Equality and Fraternity16. He was destined to 
spread mass education to build a society of India 
having the qualities of justice, equality, 
brotherhood, freedom and fearlessness. He 
intended to lay down the foundation of a society 
which is without the distinctions of caste, colour 
or creed, A society of future democratic India. It 
took him a long time to consolidate and 
propagate an ideological perspective for a new 
social order. He was a great supporter of a 
democratic social system. His emphasis was to 
develop good relations between man and man in 
a social system. Dr. Ambedkar’s insistence was 
for mass education. 

Dr. Ambedkar’s Vision of Education

Dr. Ambedkar’s educational vision can be 
attributed from the views he expressed at various 
occasions on high importance of education for 

human development and modernisation of the 
country. He considered education essential for all 
men and women irrespective of their social and 
economic status. Dr. Ambedkar accepted that 
education gives birth to reason and the feeling of 
unity, brotherhood and love for the country. The 
building of culture and civilization is made on 
the pillars of education. He believed that 
education gives manhood to man. He was greatly 
in favour of human values in education. His 
vision of education was “The education which 
does not create ability, equality and morality is 
n o t  e d u c a t i o n ” .  E d u c a t i o n  m u s t  b e  
comprehensive, powerful, equality and love 
orienting. He opined that education is good only 
if it promotes and preservers the interest of 
mankind as a whole.

Dr. Ambedkar struggled for education of the 
masses particularly the backward classes. He 
believed that betterment of people largely 
depends upon their empowerment. Education 
essentially is a process of aiding the all round 
development of an individual – physical, 
intellectual, social, moral and spiritual. 
Ambedkar propagated that more wide spread 
the education; the more would be the chances for 
progress and greater would be the opportunities 
for the betterment of the masses. During 
Ambedkar period traditionally education, right 
to education, educational opportunities and 
educational achievements were linked to caste 
system and ultimately with the religion. He 
openly opposed this tradition and fought for 
having equal opportunities to all persons of the 
society.

Identified Educational Thoughts of Dr 
B.R. Ambedkar

Dr. Ambedkar was most highly educated person 
of his time. He was a Barrister (Bar-at-Law) from 
Gray’s Inn London, reinforced by a London 
University Doctorate in Science (MSc Economics, 
DSc.), an America’s Columbia University 
Doctorate in Philosophy (M.A. PhD.) and Higher 
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Economic studies at Bonn University, Germany. 
He was thus well equipped as a lawyer and an 
authority in academic field, a renowned scholar 
of Economics and Sociology to storm the Indian 
Citadel. He proved to be a living legend of his 
time, a multifaceted icon.

Dr. Ambedkar’s identified educational thoughts 
are extracts culled out from his numerous 
publications, writings and speeches. The selected 
thoughts of Dr. Ambedkar are documented 
systematically under classified thematic 
headings signifying their wider applications. 

Aim of Primary Education

The object of primary education is to see that 
every child that enters the portal of a primary 
school does leave it only at a stage when he 
becomes literate and continues to be literate 
throughout rest of his life. In reality only eighteen 
percent children reach this stage. The money we 
are spending on primary education is to a large 
extent really wasted. For the purpose of seeing 
that what we spend bears some fruit ultimately, 
we need to spend more money on primary 
education.

Importance of Education

– Education is everybody’s right and should 
be available to the poorest of the poor. 

– In this modern age, there are inventions and 
innovations because of education. The 
family, society and nation need citizens well 
equipped with knowledge to achieve all 
around development of the same.

– Without the knowledge of reading, writing 
and arithmetic (3Rs) a child is not only 
imperfect but he cannot even aspire for a 
successful life.

– Education is a must in this complex world 
where an individual lives at his peril and 
where he finds his way in it without losing 
his freedom .There can be no freedom unless 
the mind is trained .The right to education 
becomes fundamental to his freedom .If the 

man is deprived he will be made the slave of 
those who are educated.

– The social, economical and political 
development of the country is possible then 
and only then when there is propagation of 
education among the masses to the fullest 
extent.

– Education of the masses is essential for 
maintenance of democracy and political 
order in peace and justice. A democratic 
society must assure a life of leisure and 
culture to each of its citizens. In the present 
structure of society, there is on the one hand 
tyranny, vanity, pride, arrogance, greed, 
selfishness, and on the other, insecurity, 
poverty, degradation, loss of liberty, self 
reliance, independence, dignity and self 
respect.

– The building of culture and civilization is 
made on the pillars of education. It gives 
manhood to man.

– Man, sans education, is no better than a 
beast.

– The fortunes of the nation will ascendant 
when the national unity blooms with health 
through supply of life giving water of 
knowledge.

– The intellect of a man is like a marble stone. 
Just as a stone is impressed by the artisan and 
rated as noble, middle or low, education 
shapes a man noble, middle or low.

– The human intellect can be equated with 
uncultivated land. If the intellect is nurtured 
in a judicious way, it cannot but yield fruits.

– Education is essential for every individual 
for his survival and dignified life. Without 
education and training, nobody can earn 
name and fame in this world.

– Every human seeking to pursue whatsoever 
occupation must receive formal education. 
When such education is imparted to a person 
right from the very beginning he can later 
expand his knowledge by well directed 
studies, but at the root of all is the education 
and education alone.

– Starvation makes man short-l ived. 
Educational deprivation makes man slave.

Dr. B.R. Ambedkar’s Vision on Education of the Masses
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– Without education there cannot be spread of 
knowledge. Education helps to transmit all 
the resources and achievements of a complex 
society. Education helps to make accessible 
the accumulated thoughts and experiences 
related to any subject to young seekers. New 
perceptions can be endowed by the formal 
education. Horizons can be widened by 
means of formal education.

Education for Human Welfare and 
Development

– More wide spread the education; the more 
would be the chances for progress and 
greater would be the opportunities for the 
betterment of the masses.

– Education acts as the lever of all progress and 
a pre-requisite for creation and enjoyment of 
human rights.

– Education is a means to develop the 
physique, power of thinking, feeling and 
volition which are the basic characteristics of 
a human being.

– The country needs such education of the 
masses which would advance them in life 
and induce them to seek emancipation from 
their servile condition. The poor millions 
must first be assured adequate standard of 
living a human life. Unless the standards of 
living is not raised in case of teaming poverty 
stricken millions, to talk in terms of raising 
their moral and spiritual level is to indulge in 
reverie and witch hunting.

– The vision of future India was to take shape 
in the days of rapid industrialization and 
consequent growth of high-tech industries 
without which no nation can survive, no 
nation can stand on its own, remain or can 
compete independently with others and 
assert its resistance on equal footing. For 
such a challenging period it is essential to 
give primacy to literacy which broke open 
the minds of millions bound by out dated 
traditions, see things around, think their 
own conditions comparatively, compete 

with them and ultimately establish 
themselves as more than a match.

– Literate society is the ornament of the nation. 
It is the power; it is the basis of national 
progress.

– Education is the pathway of deliverance 
from exploitation.

– Education safeguards the interests of the 
humanity and provides bread, knowledge 
and feeling of equality in the society.

– The path found through education, the 
knowledge attained through studies, one 
would be able to re-orient himself in 
whatever circumstances he is placed. So, 
knowledge is our best companion.

– The first objective of human life is to help the 
humanity with the attainment of true 
knowledge of useful and mysterious things 
and to be happy with the skills and abilities 
to lead a successful life.

– Every man is endowed with the power of 
excelling other men in one way or the other. 
If he receives formal education, he will 
certainly surpass them in some way or the 
other.

– The present system of education is incapable 
of enhancing the nation’s wealth which is the 
basis of all human pleasure. In our country 
education has spread in a very limited way 
and that too in bookish knowledge form’ 
which has little practical value in our various 
trades. As a consequence of this, it has not at 
all benefited those who toil for the well being 
of the whole country.

– Educated individuals could organize to 
make an egalitarian society worth living for 
the humanity and could agitate if any of the 
egalitarian characteristics of their society is 
threatened.

– Education serves two purposes, first is to 
acquire it for betterment of others and 
second is to use it for one’s own betterment 
which is pursued by majority of people than 
the former.

– Education in practical sense does not 
correspond to the requirements of pauper 
India. They are being neglected by their 
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beneficiaries during the age of self-
determination as they are less aware of 
education as the only means of their upward 
progress.

– Talent is devoid from poverty and 
prosperity rather it is born in scarcity. 
Incomplete education does not benefit any 
one, so one should study with interest and 
enthusiasm and complete at least the school 
education.

– Education is not only a layer for social 
mobility but also opens the doors for 
modernization, reducing dependence on the 
elite class and offers chance for occupational 
change.

– The place of an individual in a society should 
not be determined by birth or wealth or any 
other conventional status, but by his own 
nature as descended in the process or 
education.

Education of Disadvantaged Groups

– The poor backward classes in the country 
were no longer able to receive education 
because of their poverty. The facilities 
provided for their progress were taken off 
leaving them in darkness. A continuous 
support is needed till they become at par 
with others.

– Great inequality is witnessed in the society 
caused by imposing educational disabilities 
upon backward class people for last 
thousands of years resulting to their 
economic, social and cultural backwardness.

– Education is the preventive measure against 
the wretchedness of depressed people.  

– It is unfair to neglect the educationally 
deprived backward classes which have been 
of great help and assistance to the system in 
pulling the state chariot by their sincere 
services right from the village of thatched 
houses to urban dwellers.

– It is of utmost importance for all the 
disadvantaged groups to pay attention to the 
developments taking place around them by 
overcoming their slumber, not to miss the 

opportunity of keenly acquiring the proper 
education, a true means of emancipation and 
ensuring their place in the upper echelons 
with others in competing for a place in the 
sun.

– Adopting the principle of equal treatment in 
a society that treat its people unequally, on 
the part of the Government is to be 
indifferent and negligent of the interests of 
the backward classes. The principle of 
equality should be applied with conscience 
viz. the weaker sections should be given 
enough facilities.

– For endorsement of the law of primary 
education, shifting responsibility of 
education in the hands of such persons who 
are not sufficiently intelligent and aware of 
its importance. In the changed system the 
Government has put the barrier on 
propagation and dissemination of education 
for an indefinite period. In the hands of 
native institutions, the education of the 
backward classes is going to suffer to the 
maximum extent. The education should be 
entrusted to Legislative Council and not to 
Local Boards and Municipalities. The need of 
the time is to form independent bodies for 
inspection and investigation of not letting 
negligence happen in regard to their 
education.

– The word “backward” used by the 
Government is not comprehensible. A 
separate and definite assistance need to be 
earmarked for the castes and tribes which are 
included under the class of ‘backward.’ This 
would facilitate to know how the various 
social groups are achieving their educational 
progress.

– The inducement for backward class people 
to take education required to be linked with 
the provision for secured entry in the public 
service.

– The funds earmarked for scholarships and 
some additional money may be used for 
establishing the hostels/ boarding schools 
for backward class children. Such privilege 
will derive double benefit. On one hand 

Dr. B.R. Ambedkar’s Vision on Education of the Masses
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children will be free from polluted and 
unhygienic environment of their home; on 
the other hand their education can be kept 
under effective control.

– There were codes to protect individual 
liberty, the downtrodden/ illiterates could 
no longer escape from deceitful plots of 
educated classes.

– Unsocial, inhuman and deceitful behaviour 
with the children of backward classes must 
be checked effectively. To ward off the 
problems of these children, schools need to 
have committees. The social and political 
environment for education of the lower 
classes needs to be congenial.

– The educational progress of poor backward 
class people can be controlled by appointing 
supervisors and assigning them the 
responsibility to curb any excesses and 
inhuman treatment with low caste children.

– The ill effects of remaining away from the 
educational opportunity, resulting hurdle in 
the socio-economic development of the 
common masses. The backwardness of these 
people is essentially a consequence of 
educational disabilities imposed upon them 
for centuries.

– The financial assistance provided in the form 
of scholarships to the students of backward 
classes is not properly utilized on the 
stipulated noble cause. The backward class 
parents are too poor and ignorant to be 
aware for the purpose of education for which 
the money is provided. Failing to realize the 
real purpose of the money provided to the 
students, the parents utilize the money to 
meet other pressing demands of the family 
and depriving their own children from the 
benefits of education. It needs to be seriously 
checked.

– Poor backward people can no longer bear the 
expenditure on education and also they want 
their children to earn. This state keeps them 
in the abysmal of ignorance. This fact is 
worth to excuse, but it is harmful. It is of great 
need to create such power that can guard 

one’s liberty. Government to undertake the 
responsibility as to spread of education. 

3.1 Education of Character Building

– Education can be a means to form a society 
where there is no exploitation, where 
humanity may find equality, justice, love, 
progress and merit, where work is more 
respected than class, where caste, creed, and 
religion might not be dividing the humanity.

– Where there is love among people, justice in 
the society, spread of knowledge among the 
masses, the progress is imminent.

– Education gives birth to reason, feeling of 
unity, brotherhood and love for the country.

– Education is a process of aiding the all round 
development of an individual–physical, 
intellectual, social, moral and spiritual.

– Education breeds and nourishes the noble 
sentiments of unity, fraternity and 
patriotism.

– Education should be able to do away with 
the blind faith in religion, hypocrisy, fear, 
selfishness and ill feelings. It should create 
self reliance in man.

– The present education does not-build 
character but giving birth to irrationality and 
insolence.

– Education should create social and moral 
qualities. For a brave man nothing is more 
disgraceful than to live a life devoid of self 
respect and without love for the country. The 
chief aim of life is to create the best.

– The education of “hand, heart and head 
(spirit)” has no meaning to the common 
masses where millions of them are denied an 
access to school, where millions live below 
poverty line, where millions live without a 
shelter over their head, where millions do 
not have sufficient clothes to put on and 
protect themselves. Such ideal education is 
unpractical to entertain one by day dreaming 
and to cheat masses by the promise of 
“Kingdom of Heaven.”

– Education should provide children not only 
teaching and learning skills but it should also 
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give education of character, behaviour, 
organization, experience, self realisation and 
self expression.

3.2 Equality through Education

– Education, which does not create ability, 
equality and morality, is not education. 
Education must be comprehensive, 
powerful and love orienting.

– Edu ca t i on  p r ov i de s  s t r e n g t h  a n d  
opportunity to the common masses to fight 
against poverty, disease and backwardness.

– Each individual to have equal opportunity 
for development according to his ability.

3.3 Education for Empowerment

– Education is the key to empowerment of 
people aiming at the betterment of human 
being through evolving an egalitarian 
society worth living.

– Education makes man fearless, teach unity, 
make understand his birth rights and 
educate him to struggle, to fight for freedom.

– Education is not simply a means for the 
development of the child’s personality or a 
source of earning his livelihood. It is the most 
powerful agent for bringing out desired 
changes in the society and a prerequisite for 
organized effort for launching any social 
movement in the modern time. 

– Deprivation of knowledge is a denial of the 
power to use liberty.

– Without education man remains as an 
ignorant slave of his routine work.

– Education makes people aware of their 
humiliation and enslavement and act as an 
instrument of liberation and improvement.

3.4 Education for Social Change and 
Justice

– The efficacious and transformatory 
character of education determines that with 
education, intelligence, knowledge and 

experience a person can oppose or fight 
against any evil in the society.

– Education and politically aware people can 
work out their own political destiny in a 
pragmatic way, pruning the useless and 
preserving the useful in their societies.

– Strengthening of primary education is the 
key for the establishment of social justice. 
Under the social frame of reference, equality, 
democracy, liberty, social justice forms the 
hard core.

– The education system that was not keeping 
pace with the changing time ought to be 
changed and updated.

– Books and plays that instil unscientific 
concepts should be banned in schools. Such 
reading and recreation cripples the logical, 
scientific and rational thinking.

– In the process of advancement one should 
never cling himself to the old pattern of 
education. It is wise to leave the past system 
into dungeon and put his best foot forward. 
This is the measure to uplift both nation and 
the society.

– Education is the means to change the world 
and not merely to understand it.

– Increments in education enhance abjuration 
of traditional values and inculcate value 
preparation for change.

– Education is the best and surest warranty of 
the social change primarily germinates in the 
minds of men before they could fruition to its 
inexorable end.

– The change we all seek is a change from 
constraint to freedom, from credulity to 
faith, from status to contract, from authority 
to reason, from unorganised to organized 
life, from bigotry to toleration, from blind 
fatalism to a sense of human dignity.

3.5 Vocational Education

– In schools occupations are not carried on for 
preliminary gain but for their own content. It 
may be true that craft or occupation oriented 
programme may help in achieving a 
measure of self-sufficiency, may provide 
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employment to millions with mediocre 
technical skill and thereby help in reducing 
the question of unemployment but it fails to 
generate new fields of employment, which 
advancement in technology may generate.

– Education should create a feeling of self 
dependence among the students. In 
education more importance should be 
attached for earning livelihood. It should 
vocation oriented. It should adopt a national 
language to establish unity and equality in 
the society. There must be a use of 
progressive scientific methods in education

3.6 Education for  Teacher  Pupil  
Relationship

– Beside knowledge, a teacher has to make 
himself wise; it does mean wisdom is 
superior to knowledge because sometime a 
knowledgeable person can behave like 
doltish. So, knowledge should go with 
character.

– The teacher enlightens the students, so he is 
said to be a preceptor who give re-birth to his 
disciples. Hence, a teacher is worthy to be 
worshipped.

– A teacher is charioteer who deals with 
education. The teaching profession should 
not be entrusted to such a person who had 
been undervaluing and despising the other 
members of the society. Teaching the 
alphabets and cultivation of the minds of 
students are two different things. The 
students are to be trained well for the social 
good. Schools are to shape good citizens.

– No teacher to impose his own ideology. The 
society won’t accept education from a 
teacher who is possessed by caste based 
ideology. Education and social change can 
not be separated.

– To have modernized education, traditional 
pattern as well as traditional teachers must 
be kept aside. Women play prominent role in 
the personality development of children. 
They also provide motherly treatment to 
younger children. Therefore, maximum lady 

teachers should be appointed in primary 
education. This is the surest way for society’s 
development.

3.7 Women Education

– Education is essential for all men and women 
irrespective of their social, economic and 
cultural status.

– The development made in a society is judged 
by the extent of women education.

4 Dr. B.R. Ambedkar’s Educational 
Thoughts specific interventions of 
the State 

The Educational thoughts which Dr. Ambedkar 
expressed during British rule were taken well 
into consideration for education of the masses. 
The text below includes educational thoughts in 
italics followed by corresponding interventions 
of the states.

The present system of education is incapable of 
enhancing the nation’s wealth which is the basis 
of all human pleasures. Education has spread in 
the country in a very limited way

For universal education, Sarva Shiksha Abhiyan 
(SSA) has made provision of basic minimum 
conditions including physical infrastructures 
and teachers through the community based 
approach with habitation as a unit of planning 
and monitoring to make the system accessible by 
all.

Education in practical sense does not correspond 
to the requirements of pauper India. They are 
being neglected by their beneficiaries during the 
age of self determination as they are less aware of 
education the only means of their upward 
progress.

SSA is providing an opportunity for improving 
human capabilities to all children (6-14) years age 
through community owned quality education in 
a mission mode. The focus is on education of 
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satisfactory quality with emphasis on education 
for life. The needs and scope are accessed by 
household surveys, micro planning, school 
mapping, and training of community leaders and 
review of curriculum accordingly so as to impart 
meaningful education.

Great Inequality is witnessed in the society 
caused by imposition of educational disabilities 
upon backward class people resulting to their 
economic, social and cultural backwardness

Education is one of the most effective 
instruments of social empowerment. Sarva 
Shiksha Abhiyan lays special focus on the 
children from disadvantaged social groups (SC, 
ST, OBC and minority communities). It is 
providing context specific interventions / 
strategies for education of these groups. In view 
of UEE goal, a zero rejection policy has been 
adopted under SSA which ensures that every 
child is provided meaningful and quality 
education.

– The objective of primary education is to see 
that every child that enters the portal of a 
primary school does leave it at a stage when 
it becomes literate and continues to be 
literate throughout rest of his life. For the 
purpose of seeing that what we spent bears 
some fruit ultimately, we need to spend 
more money on primary education.

In adherence to Dr. B.R. Ambedkar’s view, the 
duration of compulsory schooling was 
specifically mentioned in the Basic Education 
Policy proposed by Mahatma Gandhi in 1937 and 
implemented in large number of the states of the 
country. It directed that every child should 
receive compulsory education of seven years 
through manual and productive work. Seven 
years of schooling was considered as essential for 
a child to remain literate in rest of his life. The 
Sargent Committee (Post War Education Policy - 
1944) recommended eight years of schooling to 
all children of the country in the age group of six 
to fourteen years which is considerably 

documentary evidence towards attainment of 
UEE goal. The Committee also called for a 
substantial increase in the expenditure on 
elementary education to enable India to bring all 
children in the ambit of education. Presently the 
government expenditure on education has 
substantially increased over the proposed limit of 
6% GNP during the Tenth Five Year Plan 
onwards.  Though the Government is making all 
out efforts to achieve the UEE goal but the success 
in this noble task is yet to be achieved. 

Poor backward people can no longer bear the 
expenditure on education and also they want 
their children to earn. This state keeps them in the 
abysmal of ignorance. This fact is worth to 
excuse, but it is harmful. It is of great need to 
create such power that can guard one’s liberty. 
Government to undertake the responsibility as to 
spread of education.

– The recovery of the amount spent on 
education by charging fees for its cost from 
its recipients is commercialization of 
education, which must be freely and easily 
available to all school age children. 
Education is something which ought to be 
brought within easy reach of every child.  

– Education not to be treated on the basis of 
quid – pro –quo. It should be cheapened in all 
possible ways and to the greatest possible 
extent.

– Education should be free and compulsory at 
least for those who are unable to bear any 
expenditure on education.

– For facilitating the lower order of the society 
for getting into schooling, the policy ought to 
be as cheap as it can possibly be made. 

The Kher Committee (1951) particularly 
recommended free and compulsory education to 
all school age children. It underlined that “The 
first and foremost task of the national 
government is the provision of universal, free 
and compulsory basic education for all”. This 
recommendation became a directive principle to 
the government as it was imbibed in the 
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Constitution of India under Article 45. A 
provision for free and compulsory primary 
education is already made in every five year plan 
but the goal of UEE is still elusive. 

– Education be treated as one of the basic 
needs along with food, clothes, shelter and 
healthcare.

The Constitution incorporates certain provisions 
which directly relate to education. Education 
assumes special place in the Fundamental Right 
no. 4 which summarizes – whoever denies to any 
person the full enjoyment of privileges of 
educational institutions shall be guilty of an 
offence. The Directive Principles of State Policy 
envisage that the State shall endeavour to secure 
the right to work, the right to education, and the 
right to assistance in case of want–just, a uniform 
civil code directing that the state shall take steps 
to organize village panchayats, promote 
educational and economic interests of the people, 
improve public health etc. In view of high 
importance of education, its Constitutional 
significance and the state’s commitment towards 
education of the masses invariably lead to 
consider it as one of the basic needs.

– The castes and tribes which are unequal with 
regard to social and economic status need to 
be brought at the equal footing by 
acknowledging the principle of unequal 
treatment – enduring special facilities to the 
backward classes.

– Adopting the principle of equal treatment in 
a society that treat its people unequal, on the 
part of the state is to be indifferent and 
negligent of the interests of backward 
classes. The principle of equality should be 
applied with conscience viz the weaker 
sections should be given enough facilities.

Under SSA, there is special focus on the inclusion 
and participation of children from SC/ST, 
minority groups, urban deprived children, 
children of the disadvantaged groups and the 

children with special needs in the educational 
process.

– The inducement for backward class people 
to take education required to be linked with 
the provision for secured entry in the public 
service.

– The word ‘backward’ used by the 
government is not comprehensible. A 
separate and definite assistance need to be 
earmarked for the castes and tribes which are 
included under the class of ‘backward’ .This 
would facilitate to know how the various 
social groups are achieving their educational 
progress.

Government of India had taken radical measures 
to raise their social and economic status by 
providing greater concessions in education and 
making provision for reservations in vacancies 
for recruitment in services and a certain 
percentage for promotion in the government 
services. For providing a separate and definite 
assistance, the government has categorized 
castes and tribes into scheduled castes (SC) and 
scheduled tribes (ST) and a provision of 
reservation of 16 percent vacancies for SC 
candidates and 12 percent for the ST candidates is 
made mandatory and legal binding in all official 
matters.

– The financial assistance provided in the form 
of scholarships to children of backward 
classes is not properly utilized on the 
stipulated noble cause due to poverty and 
ignorance of the parents who utilize the 
money to meet other pressing demands of 
the family and depriving their own children 
from the benefits of education. Strict vigil 
needed at this front.

– The funds earmarked for scholarships and 
pooling out some additional funds may be 
used for establishing the hostels and 
boarding schools for backward class 
children. Such privilege will derive double 
benefit. On the one hand children will be free 
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from polluted and unhygienic environment 
of their home; on the other hand their 
education can be kept under effective 
control.

The financial assistance in the form of 
scholarships is properly supervised and 
monitored by the institutions itself. SSA, state 
agencies and NGOs are extensively cooperative 
on this aspect of assistance. Residential schools, 
boarding houses and hostels are functioning in 
the educationally backward areas of the country 
specifically for SC/ST and other backward 
classes. Two most significant programmes of 
Government of India are in operation giving full 
support in education of the girls from under 
privileged and disadvantaged classes in 
educationally backward areas. The National 
Programme for Education of Girls at Elementary 
Level (NPEGEL) is a focused intervention of 
government to reach the “Hardest to reach” girls, 
specially those not in school. It is a separate 
gender distinct but integral programme which is 
providing additional support for enhancing 
girls’ education. Under this programme model 
schools are opened within intense community 
mobilization.

The Kasturba Gandhi Balika Vidyalayas are the 
residential schools at upper primary level for 
girls belonging predominantly to SC, ST, OBC 
and minority communities. These schools are 
located in areas with concentration of backward 
classes with low female literacy and where a 
large number of girls are out-of-school.

Model Cluster schools for girls are girl-child 
friendly schools at cluster level are functioning in 
selected districts/blocks in the country.

– Because of poverty, ignorance and 
indifferent attitude towards education, the 
parents from backward classes do not send 
their children to school. Those who send, 
their children precluded. Children of 
addicting parents also miss schooling. In 
such circumstances compulsion is one of the 

measures to force parents to send their 
children to school.

– Preclusion of backward class children and 
their educational progress can be controlled 
by appointing supervisors to check excess, 
unsocial and inhuman behaviour.

In unison with Dr. B.R. Ambedkar concern about 
ignorance and irresponsibility of parents about 
education of their children, a grass-root level 
awakening programme of universalisation of 
elementary education is already in operation 
which is basically a community owned 
programme. Under the programme Village 
Education Committees and School Management 
Committees are constituted for ensuring 
co–operation in effective functioning of schools. 
All such problems are tackled at the village and 
school level in their weekly/monthly meetings. 
To establish social democracy, there is 
observance of liberty, equality and fraternity in 
all these elected bodies like VEC, SMC etc. 

– The state should provide food, clothes, 
books and stationery to children from poor 
backward classes for their education.

– Every boy and girl of the country should be 
given primary education necessitating that 
primary education should be made 
compulsory and public funds should be 
used on primary education as well as on the 
welfare of the weaker sections.

– Education of the poor backward class 
children to be regarded as a legitimate 
charge on local, municipal and provincial 
funds.

Under the UEE interventions for children 
belonging to SC, ST and other backward 
communities the needs of every child is 
addressed through intensive micro-planning. It 
includes free text-books, uniform, mid-day-meal, 
scholarships all expenditure on education of 
children is made by the state. It is regarded as a 
legitimate charge of the state.

Dr. B.R. Ambedkar’s Vision on Education of the Masses
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– For education of poor masses, village Juries 
to be constituted to force defaulting parents 
to send their children to school. A guiding 
principle to be adopted rightly that when 
wisdom fails, force is a must. Of course force 
does not mean dictatorship but doctor’s kind 
cruelty.

Dr. Ambedkar suggested that village Juries must 
take the responsibility for education of all school 
age children. Since education is essential for the 
child, family and the society, then for this noble 
act, if force or compulsion is needed, it should be 
used. It is in the interest of humanity. He argued 
that for treatment of any illness doctor administer 
an injection which is painful but we bear it. Same 
spirit must be adopted to deal with defaulting 
parents in education of their children. Under SSA 
there are various kinds of bodies established 
school wise and village wise across the country 
which are supervising education of each and 
every child in the village or in the locality. 

– The responsibility of primary education 
should not be entrusted to the desire of 
parents. It will take hundred years to spread 
nationwide.

– Unless compulsion in the matter of primary 
education is made obligatory and unless the 
admission to primary schools is strictly 
enforced, the conditions essential for 
educational progress of the poor backward 
classes will not come into existence.

It is to record that these views were expressed by 
Dr. Ambedkar during British period but these are 
still relevant for universal education. As far as the 
responsibility of providing universal, free and 

compulsory education is concerned the central 
and state governments are continuously making 
strenuous efforts right from the adoption of the 
Constitution but success in this endeavour is still 
not achieved. Though education is right of the 
child, but it is still at the mercy of the parents 
whether to send the child to school or not. 

– Education is the critical component of 
stability and change in the evolutionary 
process of societies. In spread of education, 
Constitutional, Parliamentary and legalistic 
measures may be used.

Dr. Ambedkar was in favour of enacting a law to 
force parents to send their children to school no 
matter how poor they are. He was of the view that 
the government has to act stiffly for this noble act. 
Compulsory education would involve the 
adoption of radical social measures such as 
compelling girls to attend schools, requiring 
despised classes to attend the schools along with 
upper class children. These limitations helped 
Britishers to escape from the responsibility of 
mass education. After independence, it was 
people’s government which can enforce any law 
for the noble act education of its children. But still 
there is no judicial measure for educational 
detriment in-spite of its Constitutional 
significance. It is the time now to adopt some 
strict strategy for spread of education using 
Constitutional, Parliamentary and legalistic 
measures. It is significant to state that Free and 
Compulsory Education Act – 2009 has already 
been enacted since April, 1, 2010. The status of 
education of the masses is improving but at a 
slow pace. It requires renewed time bound and 
target specific efforts.
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The purpose of the present study was to study adjustment among working women in relation to emotional 

Intelligence, location and nature of job. In the present study, the sample consisted of 530 working women (280 

professional and 250 non-professional working women) randomly selected from four districts of Punjab state. 

The data was collected by using the scales of Bell Adjustment Inventory by H. M. Bell (1961) and Emotional 

intelligence Scale by Hyde et.al (2002) were used to collect the data. The result revealed significant differences in 

the mean scores of adjustment in relation to low and high levels of emotional intelligence, location and nature of 

job. The results of the present study will bring the importance of emotional intelligence in life of working women. 

The result showed that an  emotionally, intelligent working women exhibited better adjusted in relation to their 

location and nature of job. The study will be helpful for counselor, administrators, and educationists to keep in 

mind the importance of emotional intelligence of their employee/clients during recruitment. The present study 

will be also helpful for parents and psychologists to properly guide and channelize the hidden emotions of women 

in construct way and make them physically, mentally and emotionally healthy, so that they can adapt or cope up 

themselves according to the environment or circumstances for the betterment of their own as well as for the 

society.

Keywords: Emotional Intelligence, Adjustment, Location and Nature of Job.

Abstract

Introduction 

‘Women’- The word sounds so influential. No 
doubt from the ancient period, the role women is 
noteworthy. They played directly or indirectly 
prominent role for the society. India is one of the 
countries who have the world’s largest number of 
professionally qualified women. Indian women 
are well known for their traditional role towards 
families. Indian women have to pay more 
attention at their households responsibilities as 
compared to any other women of countries. 

So sometimes by playing dual role they mentally 
get exhausted and disturbed in their personal and 
professional life.  

The progress of any country depends upon the 
mental health and adjustment of women. As, they 
are better half of the society and they are the 
backbone of the society. They play a very vital 
role in building the family, society and nation. 
Women’s psychological good health brings 
economic improvement in the family, society and 
in nation. There is no doubt that  status of Indian 
women has been considerably enhanced in the 
country  during the post Independence era. Right 
now they are coming out of womb of traditional 
and custom-ridden society. Adjustment of 
working women is the need of the hour because if 
a woman faces adjustment problems then, it does 
not directly influence on her physical and mental 
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health but also disturb the family and workplace 
environment and sometimes it becomes difficult 
for them to maintain a balance between work and 
personal life due to their adjustment problems.

The mental health of woman depends upon her 
balance of emotions. How does in the society 
she/he uses emotions and show positive 
adjustment with the surroundings. There are 
number of factors, which directly influence the 
adjustment of working women. The results of 
review of related literature have shown that the 
influence of positive and balanced emotions on 
the human’s body and mind improves their 
adjustment. 

Emotional Intelligence

There is another kind of intelligence, which is 
above the intellectual ability of a person, as 
through a number of studies it has been observed 
that sometimes a person having good logical 
reasoning is not able to pull their life together. 
Such people cannot seemed to go ahead in their 
personal life and in professional life and do not 
appear to be enough to ensure success. Therefore, 
it can be realized that there is need of certain traits 
or behavior instead of having high level of 
intellectual traits to lead an adjusted, successful 
and happy life. And the required intelligence 
which is came out under the name of “Emotional 
intelligence”

Emotional intelligence is the set of abilities that 
guide individuals how to use their emotion in a 
balanced form especially in discomfited 
conditions or circumstances. Emotional 
intelligence brings values and qualities in 
different ways that enhance their daily 
functioning and adjustment. Emotional 
intelligence refers to the skills, abilities and 
actions which never allow to let down to any 
person in their life. Emotional intelligence helps 
to find out moral and ethical paths to strengthen 
our emotions, thoughts and actions which help 
us to adapt through life in any situations with 
strong spiri t ,  and ensures assurance,  
connectedness and synchronization with our 

inner-self, inter-personal relationships and with 
the univers

Adjustment

Due to playing dual roles, sometimes working 
women face work pressure, extra household 
responsibilities, insecurity of job, lack of family 
active participation and lack of cooperation 
b e c o m e  s o m e  m a i n  r e a s o n s  f o r  t h e  
maladjustment of working women. And such 
adjustment problems sometimes, take the shape 
of serious physical and biological hazardous. 
Ignoring of these problems is the result of 
deteriorating the behavior of a person within and 
towards society. It is known to all of us that a 
living organism takes efforts to bring a 
necessarycoordination and balance with its 
environment. This is important in its own interest 
as well as for the well being of the members of its 
species for achieving a natural and smooth 
relationship and addressing the environment 
linked challenges squarely. As compared to other 
species in this cosmos man is matchless in so far 
as his power of adjustment is concerned. Some 
psychologists have preferred to call this unique 
power of man’s adjustment is his ‘intelligence’. 
Adjustment is a satisfactory relation of an 
organism to its environment (Symonds, 1949).

Review of Related Literature 

Large number of researches and studies has been 
conducted in the field of emotional intelligence 
and adjustment in order to highlight various 
important aspects some are mentioned here. 

Pandey (2010)  defined adjustment as 
continuously process which helps a person to 
learn the art of living, attain harmony, 
coordination and mental satisfaction rather than 
bitterness, tension, stress and render life into a 
worthwhile challenge rather than a burden to 
one’s own self and others.

Farah and Sultan (2013) reported that students 
with high emotional intelligence showed better 
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academic performance than the students with 
low emotional intelligence. 

Adeyemo et al., (2008) found a significantly high 
emotional intelligence in female workers; 
however, no significant relationship was found 
between age, marital status, educational 
qualification and emotional intelligence. 

Kushwaha (2015) investigated the adjustment 
level among female hostlers and day scholars. 
Results revealed that there is significant 
difference found between the adjustment scores 
of hostlers and day scholars.

Sharivastava et al., (1979) studied that the 
adjustment problems of rural and urban 
adolescent. Results revealed that rural boy have 
superior adjustment than their urban 
counterparts. Urban girl’s scores significantly 
higher than their rural counterparts on overall 
adjustment. Finding suggests that child rearing 
factor must be considered in studying the 
adjustment problem of rural and urban 
adolescents.

Singh and Koteshwari (2006) concluded that 
highly emotional intelligent people use more of 
cognitive and physical types of coping resources. 
With increase in age, emotional intelligence 
increases, with increase in age of project 
managers the effectiveness of using the coping 
resource of stress also increases.

Sharma (2017) showed that students with high 
emotional intelligence exhibited better 
adjustment than their counterparts. 

Mishra and Vashist (2014) stated that emotional 
intelligence helps the human beings to manage 
the any given situation and to establish a feeling 
of well adjusted and brings psychological 
balanced among individuals which guide them 
to lead a complete and fully satisfied life.

Balakrishnan and Raju (2015) found that an 
employee with high emotional competency was 

able to respond suitably to workplace pressure 
and his emotional behavior with his co-workers 
and his emotional abilities greatly increases his 
job satisfaction and job performance. And further 
he added that emotional competency helps in 
better adaptation.

Statement of the problem 

To Study Adjustment In Relation To Emotional 
Intelligence And Demographic Variables Among 
Working Women Of Punjab

Objectives of the study 

1. To study adjustment scores of working 
women residing in rural and urban areas in 
relation to their low and high levels of 
emotional intelligence.

2. To study adjustment scores of working 
women on regular and contract jobs in 
relation to their low and high levels of 
emotional intelligence.

Hypotheses of the study

1. There will be no significant difference in 
adjustment scores of working women 
residing in rural and urban areas in relation 
to their low and high levels of emotional 
intelligence.

2. There will be no significant difference in 
adjustment scores of women working on 
regular and contract jobs in relation to their 
low and high levels of emotional 
intelligence.

Sample: In the present study, the sample 
consisted of 530 working women (280 
professional and 250 non-professional working 
women) randomly selected from four districts of 
Punjab state. 

Methodology 

Method: In the present study descriptive survey 
method of investigation was used. 

To Study of Adjustment in Relation to Emotional Intelligence,
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Tools: 

1. Bell Adjustment Inventory by H.M. Bell 
(1961) adapted by Investigator 

Bell’s Adjustment Inventory is a self-report of the 
individual's life adjustment as he has 
experienced them. . The Bell adjustment 
inventory measures five areas of a person: Home 
adjustment,  health adjustment,  social  
adjustment, emotional adjustment and 
occupational adjustment. It consists of 160 Yes-
No questions. A high score indicates 
unsatisfactory adjustment and low scores 
indicates satisfactory adjustment.

Reliability

The co-efficient of reliability as mentioned in 
manual for each of the five sections and for its 
total scores are reported by correlating the odd-
even items and applying the Spearman- Brown 

prophecy formula. The co-efficient of reliability 
was 0.91 for Home adjustment, 0.81 for Health 
Adjustment, 0.88 for Social adjustment, 0.91 for 
Emotional adjustment, 0.85 for Occupational 
adjustment and 0.94 for the total adjustment.

Reliability as calculated by the 
Investigator

The reliability of Bell adjustment inventory was 
computed by investigator to see items 
trustworthiness in the present time. For this 
purpose test administrated on 100 subjects (not 
included in above sample). The included subjects 
were as women working on professional and 
clerical jobs. The reliability was computed by 
split-half method. After obtaining two scores on 
odd and even numbers of test items, co-efficient 
of correlation was calculated by using the 
formula of Spearman- Brown Prophecy. The 
values of coefficient of correlation which came 
out are given in table 1.

Table 1: Reliability Coefficients of Adjustment Inventory
as calculated by the Investigator

S. 
No. 

Dimensions Reliability 

1. Home adjustment 0.89 
2. Health adjustment 0.84 
3. Social adjustment 0.87 

4. Emotional adjustment 0.90 
5. Occupational adjustment 0.87 

 Total score 0.92 

Validity

The coefficient of validity was found to be 0.72 as 
mentioned in the manual.

Revised Validity 

The validity of adjustment inventory was 
computed by taking the judgment of 10 experts. 
The views of experts indicated that items given in 
the inventory are still valid in the present time 
and can be used for present study.

2. Emotional Intelligence Scale (EIS)-(2002) by 
Anukool Hyde, Sanjyot Pethe and Upinder 
Dhar

This test was originally developed by Anukool 
Hyde, Sanjyot Pethe and Upinder Dhar. This test 
consists of 34 items. 

Reliability: The reliability of the scale was 
determined by split half method and reliability 
coefficient on a sample of 200 subjects. And the 
split-half coefficient was obtained as 0.88.
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Validity: Besides face validity, as all items were 
related to the variable under focus, the scale has 
high content validity. It is evident from the 
assessment of Judges/experts that items of the 
scale are directly related to the concept of 
emotional intelligence. In order to find out the 
validity from the coefficient of reliability 
(Garrette, 1981) the reliability index was 
calculated, which indicated high validity on 
account of being 0.93.

Statistical tools used:  
• Quartile Deviation: Identification of low and 

high levels of emotional intelligence was 
done on the basis of Q1 and Q3 criterion and 
study the adjustment of working women in 
relation to low and high levels of emotional 
intelligence across demographic variables. 

• Mean, S.D. and t- test were used for the 
analysis of the data

Delimitations

1. The present study was confined to four 
districts of Punjab.

2. The present study was confined to working  
women of government sector only.

3. The present study was confined on two 
variables: Adjustment and Emotional 
Intelligence.

4. The sample for the present study comprised 
of 530 working women (280 professional and 
250 non-professional working women) in 
relation to demographic variables namely 
type of location and  nature of job.  

Analysis and interpretation of data 

Results and Discussions
H1: There will be no significant mean difference 
in adjustment scores of working women residing 
in rural and urban areas in relation to their low 
and high levels of emotional intelligence is 
partially rejected.

Table 2: Mean Difference in Adjustment Scores of Working Women
working women residing in rural and urban areas in relation

to their low and high levels of emotional intelligence

Social 
Variables 

Low Emotional 
Intelligence 

High Emotio nal 
Intelligence 

  

 N Mean SD N Mea
n 

SD MD t-test 

Location  

Rural 22 50.54 16.70 19 50.63 15.13 0.09 0.02 

Urban 113 49.50 17.44 10
4 

43.79 14.18 5.71 2.69** 

*p<0.05; **p<0.01

Location: The table 2 demonstrates that the mean 
difference in adjustment scores of working 
women with low and high levels of emotional 
intelligence residing in rural area came out to be 
50.54 (Standard Deviation =16.70) and 50.63 
(Standard Deviation =15.13). The calculated t-
value is 0.02 which is not significant at 0.05 level. 
As compared to mean adjustment scores of 
working women with low and high levels of 
emotional intelligence residing in urban area 
came out to be 49.50 (Standard Deviation = 17.44) 
and 43.79 (Standard Deviation =14.18). The 

calculated t-value is 2.69 which is significant at 
0.01 level. 

Thus, it may be inferred that working women 
with high emotionally intell igent are 
significantly better adjusted as compared to their 
low emotionally intelligent only in case of those 
who are residing in urban area. 

H2: There will be no significant mean difference 
in adjustment scores of women working on 
regular and contract jobs in relation to their low 
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and high levels of emotional intelligence is partially rejected.

Table 3: Mean Difference in adjustment scores of women working
on regular and contract jobs in relation to their
low and high levels of emotional intelligence

Social 
Variables 

Low Spiritual 
Intelligence 

High Spiritual 
Intelligence 

  

 N Mean SD N Mean SD MD t-test 

Nature of Job  
Regular 79 47.57 19.02 93 39.54 14.92 8.03 3.04** 

Contract 56 46.57 15.03 34 49.35 12.78 2.78 0.94 

*p<0.05; **p<0.01

Nature of Job: The table 3 demonstrates that the 
mean adjustment scores of working women with 
low and high levels of emotional intelligence 
with regular job came out to be 47.57 (Standard 
Deviation=19.02)  and 39.54 (Standard 
Deviation=14.92) and calculated t-value is 3.04 
which is significant at 0.01 level. As compared to 
mean adjustment scores of working women with 
low and high levels emotional intelligence with 
contractual jobs came out to be 46.57 (Standard 
Deviation=15.03)  and 49.35 (Standard 
Deviation=12.78) and calculated t-value is 0.94 
which is not significant at 0.05 level. 

Thus, it may be concluded that high emotionally 
intelligent working women are significantly 
better adjusted as compared to their low 
emotionally intelligent counterparts only in case 
of those having regular jobs.

Conclusion

• A significant difference exists on mean 
scores of adjustment with respect to low and 
high levels of emotional intelligence and 
demographic variables i.e. location and 
nature of job.

• High emotionally intelligent working 
women are significantly better adjusted as 
compared to their low emotionally 
intelligent counterparts only in case of those 
residing in urban area.

• High emotionally intelligent working 
women are significantly better adjusted as 
compared to their low emotionally 

intelligent counterparts only in case of those 
working on regular job.

Suggestions for further study

Emotional intelligence plays an important 
connection for the adjustment of employee in 
relation to their location and nature . So the 
family members, authorities and policy makers 
should take together the responsibility in 
developing emotional intelligence at personal, 
group and organizational level and this can be 
done by organizing training program at 
workplace and special counseling by family 
members at home to enhance emotional 
intelligence of employees or family members.
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India has large variety of culture. This culture should be imbibed through education.  We all should agree with 

diminishing values in the society. Are we responsible for this? Do we teach the children this? This paper focuses 

on the study of language used in mathematics textbooks with respect to culture.  The researcher has done 

comparative study of 4 to 5 mathematics textbooks for class 5 of different publications. Through the study, 

certain modifications are suggested. As a mathematics teacher, the researcher has tried to modify the language of 

questions so that children can get knowledge of their culture. The researcher has come up with the conclusion 

that though the language in the text book used by the teachers is not focusing much on the culture, it is possible 

for every mathematics teacher to imbibe values, culture in the children. 

Key words- language, culture, mathematics curriculum

Abstract

Introduction

India has large variety of culture. This culture 
should be imbibed through education. We all 
should agree with diminishing values in the 
society. Are we responsible for this? Do we teach 
the children this?  Education is not able to change 
the present system. The syllabus expected in the 
curriculum is taught in school by us but we are 
least bothered to create awareness among the 
students about the strength of their cultural 
background. We ask the children to say the 
pledge. India is my country.  I am proud of its rich 
and varied heritage. I shall always strive to be 
worthy of it…. and so on [24].  How do our 
children know about their culture?  Is it only the 
responsibility of social science or history 
teachers? Till the children complete their primary 
education, they do not understand the meaning 
of the pledge.  Just they go on saying as a part of 
their daily school routine.  Education is meant to 
develop every child's character, personality and 

culture. [16]. this is the main objective of 
education. Also the objective of mathematics 
education is to develop the thinking of the child 
[20]. Thus if we combine the objective of 
education and objective of mathematics, its 
responsibility of every teacher to teach 
mathematics which will help the child to develop 
his culture. [16, 20]. The broader objective of 
education is neglected in the teaching process.   
So I had a question in my mind, as a maths teacher 
can I imbibe culture among my students? Can I 
modify the text in the books as per this? Can I use 
appropriate language in my mathematics class so 
that I can teach mathematics as well as help my 
students to imbibe the culture?  My students 
made me to think over this! I was teaching money 
topic in my STD V class. One of my students 
asked me, who invented money? What was the 
system of business in ancient time? I had to 
explain the barter system to the children. Next 
day they performed drama on the same. It was 
too exciting for me.  Every class we don’t have 
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such students who made the teacher to do so. As 
it is rarely mentioned in the textbooks, teachers 
are least interested to take the same. Mathematics 
textbooks should have this part as a highlighter.  
The word problems in the text book should able 
to help the children to imbibe the culture.  
Through this paper the researcher has done 
comparative of 6 textbooks of class V 
mathematics.

Objective

1. To compare the language used in 
mathematics textbooks of class V

2. To give cultural information through 
mathematics

3. To inculcate values through mathematics
4. To create interest in mathematics
5. To modify the language in the textbook as 

per need.

Methodology

Language plays an important role in teaching 
and learning of mathematics. [13, 14, 17]. NCF 
2005 suggests that students should not be afraid 
of mathematics, rather than they should talk 
about mathematics. [17]. So every mathematics 
teacher should focus on improving the language 
of students so that they can imbibe culture in 
their mathematics class. Teacher must teach 
mathematical concept, but at the same time she 
should give the information about the varied 
culture through the word problems, reading of 

such word problems help the students to 
improve their performance in mathematics, [13]. 
Research shows that mathematical concepts 
based on cultural perspectives allow students to 
not only reflect and appreciate their own culture 
but also the culture and traditions of others, [12, 
18].

Every mathematics teacher should be, a 
mathematics teacher first, [14]. Language policy 
must be used to create awareness and 
understandings of cultural differences and 
written to incorporate the cultural values of those 
being taught.

Teachers must instruct their students on the 
cultural background of language usage. If one 
teaches language without teaching about the 
culture in which it operates, the students are 
learning empty or meaningless symbols or they 
may attach the incorrect meaning to what is being 
taught, [1, 16, 21, 22].

The working of this research took place in four 
steps.

3.1 Comparative study of textbooks of class V- 
to check if the usage of language in the content is 
helping for giving any cultural information. The 
researcher has taken 10 mathematics text books 
[2 to 11] of different publications and study was 
done with respects to given concepts in 
mathematics.  The following table shows the 
analysis of study and common points found in 
the language of textbooks to explain the concept.
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7 Geometry 20 %  are able to link angle concepts with 
Yogasanas.  
10 %  have explained the concepts by linking with 
nature. 

  30 % books explained the concept of symmetry 
through rangoli designs. 

8 Time 90 % text books introduced the concept with day 
to day life activities without any cultural touch. 
All the text books have word problems based on 
railway time tables. 
30 % are able to link the concept by values like 
reading habits, exercise etc. 
No text book has given any example about 
working habits, helping parents etc. 

9 Graph 90 % focus on collection of data of animals, 
number of trees, score of children.  

10 Time All books focus on day to day life activities. 

Sr. 
No. 

Topic Analysis of language in text books 

1 Large number 1.90 % of text books have mentioned large 
numbers for population. 

2. 20% explained the concept by the distance 
between planets 
 
3.Language used in 90 % textbooks  focuses on 
only learning mathematical concepts. 

2 Basic operations 90% the text books have word problems based on 
population, elections, shopping.  

20 % have title as story sums where the same 
concepts are used in the word problem. 

10 % text books have heritage corner where some 
historical information is given. 

3 Factors and 
multiples, LCM and 
HCF 

Only 10 % books give the concept in story form, 
through game. 
30 % text books have day to day life word 
problems based on capacity, school bell timings 
etc. 

4 Fraction Almost 90 % have word problems on pizza, cake, 
shopping, Distribution of property etc. 

5 Metric 
Measurements, 
Decimals 

Most 70 %  of the word problems are based on 
consumption of water, milk, cloth used for 
stitching etc. 
40 % of books focus on inculcating values that 
also with the example of water consumption. 

6 Perimeter, Area and 
volume 

80 % text books have direct questions on these 
concepts. 
40 % focus on activity basedlearning, derivation 
of formula. 
80% textbooks give the word problems on day to 
day activities like gardening, walking around the 
garden. 
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3.2 Interactions with the mathematics teachers 
to know their efforts with respect to the given 

topic.

Q.1) which word problems do you teach in the class?

Question  Only from 
the text 
books 
prescribed 
for the class  

Other text 
books 

Both  Total 

Response 6 2 4 10 

Q. 2) How many times do you modify the questions to imbibe culture?

Question  Very rarely  Do not 
modify 

Often Total 

Response 2 5 3 10 

Q.3) Do you think we can imbibe culture through mathematics?

Question  Yes No Cannot say Total 

Response 8 0 2 10 

Q.4) Which topics in mathematics curriculum can be related to culture?

Question Measurement Basic 
operations 

Time Geometry Other than 
this specify 

Response 7 10 4 6 Pattern, Area 

Q.5) Do you teach mathematics by storytelling?

Question Yes No Sometimes Which 
Stories 

Response 5 3 2 Based on day 
to day life 
concepts 

3.3 Modification suggested
According to [22], it is necessary to take some 
problems based on value education, life skills, 
and then also it is possible to modify certain 

problems given in the text books to imbibe 
culture.  Researcher has tried to the same in her 
class. Some of the examples taken in the class are 
given here.

Sr.No. Topic Modification 

1 Large number Teacher can tell the history of numbers.  The 
periods beyond crore, Aarab  can be explained.  
Ancient time the kings used to have large number 
of soldiers with them.  Those numbers can be 
taken. 
Ex. King Dashradha had 3, 67,345 soldiers in his 
army.  Rewrite this number in words. 
Same way the examples of number of cows 
Gokul, Go ld coins gifted to the people by the 
kings etc can be taken. 
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2 Basic operations The population problem can be modified as 
people speaking different languages, dresses etc. 
The different crops grown by the farmers in his 
field can be framed in the form of problem.  The 
name of farmer can be taken from ancient time.  
Number of shlokas in the epics can be formed in 
form of word problem. 
The text book word problems can be modified by 
taking the names of students in the class or a very 
weak student helps a clev er student in the class 
etc. 

3 Factors and 
multiples, LCM and 
HCF 

Soldiers forming lines, possible lines formed, 
animals go for grazing groups of same etc. 

4 Fraction One or other problem from the book lilavati can 
be taken .Also in short who was Lilavati can be 
explained. 

5 Metric 
Measurements, 
Decimals 

Problems based on Shivaji Maharaj covered 
distances at different places, Festivals and Special 
food prepared on account of that festival etc. 

6 Perimeter, Area and 
volume 

Dance forms- Area covered by a dancer during the 
programme, area of different flags used in ancient 
time or flags of different countries, the story of 
King Harishchandra can be told, Information 
about Hadappa Mohenjodado civlilzation can be 
given. 

7 Geometry Students can be informed about Jantar Mantar, 
Symmetry in nature, Golden ratio can be 
explained. 

8 Time Healthy habits - early to rise early to bed…Exercise 

time of great people, the information about sand 

clock can be explained.  The events in history 

with respect to time can be explained.  

9 Graph Animals with farmers, Kings in India, Writers and 
their work etc. 

10 Money History of money ,barter system, equality based 
problems. 

3.4 Change in question paper format
Such types of questions were given in the school 
question paper for every class. The project work, 
home work for every class was designed with 
respect to culture.  Students were also asked to 
frame their own word problems based on 
culture.

3.5 Celebration of National mathematics Day
After listening the story of Ramanujan, students 
were too excited to know about the stories of 
other Indian mathematicians. Some of them 
performed the role play of few Indian 
Mathematicians on account of National 
Mathematics Day.

Discussion and Conclusion

It was found that almost all the textbooks follow 
the same language, the same types of word 
problems.  It was found same for class 4 and 5.  
Some of my students say that the word problems 
in the text books are too boring. Same problems 
for 2 to 3 classes. Very few text books focus on 
cultural aspects, [2 to 11].

While interacting with the teachers it was found 
that almost all teachers take the problems directly 
given in the text book. Teachers agree that it is 
possible to imbibe culture in mathematics class. 
Most of them feel that it is time consuming 
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process as teacher has to complete the syllabus. 
Some of the teachers think that, there is no impact 
of language on mathematics learning. Few 
subject experts suggest that, teachers should be 
given training for the same.  

As a mathematics teacher I had good experience 
in my class. Children started showing interest in 
mathematics. After discussing some word 
problems, children started preparing their own 
word problems which help to develop the 
imagination of children. I had taken a word 
problem based on a south Indian recipe in the 
class. The next day, 2-3 children told me that, they 
asked their mother to prepare the same recipe. 
According to them it was too tasty. Some children 
could imagine the time of Shivaji and Afzal Khan 
Fight; they converted the time in both 12 hours 
and 24 hours clock system. The most precious 
thing I could see the twinkling eyes of my 
children and respect towards me on their faces. 

Though all mathematics textbook do not have 
examples based on culture, it’s possible for every 
teacher to modify the same in her class according 
to the culture of her children and is possible to 
imbibe culture in mathematics class, [18]. 

This research work will definitely help all 
mathemat ics  teachers  whi le  teaching 
mathematics. Book writers and publishers 
should focus on the points discussed in this paper 
while writing the books. NCERT and CBSE 
should have uniform mathematics textbooks 
throughout the country which would reflect the 
Indian culture through mathematics.

Further Scope

This work can be extended further by doing 
similar study for other standard. It can also be 
possible for other aspects.
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 It is a known fact that with the beginning of new millennium many changes have taken place and this change is 

very much evident in Education as it is an intellectual activity that modernizes man in tangible ways. More over 

due to the explosion of knowledge, multiplicity of specialization of occupations, scientific and technological 

advancement, the role of Education has tremendously increased. It has to provide complete and total Education. 

“Education to be complete, must be humane, it must include not only the training of the intellect but the 

refinement of the heart and the discipline of the spirit. No Education can be regarded as complete if it neglects the 

heart and the spirit. No Nation in the world can hold its place of primacy in perpetuity. What count is the moral 

contribution we make to human welfare. Let us, therefore, try and develop the Qualities of charity in judgment 

and compassion for people who are suffering. If we adopt such an approach, the tensions of the  world will 

diminish rapidly.”[Radhakrishnan]

Abstract

Basic Foundation of Education

Our Indian concept begins with the individual, 
but goes on expanding into different entities and 
ultimately into the universe (“Shristi”) without 
ever de-linking itself with the center that is the 
individual. In the “Bhartiya” model, each entity 
originates from the inner one and expands into 
the outer, thus forming an infinite spirial. With no 
inner conflicts and tensions. One compliments 
the other. It is a long journey in the realm of self 
cum social consciousness of man. In fact, all 
entities are realities of life. As our consciousness 
grows, our vision wided. This is the like seeds 
sprouting into a plant. the growing into a tree and 
the tree blossoming and bearing fruit, all this is a 
process evolution, growth and development but 
west has looked at various points, Institutions 
and concepts in a compartmentalized manner.

It is true that the basic foundations of Education 
i.e. philosophy, psychology and sociology helps 

Education to fulfill its goal. Therefore Education 
integrates only those factors/aspects from 
philosophy, psychology and sociology which are 
conductive for education as a discipline to attain 
its mission for the holistic development which is 
its unique characteristics.

Education integrates philosophy in its study 
because philosophic probing is directed towards 
analysis and clarification which help in the 
understanding of current issues of Educational 
policies, programs and practices they effect 
children schools and society.  The most 
fundamental question in the field of Education is 
concerning its aim. This question raises queries 
about the nature of man and the possibility of its 
modifications and transformation. Man’s nature 
is very much concerned with his place in the 
cosmos. Therefore, the question of the aim of 
education is very much concerned with the 
question of nature of universe. This makes for the 
c lose  re la t ion  be tween  Educat ion  and 
philosophy.
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 Quality of Education

Furthermore, the improvement in quality of 
Education has become the paramount need of the 
hour. With the focus now shifting on the 
improvement of human resources, increasing 
attention is being paid to the process of teaching 
and learning. Here in comes the role of 
psychology f ield.  Education integrates 
philosophy in its study because it leads to the 
qualitat ive improvement of  Education. 
Education determines the ideal of human 
development .  Psychology helps  in  the 
attainment of the aim and objects set up by 
Education. In this manner Education sets the aim 
and Psychology describes the manner of 
attaining it. It is evident that psychology has 
provided useful to Education to a large extent. 
Psychology proves helpful both in the theoretical 
aspect of education as well as in its practical 
application in the field of teaching. In the words 
of Skinner, “Educational Psychology utilizes 
those finding that deal specifically with the 
experiences and behavior of human being in 
Education situations”.  Briefly Educational 
Psychology makes a Psychological study of 
human development, maturity learning and 
applies the scientific conclusions of this study to 
actual teaching conditions and in order to attain 
the ends of education that leads to the holistic 
development of the individual.

Further education also integrates sociology in its 
study for the achievement of its aim. Man is a 
social being and he cannot live alone but he has to 
adjust and adapt himself to the society in which 
he is living. According to the Sociologists, 
education as a discipline is only the best means of 
social control, social change and thus finally of 
social progress can be easily brought about 
through education. Social control becomes a 
measure of self control through education 
socializes the individual. Munro in his brief 
Course lays down the following four functions of 
Education: (a) spread of knowledge (b) Social 
control (c) protection of social heritage (d) social 
development. Educational sociology is to study 

of education from the sociological standpoint. It 
centers upon the study of the social Institutions 
and their role in Education. It includes the inter-
relationships of education with kinship, social 
stratification, and attitude of knowledge, 
International  relat ionships besides the 
organizational pattern of Education Institutions, 
the teacher –pupil relationships, the teacher - 
teacher relationships and finally student 
relationships. So it is clear that education in order 
to achieve its holistic aim integrates also the 
sociology in its field.

Education: Science and Technology

During the present age, there is hardly any aspect 
of man’s life where there is no impact of science 
and technology. Science has enabled man to 
acquire immense control over the external world. 
But “Our scientific power has overturned our 
spiritual power. We have guided missiles and 
misguided men”. Although education is an 
instrument as a catalyst of social transformation 
and expected to bring about qualitative change in 
man’s perception, attitudes, habits, priority and 
goals. Indian philosophy emphasizes the 
spiritual development of the individual for the 
quality of life. Sri Aurobindo’s vision of integral 
education is largely based on this philosophy of 
life. According to him the technological and 
scientific knowledge answers only the part needs 
of man. “Whole” here means the universal and 
eternal principles which guide the entire 
universe. The West has put its faith in science and 
machinery and is being destroyed by its science 
and crushed under its mechanical burden. It has 
not understood that a spiritual change is 
necessary for the accomplishment of its ideals. 
The East has the secret of that spiritual change.

Education and Philosophy

The aim of higher education is to bring about a 
harmonious development of the 3 H’s- Head and 
Head in a student.  But it is common-knowledge 
that higher education Institutions, in general, 
make a systematic effort at development of the 
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heart of the hand. A brain developed without the 
simultaneous development of the heart will 
n a t u r a l l y  t e n d  t o  p r o d u c e  d a n g e r o u s 
consequences. The education system of a country 
should be rooted in the native soil and draw 
inspiration from the culture and tradition of the 
land while farming its objectives and curriculum. 
Instead of a blind imitation of a foreign 
educat ional  system,  every educat ional 
Institution-should derive ideas from the 
repository of the national heritage with regard to 
to its ideals. In the educational system today 
there is hardly any place for spiritual aspects. 
This cannot be true education. When Gandhiji 
wanted education ‘to draw out the best out of the 
body, mind and spirit,’ he possibly understood 
the lack of emphasis on skill and spiritual aspect 
of education. In the similar way, Swami 
Vivekananda while stressing the aim of 
education as man making. He developed a 
curriculum which could lead to the multisided 
and all-round development of the education as a 
result he tired to synthesize science and Vedanta, 
Modern and Ancient knowledge. Like Gandhiji 
and Swami Vivekananda, Sri Aurobindo and 
Tagore also stressed the need to synthesize the 
western science and Eastern spiritualism 
through the medium of education according to 
them it is through this synthesis paper well being 
and development of the individual, the society 
and the Nation is possible. Education, as Indian 
philosophies would mean, beings in the mother’s 
womb. Preparation has to be made to make the 
womb a fit receptacle for a worthy Promising 
soul. The mind of the pregnant mother and the 
environment she is in, have a shaping influence 
on the child who is yet to be born. The essence of 
Indian philosophy is: From untruth lead me to 
truth. From darkness, lead me into light, From 
death, lead me to life eternal. These hold the key, 
to our cultural, religious and social problems. 
These have brought a new vista of knowledge 
and wisdom in the educational reconstruction 
and social reform. Indian education gives us that 

education by which one creates environment 
conducive to attain accomplishment of mind, 
intellect of thought, of purpose, of intelligence, of 
sense and vision. Therefore the foundation of 
Indian education should be rooted through of 
highlighted on the above mentioned dimensions. 

For long we have laid great stress on materialistic 
side of Education at the expence of spiritual 
education but it is the spiritual education which 
bring all round development of the individual 
and enable him to experience true love, peace, 
bliss, happiness, purity inside and these qualities 
teach the individual to live with his fellow beings 
in harmony and compassion for better living.

Hence, true education aims at the holistic 
development of the individual which includes 
physical, mental, moral, emotional, social and 
spiritual development. Therefore to achieve this 
goal, education should incorporate the study of 
philosophy, psychology, sociology as well as 
spirituality without which the goal of education 
cannot be fulfilled. Education is only the sole 
discipline which does not aim to attain only the 
individualistic and social development but aims 
at the multisided development of the individual.
    To sun up, Education should incorporate 
philosophy, psychology,  sociology and 
spirituality to fulfill its holistic goal and develop 
as a distinct discipline. In this context an 
important note can be made from the passage of 
Rig-Veda which pithily summarizes the point: 
“Ekam Sat Vipra Buhudha Vadanti” which 
means – truth is one, the learned call it 
differently. The close harmony between 
philosophy, psychology,  sociology and 
spirituality blended with Education thus 
becomes obvious. They have to relate each other 
for a holistic human development that it is 
improve the quality of life and for a better world 
peace and harmony. This should be the basis of 
foundation of Indian Education.

Foundation of Indian Education: Philosophical, Sociological and Technical Perspective
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Indian society is a complex society, where tradition and modernity have co-existed. Dalit women are a class that 

has been suppressed and handicapped by inhibitions. Inequalities between the sexes have been built in the minds 

of men and women right from birth through the socialization process in our family and society.

No doubt Dalit female literacy rate has improved over the years. But despite various schemes, even now poor 

Dalit female literacy rate still exists. In Gautam Budhh Nagar girls are given facility of free education up to 

graduation but we have not been able to attain the aim of universalisation of elementary education. All the above 

reasons and factors encouraged the investigator to go for the present research.

Abstract

Introduction

India is a country where women have been 
worshipped and crucified at the same time. In 
Puranic age it was believed "Yatra Naryastu 
Pujjate, Ramante Jat ke Devta" it means the god 
reside in those places where women are 
worshipped. If mantras have been chanted to 
placate the goddesses, expletives have also been 
hurled at a domestic wife questioning her 
development and chastity.

In our society a woman enjoys several positions. 
She is a mother, a daughter, a sister and a savior of 
a family. She is a symbol of a sacrifice. Great 
philosophers and social reformers have 
advocated equal status for women. Womanhood 
is not restricted to kitchen. Only when the woman 
is liberated from the slavery of the kitchen then 
the true spirit may be discovered.

Gandhi Ji advocate that woman should have 
special knowledge of the management of home, 
care of the children and their education (True 
Education)

There should be genuine efforts to grant equal 
opportunities and freedom to women, who are 
not incompetent or inferior to any of us in any 
way. Education is the only way to improve the 
status of women in the society. There should be 
change in the attitude of masses towards women 
and women Education is most fundamental 
medium of social change. It can bring changes in 
customs, habits and attitudes.

According to Stroad “Education is or certainly 
may be, more than a mechanism of maintenance 
of societies; it is or may be means of their growth.”
Education is considered as an agent of social and 
economic development of the country. It is 
education that helps in developing the capacities 
of individuals and preparing for participation in a 
whole range and professional activities. Kothari 
Commission has given importance to woman 
education and has remarked.

“For full development of human resources, the 
improvement of human beings and for molding 
the character of children during the most 
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impressionable years of importance than that the 
of men.”

Statement of the Problem

“Role of Education in Empowerment among 
Dalit Women in Greater Noida.”

Objectives

1. To study the role of education among Dalit 
women in Greater Noida.

2. To study the role of empowerment among 
Dalit women in Greater Noida.

3. To find out the relationships of education 
and empowerment among Dalit Women in 
Greater Noida.

4. To find out the difference between the role of 
education in empowerment of educated and 
uneducated Dalit women.

 Operational Definitions

1. Dalit: Since Independence the schedule cast 
includes all those castes, tribes or races that 
have been included in the (VIII) schedule 
under article 341 of the Constitution of India.

2. Empowerment: Capability of people to gain 
the skills and knowledge that will allow 
them to overcome obstacles in life or work 
environment and ultimately help them to 
develop within themselves or in the society.

 Delimitations of the Study

1. The study will limited to Greater Noida City 
only.

2. Only two educated Dalit women have been 
taken in the sample.

3. Only two uneducated Dalit women have 
been taken in the sample.

4. Women of 25 to 45 years of age will be taken 
in the sample.

5. Only married Dalit women will be included 
in the sample.

6. The study will be limited to only Dalit 
women.

Research Methodology

To conduct the research, I follow the Case Study 
method in natural settings.

In Case Study method sampling is purposive. It is 
done with some purpose in mind .It is based on 
informational, not statstistical consideration .

Sample of the Study

In present study total sample of four respondents 
were taken which includes:

a) Two Educated  Dalit Women
b) Two Uneducated  Dalit women 

Tools used in the study

Following are the tools that are used in the study:
1) Information Performa of the respondents
2) Unstructured interview schedule

Datacollection

Open ended interview technique was adopted 
for getting the information from the respondents. 
Here researcher has adapted interview guide 
approach in which topics and issues to be 
covered were specified in  advance in outline 
form.

Researcher decided sequence and wordings of 
question in the course of interview. In the present 
study an interview schedule is used but 
questions were added & altered according to the 
response given by subject. The sample 
participants under study were observed while 
performing their day to day activities also they 
were observed at their home and workplace. 
There gestures and expressions during 
observation were minutely noted form.

In case study method inductive or open data 
analysis is done to identify the multiple realities 
in data .It relates well the investigator respondent 
interaction. In this type of analysis two sub 
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processes are involved unitizing & categorizing. 
In unitizing raw data is systematically 
transformed and aggregated into units 
categorizing can be described as constant 
comparative method. In this type of analysis 
many conclusions can be drawn through the 
realities. Inductive analysis is prevalent is case 
study method because it allows the observer to 
become immersed in a group. The researcher 
starts with the answer and four questions 
through the research process. Hypothesis and 
theories can continuously change depending on 
what the observer want to know.

Analysis & Interpretation of Data

From the analysis and Interpretation of the Data, 
the following findings were drawn:-
1. It was found that socio-economic status 

uneducated Dalit women was pity while in 
educated sample was the not so good but 
better then the uneducated Dalit women.

2. The experience of Dalit women is sour in 
comparison to non Dalit women.

3. The feeling of inferiority complex is more in 
uneducated Dalit women in comparison to 
Educated Dalit women.

4. The reason behind the Education of 
uneducated Dalit women is their socio-
economic status.

5. Educated and uneducated Dalit women 
have some common experiences such as 
“untouchability” .

6. The experiences regarding untouchability 
among uneducated Dalit women were 
found to be more prominent but in educated 
samlple found to be hidden from.

7. Educated Dalit women were more aware 
regarding their rights and responsibilities as 
well as they were more aware about the 
Government policies and programmes 
which were launched for their welfare.

8. Uneducated Dalit women and Educated 
Dalit women has deferent attitude 
towardstheir life.

9. Poverty was found to a big hurdle in the 
progress of the  Dalit women.

Conclusions and Suggestions

There are some general suggestions for Dalit 
women:-
1. Networking with movements, organizations 

and campaigns with similar Mission.
2. Creating awareness among the excluded 

communities and creating global awareness   
about inclusive politics.

3. Organizing the excluded communities 
especially dalit women.

4. Advocating for their socio-economic, 
educational, health, gender, political, 
cultural and environmental rights.

Present study has been taken as “Role of 
Education in Empowerment among Dalit 
Women in Greater Noida” which explores 
mainly three areas that must be improved: 
Education of Dalits, Socio-economic status of 
Dalits, Empowerment of Dalit women.     
                         
The study shows the difference in the socio 
economic status of educated Dalit women and 
uneducated Dalit women. There is a need on part 
of the government to intervene in the matters 
regarding policies and aids which are given to 
schedule caste. It is the duty of the government 
that financial aids should be reached to the 
marginalized sections of the society. There is a 
large gap between formulations and mediations 
of policies for schedule caste, hence government 
should take some steps to nullify this gap. At 
present gender budgeting is done by the 
government for general men and women, but 
there is no criteria for Dalit women budgeting. So 
government should bring out some positive 
modifications in gender budgeting for Dalits. 

More Dalit based researches should be done and 
there should be a provision of scholarships for 
these researchers, so that a large body of 
knowledge about Dalits can be gathered and 
some suggestions based on this knowledge 
should be given to government for the upliftment 
of Dalits. The issue is open for further researches.

Role of Education in Empowerment among Dalit Women in Greater Noida.



This study used an experimental method to examine the impact of Constructivist training on teacher’s 

pedagogy. The purpose of this study is to determine to what extent the Constructivist training has transformed 

the attitude of the teachers towards their teaching pedagogy. It should be noted out here that the teachers selected 

for training were already trained In-service teachers using Behaviourist approach/ traditional approach in their 

classroom. This article will discuss how the training of Constructivism to teachers has helped them to change 

their pedagogy from Teacher centred approach to Student centred approach of teaching-learning.

Data was collected using Ahulwalia Attitude Inventory and Achievement test of Social science developed by 

researcher. This article will focus on teachers related themes, the most important being the change in teachers 

pedagogy. In Learner centred classroom, the classroom environment changed as teachers allowed students to 

take more ownership in the learning process. As teachers took on the role of facilitators, improvement in rapport 

with students became apparent, which results in improved academic achievement of the students.

Changing from a teacher centred environment to one that is student centred can be challenging.  As teachers 

who are in service, have long tradition of using traditional approach of teaching, changing their teaching 

pedagogy is a challenging task for them. But it has been found in this research that after giving training and 

seeing the positive impact of it on the achievement of the students, teachers were convinced to transform their 

teaching pedagogy for the benefit of the learners.

Key words: Constructivism, Achievement, Training, Teachers, Students.

Abstract

42

Constructivist Approach As Transforming Pedagogy:
An Experiment With Elementary Classes

*Ph.D Scholar, Amity Institute of Education, Amity University,  Noida, India

Introduction

Teaching is the process of attending to people 
needs, experiences and feelings, and make 
specific interventions to help them learn 
particular things. Interventions commonly take 
the form of questioning, listening, giving 
information, explaining some phenomenon, 
demonstrating a skill or process, testing 
understanding and capacity, and facilitating 

learning activities such as discussion, simulations 
and practice.

According to Hough and Duncan (1970), teaching 
has been seen as a creative and imaginative 
activity instead of a sheer mechanistic way of 
influencing human behaviour. Flanders (1970) 
says, “The act of teaching is an activity which 
involves the teacher and the pupils and the 
interchange between them is not one way but two 
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ways or reciprocal. McKay (2000) the teacher’s 
role is to be a collaborator, who participates with 
the children in constructing reality by engaging 
in open-ended inquiry that elicits and addresses 
student’s misperceptions. The teacher interacts 
w i t h  t h e  s t u d e n t s  t o  c o m e  t o  n e w  
understandings. Group work and class 
discussions are the critical activities in a 
classroom.  

The Lecture Method

This ‘Tongue and the Ear Method’ is by and large 
the most widely used method of teaching and 
learning and consists of dispensing of 
information by the teacher to the students. The 
teacher is active and the student is passive. The 
method conceives that the completion of the 
prescribed course content by the teacher in this 
fashion is the main purpose of education. The 
teacher’s proficiency is judged by the quantum of 
information transmitted and not by its 
assimilation by the students. Teaching thus 
become both the means and the end learning not 
the core concern. Socrates distrusted the lecture 
method on the ground that the lecture puts 
ready-made ideas into the minds of pupils 
without giving them a chance to explore and 
experiment for drawing their own conclusions 
and thereby discover their own potentials.

The Constructivist Approach and 
Learner as Constructor of knowledge

The constructivist philosophy views knowledge 
as contextual and subjective. It cannot be 
transmitted to passive learners. Knowledge is 
always the result of a constructivist activity and 
students construct knowledge in the particular 
context in which the cognizing individual is 
operating. Constructivism provides a new theory 
of learning and also a new theory of teaching 
where learner is the main actor.

Constructivist like Driver and Easley believed 
that children construct knowledge by 
reconciliation of new information with their prior 

knowledge. Piaget’s view of constructivism is 
based on the developmental stages of the learner. 
He believed that individuals construct 
knowledge individually based on the past 
experiences and through adaptive process. 
Vygotsky on the other hand believed that 
construction of knowledge occurs through 
interaction in the social world.

In traditional methods focus is on teaching 
strategies and teacher. Learners are passive 
receptors of knowledge. In such classrooms, 
lecture method predominates and teachers stress 
on completing the voluminous syllabus. In 
constructivist paradigm teacher facilitates the 
process of knowledge construction by students.
Constructivism allows academic freedom to 
students and encourages cooperative learning 
and sharing of thinking among peers. Students 
use problem solving method; investigate 
projects, experimental learning, concept 
mapping and field surveys for constructing new 
ideas. In the process they question the existing 
ideas, formulate and test hypotheses, draw 
conclusions, compare their findings and results 
with those of others, verify and validate their 
own beliefs. Students develop the habit of self-
directed learning.

Learner centred approaches used in a classroom
In the traditional classroom where teacher is the 
main actor and students are passive receptors of 
knowledge, teacher predominately uses the 
lecture method or at the best demonstrates and 
provides the explanations to the students. In the 
learner centred approaches, the focus is on the 
learner and therefore in a learner centred 
classroom, students use their own learning 
strategies. They may use problem solving, 
experiential learning, investigatory approach, 
social inquiry and concept mapping for 
constructing and validating new ideas.

Experiential learning

Experiential learning asserts the importance of 
critical reflection in learning. Kolb, one of the 

Constructivist Approach As Transforming Pedagogy: An Experiment With Elementary Classes
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proponents of experiential learning, developed a 
cyclic model of experiential learning involving 
four steps, namely concrete experience, 
observation and reflection, formation of new 
concepts/ideas and validating new ideas.

Problem solving

The second important approach within the 
learner centred framework is problem solving. 
The problem solving approach has several 
advantages over expository methods. It helps in 
developing higher cognitive abilities of thinking 
rationally as well as transfer and application of 
knowledge to new situations. Learning through 
problem solving is more meaningful, permanent 
and transferable compared to learning through 
traditional expository methods.

In the problem solving approach, students are 
active participants in the construction of new 
knowledge whereas in traditional methods, 
students are passive receptors of knowledge. In 
problem solving, students formulate hypothesis, 
suggests  a l ternate  solut ions,  conduct  
experiments, draw generalizations, compare 
their findings and result with those of others, 
verify and validate their own ideas whereas 
through traditional methods of lecture, reading 
or recitation, students receive existing 
knowledge. Through problem solving approach 
students develop the thinking, observational and 
enquiry skills.

Investigatory approach

Investigatory approach develops the abilities to 
formulate hypotheses, measuring, planning, 
enquiry and communication. The steps involved 
in investigatory approach are posing useful 
questions, planning out investigation, 
hypothesizing, predicting and evaluation. This 
approach is particularly helpful in learning 
natural science and social science subjects.

Concept mapping

Concept mapping for meaningful learning is 
another emerging method in learner centred 
framework. Concept mapping is particularly 
useful in learning about the structure of 
knowledge and understanding the process of 
knowledge construction. It involves meta-
learning, that is, learning about learning. 
Concept mapping uses three types of knowledge 
facts, concepts and generalizations. The steps 
involved in concept mapping are selecting the 
keys concepts and sub concepts, linking the 
concepts and sub concepts through prepositions 
and making meaning out of horizontal and 
vertical linkages. Concepts may help in 
understanding the existing concepts of the 
learners. These can also be used to diagnose the 
misconceptions of students.

Social inquiry approach

Social inquiry is a useful learner centred 
approach. This approach requires students to 
collect data, analyse and interpret data, draw 
generalizations and develop theories and 
concepts on the basis of empirical  r e s e a r c h -
based data. Field survey and research involves 
community participation.

Creative writing

The learner centred methods that can be used to 
develop cognitive and affective abilities of a 
higher order among students is creative writing. 
This method can be used to teach all subjects like 
language,  science,  social  science and 
mathematics. Creative writing helps in 
developing abilities of reporting, arguing, 
explaining, persuading, reflecting, coping and 
evaluating. Creative writing allows free 
expression of thoughts, feelings and emotions.

Learner centred approaches include all those 
methods where learner’s own initiative and 
efforts are involved in learning. 
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Hypothesis of the study

1. There is no significant difference in the mean 
scores of Attitude towards Child-centered 
Practices of control and experimental group 
teachers.

2. There is no significant difference in the 
achievement test scores of students taught 
by Constructivist trained and Conventional 
approach teachers.

Methodology

Random sampling technique was used in the 
present study. Two group of teachers were 
selected, control group of teachers who were 
teaching through traditional approach of 
teaching ie. Teacher centred. Other group was 
experimental group of teachers who were 
teaching through constructivist approach ie. 
Student centred. Students were selected from the 
class of both the control group and experimental 
group teachers. 

Data was collected both from the elementary in-
service teachers using Ahulwalia Inventory of 
Teaching Attitude and from their class students 
using Achievement test of Social science 
developed by the researcher.

Sample 

Two government schools of Delhi were selected 
randomly. From these two schools, a sample of 20 
teachers from each school was selected ie. total of 
40 teachers. 20 teachers were conventional 
trained teacher and 20 were constructivist 
trained teacher. 20 students taught by 
conventional group and 20 students taught by 
constructivist group of teachers were selected 
respectively.

Results and discussion

1. There is no significant difference in the mean 
scores of Attitude towards Child-centered 
Practices of control and experimental group 
teachers.

Table 1:  Mean scores of Attitude towards Child-centered
Practices of control and experimental group teachers

Variable  Compa

red 

group 

N Mean S.D Df t 

value 

 Result 

Attitude 

towards 

Child 

centered 

practices 

Control 20 37.4 4.53 38 5.4* Significant  

 Experim

ental    

20 44.9 4.24 

Note: * p � .01 
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Table 1 shows that the mean scores of Attitude 
towards Child centred practices of control and 
experimental group teachers are 37.4 and 44.9 
respectively. Calculated t value is 5.4, which is 
more than the table value 2.71 at 0.01 level of 
significance. Therefore, the null hypothesis that 
there is no significant difference in the mean 
scores of Attitude towards Child centred 
practices of control and experimental group 
teachers is rejected. Henceforth, it can be 

concluded that attitude of teachers did differ 
significantly in relation to their attitude towards 
child centred practices among the conventional 
and constructivist trained teachers.

2. There is no significant difference in the 
achievement test scores of students taught 
by Constructivist trained and Conventional 
approach teachers.

Table 2: Achievement Mean scores of Students of Conventional and Constructivist group

Variable  Compared 

group 

N Mean S.D Df t 

value 

  Result 

Achievement 

post test 

scores 

Conventional 20 23.00 6.521 38 5.139* 
 

Significant  

Constructivist   20 32.75 5.428 

Note: * p � 0.01
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Table 2 represents that the mean score on 
achievement of students taught through 
Conventional teaching and Constructivist 
teaching is 23.00 and 32.75 respectively. 
Calculated t value is 5.139, which is more than the 
table value 2.71. Therefore, the null hypothesis 
that there is no significant difference in the 
achievement test scores of students taught by 
Constructivist trained and Conventional 
approach teachers is rejected. Henceforth, it can 
be concluded that the student’s taught by teacher 
centred approach and learner centred approach 
saw significant difference in their achievement.

Conclusion

From the above findings, it can be said that the 
Constructivist trained teachers significantly 
improved their attitude towards child-centred 
practices, when compared to the Conventional 
group teachers.  It means that the Constructivist 
trained teachers were in favour of using the child 
centred approach of teaching-learning in their 
classroom. The teachers of both the groups on 
seeing the achievement scores of the students 
were convinced that the students learnt 
effectively from the Constructivist approach 
rather than from traditional approach. 

Changing from a teacher centred environment to 
one that is student centred can be challenging.  
As teachers who are in service, have long 
tradition of using traditional approach of 
teaching, changing their teaching pedagogy is a 
challenging task for them. But the significant 
increase in the academic scores of the 
experimental group students, teachers were 
convinced that changing their teaching 

pedagogy from teacher centred approach to 
learner centred approach will bring an effective 
growth in the overall development of the 
learners.

Hence, it is the requirement of the time that 
Changes in pedagogy of school subject for 
reconstruction of concept should be initiated. The 
teachers at the grass root level should take an 
initiative to train themselves with the learner 
centred approaches so that the ultimate goal of 
teaching-learning can be fulfilled with 
effectiveness.

Delimitation of the study

1. The study was limited to Elementary school 
level only.

2. The sample of the study was only from Delhi 
area.

3. The study was limited to Social science 
teachers.
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Our mean to communication is the way in which we exchange our views , ideas and thoughts to each other. In 

ancient time there was very few ways of communications, as soon as the time passes away people are required to 

explore new ideas with the help of technology. They explored internet Emails, social media groups such as Face 

book, WhatsApp, WeChat, Internet calling, SMS services, Mobile phones, Telephones etc. 

Now a days the Technology is playing important role in education in with the help of smart board, OHP, 

Telescope and other Audio-Visual aids can be connected through internet and can collect the information from 

throughout the world.

Technology is upgrading day by day but still there are so many places in rural areas where there is no 

connectivity of the internet/mobile services, because of that they are not able to use communication technology 

in their education. Only few people are able to manage reached to Metropolitan cities those are using 

communication technology in their education.

 

Communication should be effective and efficient for those people who are listening; positive communication has 

a great impact over the students because it includes attention and respectful response. On the other side negative 

communication can never be use to explain your opinion and ideas.

Communication is an effective tool which plays an important role to bind the people with each other. 

Communication plays a crucial role inbreaking the ice among different persons and making them close to each 

other and their managing organizational diversity. 

Key words:- Technology, Communication, Higher Education
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Communication in Education through Technology
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Introduction

We can see that communication is playing an 
important role in Higher Education, some 
diversity issues arise in  communication when 
people come together to take higher education for 
further studies. The communication problem is 
common because students from different 

cultures, caste, age, nationality, color and 
educational skill start up a conversation they face 
difficulty in understanding the language of other 
people, but the technology brings the solution of 
all problems of communication by using the 
technology, the world become more of a global 
village, we become more closer to our neighbors 
from other countries. in education, some studies 
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have highlighted the potential benefits of 
communication technologies for improving the 
quality of education, students use technology 
depending on their perception and their trust. In 
this way technology can contributes to the 
education with the help of smart board, OHP, 
Telescope and ICT can be connected through 
internet and can collect the information from 
throughout the world. The communication in 
education through technology could provide a 
way to rethink and redesign the educational 
system and process, thus leading to quality 
education for all. Appropriate use of technology 
in education is considers a key factor in 
improving quality at educational level.

All aims of Government to provide the most 
comprehensive education possible for their 
citizen within the constraints of available finance.
Technology in Education and Technology of 
Education. :- 

The uses of audio – visual idea, equipment’s, 
machines, ICT, OHP, TV, Computers in 
education makes the “Technology in Education”, 
on the other hand, approach to educational 
technology is “Technology of Education”. This 
approach characterizes the methodology 
appropriate to learner’s needs, learning 
objectives, the process of learning and teaching as 
well as availability of resources. Technology of 
education includes technology in education. 

Teleconferencing is also playing a vital role in the 
use of technology in higher education, with the 
help of teleconferencing we can bring together 
the several participants which are from different- 
different locations at the same time at the same 
place and van discussed their problems with 
their teacher’s/ tutors. 

Technology in Education (Media and 
ICT)

From the beginning, research has been centered 
on audiovisual  media,  but given the 
development of other technologies and 

particularly the inclusion of computers in 
education. Studies on the media itself leading to 
design analysis and media evaluation, involving 
software, hardware and even courseware. The 
interaction of media-subject and the possible 
modulator effects between them are considered 
to promote learning. We should highlight in 
particular those studies in which the impact of 
intelligent technologies on human reasoning and 
learning. Several models have been developed 
from which the relations between media 
attributes, teaching method, learning tasks and 
student’s cognitive outcome were explored.

In recent studies, researches in to educational 
media has aimed to solved those problem that 
media faces in teaching and learning situations, 
Teacher’s initial and continuous training in order 
to better help them integrate technology in 
teaching and learning.

Now, how is ICT contributing to the 
development of teaching and learning 
processes….?  AS previously pointed out, one of 
the main concerns of studies on educational 
technology has been to identify what uses of ICT 
are being applied in education and how teaching 
and learning process can be better developed 
through them. Keeping in mind this respective, 
we considered it of interest to inquire into 
teacher’s opinions about the teaching and 
learning processes. we could be encouraged to 
use when incorporating ICT in teaching and 
learning technologies in higher education.

Conclusions

We can conclude here the use of technology in 
communication for higher education is playing a 
important role – in particular those involving 
attention, perception, application of learning and 
understanding. Moreover, those related to 
information transmission and knowledge 
facilitation are well thought of Technology. Here 
we can exchange our views , ideas and thoughts 
to each other through the help of technology in 
higher education with unity in diversity.

Communication in Education through Technology



izk;% lalkj esa ekuo thou ds dY;k.kkFkZ mlh euq"; dk tUe lkFkZd gS ftlds }kjk jk"Vªh;] fo;o ,oa tuekul dh mUufr gqbZ gks 
vkSj lkFk gh fo’o cU/kqRo Hkkouk dh izsj.kk ls fo’o dks vIykfor fd;k gksA okLro esa egkiq#"k ogh dgykrs gSa ftudk jk"Vªh; ,oa 
vrZjk"Vªh; tkx`fr thou fuekZ.k ,oa laLd`fr dh j{kk esa lg;ksx gksrk gSA ,sls egkiq#"k tUe e`R;q ds cU/ku ls Åij mBdj vej gks 
tkrs gSa rFkk lekt ds iFk izn’kZd] ekuork ds izpkjd] ln~xq.kksa ds izsjd] jk"Vªh;rk ds iks"k.k vkn’kZ ds izsjd gksrs gSaA gekjh ifo= Hkkjr 
Hkwfe lfn;ksa ls fopkjdksa ,oa nk'kZfudksa dh tUe Hkwfe jgh gSA ,slh egku foHkwfr;ksa us ns’k ds lkekftd ,oa lkaLd`frd ewY;ksa dks thfor 
gh ugha j[kk oju~ fodflr Hkh fd;k gSA muds fopkjksa rFkk n’kZu us lekt rFkk f’k{kk txr dks izHkkfor fd;k rFkk le; le; ij u;h 
fn’kk iznku dh gSA xq#nso jfoUnzukFk VSxkSj mUgha foHkwfr;ksa esa ls ,d gSa ftuds 'kSf{kd fpUru dh izklafxdrk orZeku jk"Vªh; f’k{kk 
uhfr ds ifjizs{; esa ns[kh x;h gSA 

xq#nso f’k{kk dks euq’; thou dh vfuok;Z vko’;drk ekurs FksA budh n`f"V ls f’k{kk og lkekftd izfØ;k gS ftlds }kjk euq"; 
HkkSfrd izxfr djrk gS vkSj vk/;kfRed iw.kZrk dh izkfIr djrk gSA HkkSfrd n`f"V ls xq#nso us f’k{kk dks bl izdkj ifjHkkf"kr fd;k gSA 
ÞokLrfod f’k{kk og gS tks mi;ksxh oLrqvksa dh okLrfod izd`fr dks tkuus vkSj muds mi;ksx djus vkSj muls okLrfod thou dh 
j{kk djus esa lgk;rk djrh gSAÞ ij lkFk gh xq#nso l`f"V dks d.k&d.k esa O;kIr ekurs Fks vkSj ;g ekurs Fks fd euq"; thou dk vfUre 
mn~ns’; bl vk/;kfRed ,dkRe Hkko dh vuqHkwfr djuk gSA budh n`f"V ls ;g f’k{kk dk loksZPp  mn~ns’; vFkok dk;Z gS buds vius 
'kCnksa esa ÞloksZPp f’k{kk og gS tks gekjs thou vkSj leLr l`f"V ds chp lejlrk LFkkfir djrh gSAÞ

xq#nso jfoUnzukFk VSxkSj dh 'kSf{kd lEink u dsoy Hkkjr dh oju~ leLr fo’o dh f’k{kk laLFkkvksa dh vewY; /kjksgj ,oa LFkkbZ fuf/k 
cu xbZ gSA Hkkjrg; /kjk ds bl egku f’k{kkfon~ us u dsoy leLr fo’o dks vius dkO; ls vfHkHkwr dj fn;k Fkk oju~ vius 'kf{kd 
fpUru ls vk/kqfud jk"Vªh; f’k{kk O;oLFkk dks ,d uohu fn’kk dh vksj vxzlj fd;k gSA bl vej O;fDrRo us ns’kdky dh lhekvksa dks 
yka?kdj fo’o Hkkjrh; laLd`fr dh O;kidrk] mnkjrk] rkfdZdrk] lgu’khyrk ,oa vkn’kZ lekt gsrq okaNuh; f’k{kk O;oLFkk dks tUe 
nsus dh izsj.kk nh gSA

‘kks/k & lkj

izLrkouk

vk/kqfud ;qx Þvk/kqfud Hkwe.Myh; ;qxÞ dgykrk gSA tgk¡ 
fdlh Hkh jk"Vª ds fy, mlds HkkSfrd o ekuoh; lalk/ku vR;Ur 
egRoiw.kZ gSaA mlesa Hkh ekuoh; lalk/ku ugh ,slk gS tksfd fo’o 
ds lHkh HkkSfrd lalk/kuksa dk mfpr iz;ksx djus esa leFkZ gSA 

vkt ds fodkl'khy ;qx esa izR;sd jk"Vª vius ekuo lalk/kuksa ds 
lai{k.k ,oa fodkl ij izeq[krk ls tksj nsrk gSSA jk"Vª dh bl 
ckSf)d lEink dk laj{k.k djus dk ,d ek= mik; ÞvPNh 

f’k{kkÞ gSA f’k{kk iz.kkyh ekuo dh ;ksX;rkvksa ds vf/kdre 
fodkl dh lcls ljy O;ofLFkr o izHkkoh fof/k gSA

f’k{kk thou dh ,d LokHkkfod izfØ;k gS tks uotkr vlgk; 
f’k’kq esa lokZaxh.k fodkl djds lekt esa vius fofHkUu 
mRrjnkf;Roksa dks lgh <ax ls fuokZg djus ;ksX; cukrh gSA

izkphu dky ls gh Hkkjr f’k{kk ds {ks= esa vxz.kh jgk gSA ftlls 
mls Þtxr xq#Þ dh mikf/k nh tkrh gSA 

*iwoZ izkpk;kZ ¼f’k{kk foHkkx½] th-Mh-,p-xYlZ dkWyst] esjBA
**’kks/k Nk=k,] esokM+ fo’ofo|ky;] fpRrkSM+x<+ ¼jktLFkku½] vflLVsUV izksQslj] nsoHkwfe izksQsluy dkWyst] #nziqjA
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izkphu ,oa orZeku Hkkjrh; f'k{kk dk
lelkef;d v/;;u xq#nso jfoUnzukFk VSxkSj
ds ‘kSf{kd fopkjksa ds ifjizs{; esaA

Mk- ehuk{kh HkVukxj*
mfeZyk fc’V**
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Hkkjr esa f’k{kk dk bfrgkl vfr izkphu gSA tgk¡ xq# ijEijk dk 
lk/kd xq#dqy iz.kkyh  ÞoSfnd f’k{kk Þ O;oLFkk esa ns[k ldrs gS 
tksfd osn] /keZ] izkphu Hkkjrh; laLd`fr rFkk xq# iz/kku lekt 
ds niZ.k gSaA

mRrj oSfnd dky esa /kkfeZd o “kSf{kd ifjfLFkfr;ka tc dBksj o 
vlguh; gks x;ha rc ,d u;s ;qx ekuorkoknh ;qx dk vkjEHk 
gqvkA ;g le; Hkkjr esa ,drk] lekurk o “kkfUr dk dky 
ekuk x;kA

blds ihNs dkj.k rRdkyhu f’k{kk O;oLFkk dks ekuk x;k tks fd 
ckS) o tSu dh f’k{kk O;oLFkk ls izHkkfor FkkA tgk¡ f’k{kk ds fy, 
/keZ] dqy] lEiznk; o o.kZ fu;eksa ls LorU= FkkA

mlds ckn eqxyksa dk vkxeu gqvkA fons’kh laLd`fr vkSj f’k{kk 
us izkphu Hkkjrh; f’k{kk O;oLFkk dks u"V&Hkz"V dj eqfLye f’k{kk 
O;oLFkk o laLd`fr dks Hkkjr esa LFkkfir fd;k o o"kksZa rd eqxy 
f’k{kk O;oLFkk Hkkjrh; lekt dk vge fgLlk jghA

v¡xzsth O;kikfj;ksa ds vkxeu ds lkFk gh bZlkbZ fe’kujh dk 
vkxeu gqvk ftlls Hkkjr esa ik’pkR; f’k{kk dh uhao Mkyh rFkk 
f’k{kk dks iw.kZr% ifjofrZr djds j[k fn;kA vkt dk Hkkjr tks 
jktuhfrd :i ls LorU= gS] ijUrq 'kSf{kd :i ls iw.kZr% 
ik’pkR; f’k{kk dh csfM+;ksa esa tdM+k gSA gekjh f’k{kk uhfr;k¡] 
'kSf{kd fopkj rFkk fØ;k&dyki vkt Hkh  v¡xzsth dh nsu gSaA

rRdkyhu f’k{kk O;oLFkk dks ns[krs gq, dbZ egku Hkkjrh; 
nk’kZfudksa] f’k{kkfonksa ,oa egku foHkwfr;ksa us f’k{kk ds fy, vius 
fopkj fn;sA ;s egkiq#"k Lokeh n;kuUn ljLorh] jktk 
jkeeksgu jk;] vkpk;Z fouksok Hkkos] xq#nso jfoUnzukFk VSxkSj] 
Lokeh foosdkuUn] egkRek xk¡/kh vkfn Fks tks Hkkjrh; 
ifjfLFkfr;ksa vko”;drkvksa ds vk/kkj ij f’k{kk ds fl)kUrksa dk 
fuekZ.k djuk pkgrs FksA

xq#nso jfoUnzukFk VSxkSj ,sls gh ,d egkiq#"k Fks ftUgksaus u 
dsoy ik’pkR; f’k{kk o Hkkjrh; f’k{kk i)fr dks utnhd ls 
eglwl fd;k cfYd mldks u;k :i nsus ds fy, ,d 
iz;ksx’kkyk Hkh [kksy MkyhA ;g iz;ksx’kkyk Þfo’oHkkjrhÞ ds 
uke ls vkt vUrjkZ"Vªh; Lrj dh f’k{kk ds fy, dk;Z dj jgh gSA

Hkkjrh; laLd`fr dk ifjp; if’peh ns’kksa ls vkSj ifjp; 
if’peh ns’kksa dh laLd`fr dk ifjp; Hkkjr ls djkus esa xq#nso 
jfoUnzukFk VSxkSj dk egRoiw.kZ ;ksxnku gSA os vk/kqfud Hkkjr ds 
vlk/kkj.k l`tu’khy ekuo ekus tkrs gSa ftUgksaus thou ds 
izR;sd igyw ij ckjhdh ls dke fd;kA

xq#nso dk ;ksxnku lEiw.kZ f’k{kk O;oLFkk ds fy, ojnku gSA 
mUgksaus f’k{kk dks izR;sd Lrj ij ¼izkFkfed] ek/;fed o mPp½ 
dks vius fopkjksa esa LFkku fn;k ftldk thoUr mnkgj.k vkt 
'kkfUr fudsru VªLV }kjk pyk;s tk jgs fo|ky;ksa o 
fo’oHkkjrh; fo’ofo|ky; gSaA

leL;k dFku

izkphu ,oa orZeku Hkkjrh; f’k{kk dk lelkef;d v/;;u 
xq#nso jfoUnzukFk VSxkSj ds 'kSf{kd fopkjksa ds ifjizs{; esaA

mn~ns’;

1 izkphu f’k{kk ,oa vk/kqfud f’k{kk ds fopkjksa dk v/;;u 
djukA

2 xq#nso jfoUnzukFk VSxkSj ds 'kSf{kd fopkjksa dk v/;;u 
djukA

3 lelkef;d Hkkjrh; lekt ds ifjizs{; esa xq#nso 
jfoUnzukFk VSxkSj ds 'kSf{kd fopkjksa dk v/;;u djukA

4 lelkef;d jk"Vªh; /;s; ds ifjizs{; esa xq#nso jfoUnzukFk 
VSxkSj ds 'kSf{kd fopkjksa dk v/;;u djukA

O;fDrRo
        
xq#nso jfoUnzukFk VSxkSj dk tUe dydRrk ds ,d lqizfrf"Br 
ifjokj esa 6 ebZ 1861 dks gqvk FkkA buds firk Jh nsosRnzukFk 
VSxkSj ml le; ds izfl) fo}ku] dykizseh] /keZfiz;] lekt 
lsod]  jk"VªHkDr o lk/kq izo`fRk ds O;fDr FksA lknk thou mPp 
fopkj dk izorZd bl ifjokj dh fopkj/kkjk us johUnz ds thou 
ij xgjh Nki NksM+hA ;s vius firk dh pkSng lUrkuksa esa uoha 
lUrku FksA tUe ds le; ls gh LoLFk o lqUnj FksA tUe ds 
le; bl ckyd dks fo’ks’k egRo ugha fey ik;k pw¡fd budh 
ekrk 'kkjnk nsoh dk LokLF; Bhd ugha jgrk Fkk vr% mudh cM+h 
cgu ÞlkSnkfeuhÞ us budh ns[kHkky dhA lkSnkfeuh cqf)erh] 
O;ogkj dq’ky o /kS;Z’khy efgyk FkhA os ?kj esa johUnz dks joh 
dgdj iqdjrh FkhA

ckyd joh dk ckY;dky vius HkkbZ cguksa o Hkrhts Hkrhft;ksa ds 
lkFk ukSdjksa ds chp chrkA og cpiu ls papy izo`fRr dk ckyd 
Fkk o mls ,d LFkku ij cSBuk ilan ugha Fkk ijUrq ukSdjksa ds 
fulU=.k esa mudk ckytgou vfr vU/kdkje; jgkA ckyd 
joh ifj;ksa dh dgkfu;k¡ cM+s 'kkSd ls lqurk o ukSdjksa ls Hkwrksa dh  
dgkfu;k¡ lquus esa mls cM+k etk vkrk FkkA og vius pkjsa vksj 
dh phtksa dk xgjkbZ ls v/;;u djus dh dksf’k’k djrk jgrk 
FkkA

jfoUnzukFk dh f’k{kk dk vkjEHk buds ?kj ij gh gqvkA firk 
nsosUnzukFk us ?kj ij gh laLd`r] ckaXyk] v¡xzsth] fp=dyk] laxhr 
vkfn ds f’k{kd fu;qDr fd;s FksA

lcls igys mUgsa ?kj ds ikl fLFkr Þvksfj;WVy lsesujh LdwyÞ esa 
HkrhZ djk;k x;k ijUrq v/;kidksa ds dBksj o veuksoSKkfud 
O;ogkj ds dkj.k ;s vf/kd le; rd fo|ky; esa ugha jg ldsA
7 o"kZ dh vk;q esa johUnz dks ÞukWeZy LdwyÞ esa HkrhZ djk;k x;k 
ijUrq iqu% ml d`f=e okrkoj.k esa os lek;ksftr ugha gks ldsA 
nks o"kZ ckn bUgsa bZlkbZ fo|ky; Þcaxky ,dknehÞ esa HkrhZ djk;k 

izkphu ,oa orZeku Hkkjrh; f'k{kk dk lelkef;d v/;;u xq#nso jfoUnzukFk VSxkSj ds ‘kSf{kd fopkjksa ds ifjizs{; esaA
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x;k ijUrq ;gk¡ Hkh johUnz dk eu ugha yxkA

vUr esa bUgksaus ;s fo|ky; Hkh NksM+ fn;kA vPNs ifj.kke u 
feyus ij mUgksaus O;fDrxr :i ls ?kj ij gh laLd`r] ckaXyk] 
v¡xzsth] fp=dyk] laxhr] n’kZu] Hkwxksy vkfn fo’k;ksa dk v/;;u 
fd;kA

blh chp tc ;s 12 o"kZ dh vk;q ds Fks mudk ;Kksiohr laLdkj 
gqvk rFkk mudks vius firk ds lkFk ns’k Hkze.k dk ekSdk feykA 
izkd`frd lkSUnlZ ls Hkjiwj okrkoj.k esa bUgksaus osn o mifu"knksa 
dk v/;;u djuk vkjEHk fd;k blds vykok firk ds ekxZ 
n’kZu esa lkekftd] /kkfeZd o jktuSfrd dk;ksZa esa Hkh c<+ p<+dj 
izfrHkkx fd;kA

1878 esa VSxkSj mPp f’k{kk ds fy, foyk;r x;sA muds HkkbZ Hkh 
lkFk esa x;s tgk¡ bUgsa ÞokbVu LdwyÞ HkrhZ djk;k x;k ijUrq ;s 
ogk¡ Hkh ugha jg ik;sA 

jfoUnzukFk VSxkSj dk O;kogkfjd thou o 
xfrfof/k;k¡ %

1881 esa Lons’k okil vkus ds ckn bUgksaua VªLV o lekt lsok 
vkjEHk dhA fofHkUu i=&if=dkvksa esa jk"Vª izse] lekt lsok] 
ekuork ls lEcfU/kr ys[k Nius yxsA ÞxhrkatyhÞ mudh izfl) 
jpuk Fkh ftlds fy, bUgsa 1913 esa ukscy iqjLdkj Hkh izkIr 
gqvkA

1901 esa mUgksaus cksyiqj esa fLFkr 'kkfUrfudsru esa Þ'kkfUrfudsru 
vkJeÞ dh LFkkiuk dhA tgk¡ v/;kid ds :i esa Lo;a dk;Z 
djus yxsA muds ik¡ Nk=ksa ls vkjEHk gksus okyh 'kkfUrfudsru 
o"kksZa ckn gh 6 ebZ 1922 esa fo’o Hkkjrh; fo’ofo|ky; ds :Ik esa 
fo[;kr gqbZA bl vUrjkZ"Vªh; fo’ofo|ky; us vkt Hkh iwoZ 
if’pe ds e/; leUo; LFkkfir djus dk dk;Z fd;k gSA

bl egkiq#"k dk egkiz;k.k 07 vxLr 1941 dks gqvkA mudh 
e`R;q ij egkRek xk¡/kh us dgk & geus fo’o dfo dks gh ugha ,d 
jk"Vªoknh ekuork ds iqtkjh dks [ks fn;k gSA 'kkfUrfudsru ds 
:i esa mUgksaus jk"Vª ds fy, gh ugha leLr lalkj ds fy; viuh 
fojklr NksM+h gSA

jfoUnzukFk VSxkSj dk f’k{kk n’kZu rFkk vk/kqfud 
f’k{kk esa mldh mi;ksfxrk

vk/kqfud vUrjkZ"Vªh; lekt ekuorkokn dk ifjpk;d gS tks 
'kkfUr ln~Hkkouk ,drk o loZtu fgrk; dk iks"kd gSA Hkkjrh; 
lekt izkphudky ls gh bl izdkj dh lksp dk ifjpk;d jgk 
gSA jfoUnzukFk Hkh ekuorkoknh fopkj/kkjk ds izsjd FksA muds 
'kSf{kd fopkjksa esa ekuorkokn dh >yd Li"V :i ls fn[kkbZ 

nsrh gSA ekuo dk y{; vkRelk{kkRdkj gS vkSj f’k{kk ds fcuk 
vkRelk{kkRdkj lEHko ugha gSA os iwjo rFkk if’prh nksuksa f’k{kk 
O;oLFkkvksa ls Lo;a voxr Fks vr% mUgksaua uo osrkUr o ik’pkR; 
oSKkfud n`f"Vdks.k dk leUo; fd;kA

f’k{kk dk vFkZ%& Þf’k{kk flQZ Kku dh iw.kZrk }kjk vius dks 
le`) djuk ek= ugha gS cfYd euq"; vkSj euq"; esa izse o fe=rk 
dh LFkkiuk djuk gSÞA

ikB~;Øe & VSxksj f’k{kk dks nks Hkkxks eas ckaVrs FksA

Kku

O;ogkj

vkSipkfjd f’k{kk Kku ls lEcfU/kr gS tcfd O;ogkfjd f’k{kk 
izkIr Kku dh thou ls lEc)rk gSA vr% VSxksj us lS)kfUrd 
Kku ds lkFk lkFk O;ogkfjd Kku dks ikB;Øe esa 'kkfey 
fd;kA

ckyd o f’k{kd laEcU/k& ckyd f’k{kk dks dsUnz gS rks f’k{kd 
ekxZizn’kZd f’k{kd vkn’kZokn dk izoZrd gS tks ckyd dsk 
vkylk{kkRdkj dh vksj ys tkrk gSA f’k{kk esa iqLrdh; Kku dh 
mis{kk djuk rksrs dh i<kbZ dks :Ik esa ekuk x;kA ;s’Csj lksj 
vkMEcj o [kpZ ds ckotwn f’k{kk ds mnns’; dks iw.kZ djus esa 
vleFkZ gSA

f’k{k.k fof/k& Hkze.k] djds lh[kuk] izd`fr dh xksn esa jgdj 
lh[kuk izR;{k Jksrks ds ek/;e ls okLrfod oLrqvksa ds lEidZ esa 
vkdj muds voyksdu ls Kku izkIr djukA

fo|ky;& johUnzukFk VSxksj izkd`frd f’k{kk ds i{k/kj Fks mudk 
dFku Fkk bZ’oj us ekuo dks uxjksa esa bZV o xkjs ds e/; tUe 
ysus ds mnns’; ls ugh cuk;k gSA o`{k] ikS/ks] 'kq) ok;q] ufn;kWa 
>jus rkykc vkfn fdlh fo|ky; dh csap Hkou] ';keiVV o 
ijh{kk ls de ugh gSA

;fn ,d vkn’kZ fo|ky; dh LFkkiuk djuh gks rks bls ekuo ds 
fuokl LFkku ls nwj ,dkUr esa foLr`r vkdk’k ds rys] foLr`r 
{ks= ij o`{kksa o ikS/kksa ds chp LFkkfir djuk pkfg,A

fdrkckas dh xqykeh ls NqVdkjk rFkk izkd`frd le> iSnk djus 
okyh f’k{kk gSA

f’k{kk dk ek/;e& f’k{kk dk ek/;e ekr` Hkk’kk gksuk pkfg, pwWafd 
O;fDr vius fopkjks dh loksZRre O;k[;k ekr` Hkk’kk ds ek/;e ls 
gh dj ldrk gSA
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johUnzukFk VSxksj ds fopkjksa dk vk/kqfud f’k{kk esa 
;ksxnku&

orZeku Hkkjrh; f’k{kk rFkk 'kSf{kd fopkj/kkjk ik’pkR; 
fopkj/kkjk ij vk/kkfjr gS tks Hkys gh ik’pkR; ifjizs{; esa lQy 
gks ijUrq gekjh ,sfrgkfld] lkekftd o lkaLd`frd 
ifjfLFkfr;ks ls iw.kZr% fHkUu gksus ds dkj.k Hkkjrh; fo|kfFkZ;ksa ds 
fy, vuqi;qDr gSA

jfoUnzukFk O;fDr dh ldkjkRed LorU=rk dh ckr djrs Fks tks 
vkRelk{kkRdkj esa lkFkZd gksrh gS tks O;fDr dks mlds thou 
mnns’; dh vksj ys tkrh gS ijUrq vkt dh f’k{kk O;kolkf;d o 
dsoy vkfFkZd mnn’;ksa dh iwfrZ djus okyh gSA johUnzukFk ds 
vuqlkj Hkh Ldwy f’k{kk dh QSDVªh cukoVh] jaxghu o nqfu;k ds 
lUnHkZ ls lQsn fnokjks ls >kadrh e`R;q ds vkWa[kksa dh iqryh gSA

vf/kdrj o;Ld cPpksa dks b’kkjksa ij ukpus okyh dBiqrfy;kWa 
;e>rs gSA ftlls os cpiu ls nwj gks tkrs gSA fo|ky; dsoy 
lwpuk nsus dk ek/;e cu x;k gSA ,sls esa VSxksj ds izd`froknh 
fopkj f’k{kk dks etcwrh nsrs gS ftlls ckyd fo’kky fo’o dh 
okLrfodrk] fujarjrk vkSj izlaUurk ds eglwl dj thou esa 
vkxs c< ldsaA

lokZxha.k fodkl fdlh Hkh jk"Vª dh f’k{kk dk ewy mnns’; gksrk 
gS ijUrq bl mnns’; dh izkfIr ds fy, jk"Vª lekt] fo|ky; 
f’k{kd ifjokj lHkh dks vkxs vkuk gksxk rc ckyd lokZxh.k 
fodkl dj ik,xkA

vkt f’k{kk esa ekr`Hkk"kk dk izhkko de gksrs tk jgk gSA ;gkWa rd 
fd vkt vaxzsth f’k{kk ds fcuk gekjk lekt f’k{kk dks f’k{kk 
ekuus ls budkj dj jgk gSA ijUrq ekr` Hkk"kk o jk"VªHkk"kk 
vfHkO;fDr dk egroiw.kZ i{k gSA ;fn ;g f’k{kk ls gVk nh tk, 
rks ckyd dh vfHkO;fDr dh vktknh [kRe gks tkrh gS mldh 
dYiuk 'kfDr {kh.k gks tkrh gSa ,sls esa ge dSls uoHkkjr dh 
dYiuk dj ldrs gSA jfoUnzukFk VSxksj orZeku f’k{kk iz.kkyh ds 
rkSj rjhdks esa vge cnyko dh t:jr le>rs FksA blh dkj.k 
mUgksaus 'kkfUrfudsru dh LFkkiuk dh o vkthou mlds fy, 
dk;Z djrs jgsA

vk/kqfud Hkkjr fo’oiVy ij viuh egRoiw.kZ Nki NksM+ jgk gS 
thou ds izR;sd {ks= esa vkxs c< jgk gS ijUrq fQj Hkh f’k{kk ds 

{ks= esa egRoiw.kZ dk;Z djuk vHkh ckdh gSA pwafd o{k dh tM 
mls etcwrh nsrh gS vksj ,d ckyd ds thou esa mldh tM 
izkFkfed f’k{kk gSA ;fn izkFkfed f’k{kk etcwrh ls viuk dke 
djs rks ckyd vkthou lekt eas n`< [kMk jgsxkA ,sls esa 
johUnzukFk VSxksj ds 'kSf{kd fopkj ckyd ds lokZxh.k fodkl esa 
lgk;d gks ldrs gSA vkt ;fn f’k{kk ds {ks= esa xq.koRrk ykuk 
pkgrs gS rks gesa xq:nso ds f’k{kk n’kZu dk eaFku djuk gksxk 
ftlls f’k{kd ckyd o lekt ds fgrkFkZ f’k{kk nsus esa lQy gks 
ldsaA vkSj ,d ckj fQj txrxq: Hkkjr dk uke fo’o iVy ij 
lqugjs v{kjksa esa fy[kk tk,A
lanHkZ xzUFk

1 izks- jeu fcgkjh yky o lquhrk iyksM ¼2016½ Þ f’k{kk dk 
n’kZu o lekt’kkL=Þ vkj- vkj- yky cqd fMiks esjBA

2 MkW- ,- ch- HkVukxj] MkW- vuqjkx HkVukxj ¼2010½ Þ 'kSf{kd 
vuqla/kku dh dk;Ziz.kkyh Þ vkj- vkj- yky cqd fMiks 
esjBA

3 eukst dqekj flag vkSj 'kSys’k dqekj flag ¼2007½ ÞHkkjrh; 
jktuhfrd fpUrdÞ jfoUnzukFk VSxkSj fMldojh 
ifCyf’kax gkml

4 Lokeh jaxukFku ¼2007½ Þ vk/kqfud Hkkjr ds fuekZ.k esa 
f’k{kdksa dk drZO; vkSj nkf;RoÞ jke d`".k eB] ukxiqj

5 'kkfUrfudsru VªLV QkWj fgeky;k ¼2017½ Þledkyhu 
ifjis{; esa xq#nso jfoUnzukFk VSxkSjÞ] jk"Vªh; lexks"Bh] 
jkex<+] uSuhrky

6 tlVk] gfjuke ¼2003½ Þ vk/kqfud Hkkjr esa 'kSf{kd 
fpUru% ijes”ojh izdk’ku] ch- & 109] izhrfogkj] 
fnYyhA

7 f’k{kk dh Hkkjrh; ijEijk] vkn’kZ ,oa iz;ksx ,u- lh- bZ- 
vkj- Vh-] ubZ fnYyh A

8 Rusk Robert R., and James (1969) 
Doctrines of the Greal Educators.’ St. 
Martin’s Press, New York.

9 Thinkers on Education (2005) Neelkamal 
Publication Pvt. Ltd. Hyderabad.

izkphu ,oa orZeku Hkkjrh; f'k{kk dk lelkef;d v/;;u xq#nso jfoUnzukFk VSxkSj ds ‘kSf{kd fopkjksa ds ifjizs{; esaA



izLrqr “kks/k esa ;g tkuus dk iz;kl fd;k x;k gS fd mPp ek/;fed Lrj ds ljdkjh rFkk LofoRriksf"kr fo|ky;ksa esa i<+uss okys 
fo|kfFkZ;ksa dk lek;kstu Lrj fdl izdkj dk gSA losZ{k.k fof/k ij vk/kkfjr izLrqr “kks/k esas U;k;n”kZ gsrq eksnhuxj ds mPp ek/;fed 
Lrj ds ljdkjh vkSj LofoÙkiksf"kr fo|ky;ksa esa d{kk 11 esa v/k;;ujr 100 fo|kfFkZ;ksa dks fy;k x;k gSaA vkdM+ksa ds laxzg.k gsrq 
fo|kfFkZ;ksa dh lek;kstu {kerk ds ekiu ds fy;s ,-ds-ih- flUgk rFkk vkj-ih- falag }kjk fufeZr Ldwy fo|kfFkZ;ksa ds fy;s lek;kstu 
vuqlwph ijh{k.k dk iz;ksx fd;k x;k gSA vkdM+ksa ds fo”ys’k.k gsrq ‘Vh’ ijh{k.k dk iz;ksx fd;k x;k gSA fu’d’kZ esa ik;k x;k fd 
mPp ek/;fed Lrj ds ljdkjh fo|ky; ds fo|kfFkZ;ksa o LofoÙkiksf"kr fo|ky; ds fo|kfFkZ;ksa ds lek;kstu esa dksbZ lkFkZd vUrj ugha 
gSA

‘kks/k&lkj

izLrkouk

O;fDr us tc ls bl /kjrh ij izknqHkkZo ;k inkiZ.k fd;k gS rHkh 
ls mls izÑfr ;k vius okrkoj.k ds lkFk }U} ;k la?k"kZ djuk 
iM+k gSA O;fDr vius bl }U} dks de djus ds fy, vius 
okrkoj.k ds lkFk le>kSrk djrk gSA ;k rks og vius vki esa 
ifjorZu dj ysrk gS ;k fQj vius okrkoj.k esa dksbZ ifjorZu 
djus dk iz;kl djrk gSA vxj og bu nksuksa esa ls fdlh ,d esa 
Hkh ifjorZu dj ysrk gS] rHkh og viuk thou lq[kiwoZd th 
ldrk gSA vxj og bu nksuksa esa ls fdlh esa Hkh ifjorZu ugha dj 
ikrk gS rks mldk thou rukoiw.kZ gks tkrk gSA

euq"; ,d lkekftd izk.kh gSA lekt esa jgdj gh og viuk 
O;fDrRo ,oa thfodk izkIr djrk gSA fo|ky; lekt dk ,d 
y?kq :i gSA ftl izdkj lekt esa jgus ds fy, lekt ds fu;eksa 
,oa mRrjnkf;Roksa dk ikyu djuk gksrk gS mlh izdkj fo|ky; 
esa Hkh Nk=ksa dks fo|ky; ds fu;eksa ,oa fo|ky; rFkk vius fe=ksa 
o v/;kidksa ds izfr vius drZO;ksa dk fuokZg djuk gksrk gSA 
fo|ky; dks Hkkoh lekt dk fuekZrk dgk tkrk gSA Nk=ksa esa 
vius okrkoj.k ds lkFk ftruk vPNk lkeatL; djus dh {kerk 
gksxh mruk gh Nk= ,oa lekt nksuksa ykHkkfUor gksxsaA vkt Nk=ksa 
dh lcls cM+h leL;k vius fe=ksa ,oa fo|ky; esa lkeatL; 
LFkkfir djus dh gSA Nk= fo|ky; esa vius fe=ksa ,oa v/;kidksa 
ds lkFk iw.kZ lek;kstu ugha dj ikrs gSA lek;kstu {kerk ij 
Nk=ksa dh O;fDrxr fHkUurk dk Hkh izHkko iMrk gSA dqN Nk= 

vPNk lek;kstu dj ysrs gS] tcfd dqN Nk= fo|ky; ,oa 
lekt esa vPNk lek;kstu djus esa vleFkZ jgrs gSA Nk=ksa dh 
lek;kstu {kerk ij muds ikfjokfjd] lkekftd 
okrkoj.k]mudh f”k{kk ,oa lkaosfxd fLFkfr dk Hkh O;kid izHkko 
iMrk gSA

Nk=ksa ds O;ogkj esa visf{kr ifjorZu djus ds fy, ;g vko';d 
gS fd Nk=ksa dh lek;kstu {kerk dk v/;;u fd;k tk;s] blls 
bl ckr dk irk py tk;sxk fd Nk=ksa dks lek;kstu djus esas 
dgk¡ leL;k vk jgh gS ;k mUgsa vPNk lek;kstu djus esa fdl 
izdkj lgk;rk dh tk ldrh gSA 

v/;;u dh lkFkZdrk

ek/;fed Lrj esa fo|kFkhZ fd'kksjkoLFkk ls xqtj jgs gksrs gSaA vr% 
muds lkeus lek;kstu dh lcls cM+h leL;k vkrh gSA os 
lekt] ifjokj] fe= rFkk fo|ky; esa lek;kstu djus esa 
ijs'kkuh eglwl djrs gSA bl mez esa Nk= vktknh pkgrs gSa 
tcfd] lekt esa jgus ds fy, mUgsa lkekftd fu;eksas dk ikyu 
djuk gksrk gSA vr% ek/;fed Lrj ij fo|kfFkZ;ksa dh lcls cM+h 
leL;k lek;kstu ls lEcfU/kr gksrh gSA lek;kstu ij fd;s 
x;s fofHkUu “kks/k n”kkZrs gSa fd vkt Nk= fo|ky; esa v/;kid 
vkSj vius fe=ksa ds lkFk vPNk lek;kstu ugha dj ik jgk gS 
ftl dkj.k ls Nk=ksa esa ekufld ruko c<+ jgk gS ,oa f'k{kk ds 
izfr muesa uhjlrk mRiUu gks jgh gS vxj Nk=ksa esa lek;kstu 

Lkgk;d izksQslj ¼f’k{kk foHkkx½] vkbZ- ih- bZ- ,e-] xkft;kcknA
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ljdkjh rFkk LofoRriksf"kr mPp ek/;fed
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djus dh {kerk dks c<+k;k u x;k rks lekt ds lkeus ,d 
xEHkhj leL;k mRiUu gks ldrh gSA vr% ;g tkuus ds 
mn~ns”; ls fd mPp ek/;fed Lrj ij ljdkjh rFkk 
LofoRriksf"kr fo|ky;ksa esa i<+us okys Nk=ksa dk lkaosfxd] “kSf{kd 
,oa lkekftd lek;kstu fdl izdkj dk gS rFkk mlesa D;k 
vUrj gS] ”kks/kd=h }kjk v/;;u gsrq mi;ZqDr leL;k dk p;u 
fd;k x;k gS rkfd ;g irk yxk;k tk lds fd Nk=ksa dks 
lek;kstu djus esas dgk¡ leL;k vk jgh gS ;k mUgsa vPNk 
lek;kstu djus esa fdl izdkj lgk;rk dh tk ldrh gSA

'kks/k esa iz;qDr inksa dh fØ;kfUor ifjHkk"kk

mPp ek/;fed Lrj 
**mPp ek/;fed Lrj ls rkRi;Z **mÙkj izns'k mPp ek/;fed 
f'k{kk ifj"kn }kjk lapkfyr   10$2 f'k{kk i)fr ls gSA**

ljdkjh fo|ky;
**ljdkjh fo|ky; ls gekjk rkRi;Z mu fo|ky;ksa ls gksrk gS 
ftudk lapkyu rFkk iz'kklu Lo;a ljdkj djrh gS rFkk 
ljdkj bUgas vkfFkZd lgk;rk iznku djrh gSA ljdkjh 
fo|ky;kssa esa v/;kidksa dk p;u ,oa osru ljdkj }kjk fn;k 
tkrk gSA**

LofoÙkiksf"kr fo|ky;

**LofÙkiksf"kr fo|ky; os fo|ky; gksrs gS ftudk lapkyu rFkk 
iz'kklu ,oa izcU/ku futh gkFkksa esa gksrk gS] ;s bldk lapkyu 
ljdkj }kjk fu/kkZfjr fu;eksa ds vuqlkj djrs gSA v/;kidksa dk 
p;u ,oa osru futh izcU/kdksa }kjk fn;k tkrk gSA

lek;kstu

lek;kstu og izfØ;k gS ftlds }kjk izk.kh viuh vko';drkvksa 
vkSj bu vko';drkvkssa dh iwfrZ dks izHkkfor djus okyh 
ifjfLFkfr;ksa esa lUrqyu cuk, j[krk gSA

v/;;u ds mÌs';
1- ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds 

fo|kfFkZ;ksa ds lek;kstu dk rqyukRed v/;;u djukA
2- ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds 

fo|kfFkZ;ksa ds laosxkRed lek;kstu dk rqyukRed 
v/;;u djukA

3- ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds 
fo|kfFkZ;ksasas ds 'kSf{kd lek;kstu dk rqyukRed v/;;u 
djukA

4- ljdkjhrFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds 
fo|kfFkZ;ksa ds lkekftd lek;kstu dk rqyukRed 
v/;;u djukA

ifjdYiuk

ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds 
fo|kfFkZ;ksa ds lek;kstu esa dksbZ  lkFkZd vUrj ugha gSA
1- ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds 

fo|kfFkZ;ksa ds laosxkRed lek;kstu esa dksbZ lkFkZd vUrj 
ugha gSA

2- ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds 
fo|kfFkZ;ksa ds 'kSf{kd lek;kstu esa dksbZ lkFkZd vUrj ugha 
gSA

3- ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds 
fo|kfFkZ;ksa ds lkekftd lek;kstu esa dksbZ lkFkZd vUrj 
ugha gSA

v/;;u dh ifjlhek,sa&

1- izLrqr v/;;u ljdkjh rFkk LofoRriksf"kr mPp 
ek/;fed fo|ky;ksa rd lhfer gSA

2- izLrqr v/;;u dsoy eksnhuxj ds mPp ek/;fed Lrj ds 
fo|kfFkZ;ksa rd lhfer gSA

3- bl v/;;u gsrq mPp ek/;fed Lrj ds d{kk&11 ds 
fo|kfFkZ;ksa dks lfEefyr fd;k x;k gSA

'kks/k fof/k

“kks/k mn~ns”; dh izkfIr gsrq “kks/kd=h }kjk izLrqr “kks/k esa 
lkekU; losZ{k.k fof/k dk iz;ksx fd;k x;k gSA

tula[;k 

izLrqr 'kks/k v/;;u esa tula[;k ds :i esas mPp ek/;fed Lrj 
ds ljdkjh vkSj LofoÙkiksf"kr fo|ky;ksa esa d{kk 11 esa 
v/;;ujr fo|kfFkZ;ksa dks lfEefyr fd;k x;k gSA

U;k;n’kZ

izLrqr 'kks/k v/;;u ds fy;s U;k;n”kZ ds :Ik esa eksnhuxj ds 
mPp ek/;fed Lrj ds ljdkjh vkSj LofoÙkiksf"kr fo|ky;ksa esa 
d{kk 11 esa v/k;;ujr 100 Nzk=ksa dk p;u ;kn`fPNd fof/k ls 
fd;k x;k gssssSA 

pj

izLrqr 'kks/k esa lek;kstu dks LorU= pj ds :Ik esa iz;ksx fd;k 
x;k gSA

midj.k

vk¡dM+ksa ds laxzg.k gsrq lek;kstu ds ekiu ds fy;s ,-ds-ih- 
flUgk rFkk vkj-ih- falag }kjk fufeZr Ldwy fo|kfFkZ;ksa ds fy;s 
lek;kstu vuqlwph ijh{k.k dk iz;ksx fd;k x;kA

ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa ds lek;kstu Lrj dk rqyukRed v/;;u
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lkaf[;dh fof/k

izLrqr 'kks/k esa ifjdYiukvksa ds ijh{k.k gsrq izkpfyd lka[;dh; 
fof/k dk iz;ksx fd;k x;k gSA lewgksa ds e/; vUrj dks Kkr 
djus ds fy;s *Vh* ijh{k.k dk iz;ksx fd;k x;k gSA

fo'ys"k.k ,oa O;k[;k

ifjdYiuk 1&ljdkjh rFkk LofoRriksf"kr mPp ek/;fed 
fo|ky;ksa ds Nk=ksas ds lek;kstu esa dksbZ  lkFkZd vUrj ugha gSA

rkfydk la[;k&1

ljdkjh rFkk LofoRriksf"kr fo|ky;ksa ds fo|kfFkZ;ksa ds lek;kstu ds
e/; *Vh* ijh{k.k dk fooj.k n'kkZrh rkfydk

Lkewg    Nk=ksa dh 

la[;kN 
e/;ekuM Ekkud 

fopyu 

S.D. 

Ekkud =qVh 
nj 

S.Ed. 

Vh dk eku 

‘t’  

Lora=rk Lrj 

Df 

Lkjdkjh  
fo|ky; 

50 16-52 8-42 1-67 0-104 98 

LofoRriksf’kr 
fo|ky; 

50 16-50 8-38   -01 Lrj ij& 

2-62 

-05 Lrj ij& 

1-98 

mi;qZDr rkfydk ds v/;;u ls Li"V  gksrk gS fd izkIr ‘Vh’ 
dk eku 0-104 lkFkZdrk ds nksuksa Lrjksa-01 Lrj rFkk -05 Lrj ds 
ekuksa ls de gS vr% gekjh ifjdYiuk LohÑr gksrh gSA ifj.kke 
n'kkZrk gS fd ljdkjh rFkk LofoRriksf"kr mPp ek/;fed 
fo|ky;ksa ds Nk=ksas ds lek;kstu esa dksbZ  lkFkZd vUrj ugha gSA

ifjdYiuk  2& ljdkjh rFkk LofoRriksf"kr mPp ek/;fed 
fo|ky;ksa ds Nk=ksas ds laosxkRed lek;kstu esa dksbZ lkFkZd 
vUrj ugha gSA

rkfydk ua0&2

ljdkjh rFkk LofoRriksf"kr fo|ky;ksa dss fo|kfFkZ;ksa ds laosxkkRed
lek;kstu ds e/; *Vh* ijh{k.k dk fooj.k n'kkZrh rkfydk

Lkewg Nk=ksa dh 
la[;k 

N 

e/;ekuM Ekkud 
fopyu 

S.D. 

Ekud =qVh 

nj S.Ed. 

Vh dk eku 

‘t’ 

Lora=rk Lrj 

df 

Lkjdkjh  
fo|ky; 

50 3-84 4-196 0-792 &1-035 98 

LofoRriksf’kr 
fo|ky; 

50 4-66 3-717   -01 Lrj ij& 

2-62 

-05 Lrj ij& 

1-98 

mi;qZDr rkfydk ds v/;;u ls Li"V  gksrk gS fd izkIr ‘Vh’ 
dk eku &1-035 lkFkZdrk ds nksuksa Lrjksa  -01 Lrj rFkk -05 Lrj 
ds ekuksa ls de gS vr% gekjh ifjdYiuk LohÑr gksrh gSA 
ifj.kke n'kkZrk gS fdljdkjh rFkk LofoRriksf"kr mPp ek/;fed 
fo|ky;ksa ds Nk=ksas ds laosxkkRed lek;kstu esa dksbZ lkFkZd 

vUrj ugha gSA tdukSV ¼1991½ }kjk Hkh vius v/;;u esa 
laosxkRed :i ls rqyuk djus ij fo|kfFkZ;ksa ds laosxkRed 
lek;kstu esas dksbZ lkFkZd vUrj ugha ik;k x;kA ;|fi e/;eku 
;g iznf'kZr djrk gS fd ljdkjh fo|ky;ksa ds fo|kfFkZ;ksa dh 
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vis{kk LofoÙkiksf"kr fo|ky; ds fo|kfFkZ;ksa dk laosxkRed 
lek;kstu csgrj gSA 

ifjdYiuk 3& ljdkjh rFkk LofoRriksf"kr mPp ek/;fed 

fo|ky;ksa ds Nk=ksas ds 'kSf{kd lek;kstu esa dksbZ lkFkZd vUrj 
ugha gSA

rkfydk ua0&3

ljdkjh rFkk LofoRriksf"kr fo|ky; ds fo|kfFkZ;ksa ds 'kSf{kd lek;kstu
ds e/; *Vh* ijh{k.k dk fooj.k n'kkZrh rkfydk

Lkewg Nk=ksa dh 

la[;kN 
e/;eku M Ekkud 

fopyu 

S.D. 

Ekud =qVh 

njS.Ed. 

Vh dk eku 

‘t’ 

Lora=rk Lrj 

Df 

Lkjdkjh  
fo|ky; 

50 4-92 4-448 0-853 &1-40 98 

LofoRriksf’kr 
fo|ky; 

50 6-12 4-082   -01 Lrj ij& 

2-62 

-05 Lrj ij& 

1-98 

mi;qZDr rkfydk ds v/;;u ls Li"V  gksrk gS fd izkIr ‘Vh’ 
dk eku &1-40 lkFkZdrk ds nksuksa Lrjksa  -01 Lrj rFkk -05 Lrj 
ds ekuksa ls de gS vr% gekjh ifjdYiuk LohÑr gksrh gSA 
ifj.kke n'kkZrk gS fd ljdkjh rFkk LofoRriksf"kr mPp 
ek/;fed fo|ky;ksa ds Nk=ksas ds 'kSf{kd lek;kstu esa dksbZ  
lkFkZd vUrj ugha gSA ;|fi e/;eku ;g iznf'kZr djrk gS fd 
ljdkjh fo|ky;ksa ds fo|kfFkZ;ksa dh vis{kk LofoÙkiksf"kr 

fo|ky; ds fo|kfFkZ;ksa dk 'kSf{kd lek;kstu csgrj gSA 

ifjdYiuk  4& ljdkjh rFkk LofoRriksf"kr mPp ek/;fed 
fo|ky;ksa ds Nk=ksas ds lkekftd lek;kstu esa dksbZ lkFkZd 
vUrj ugha gSA

rkfydk ua0&4

ljdkjh rFkk LofoRriksf"kr fo|ky; ds fo|kfFkZ;ksa ds lkekftd
lek;kstu ds e/; *Vh* ijh{k.k dk fooj.k n'kkZrh rkfydk

lewg Nk=ks adh 

la[;k N 
e/;eku M Ekkud 

fopyu 

S.D. 

Ekud =qVh 
nj 

 S. Ed. 

 

Vh dk eku 

‘t’ 

Lora=rk Lrj 

Df 

Lkjdkjh  
fo|ky; 

50 7-78 2-196 0-53 4-26 98 

LofoRriksf’kr 
fo|ky; 

50 5-52 3-105  ** -01 Lrj ij& 

2-62 

-05 Lrj ij& 

1-98 

mi;qZDr rkfydk ds v/;;u ls Li"V  gksrk gS fd izkIr ‘Vh’ 
dk eku 4-26 lkFkZdrk ds nksuksa Lrjksa -01 Lrj rFkk -05 Lrj ds 
ekuksa ls vf/kd gS vr% gekjh ifjdYiuk vLohÑr gksrh gSA 
ifj.kke n'kkZrk gS fd ljdkjh mPp ek/;fed fo|ky;ksa ds 
fo|kfFkZ;ska dk lkekftd lek;kstu  LofoÙkiksf"kr fo|ky;kksa ds 
fo|kfFkZ;ska dh rqyuk esa csgrj gSA ekFkqj vkHkk ¼2010) }kjk Hkh 

vius v/;;u esa fo|kfFkZ;ksa ds lkekftd o lEiw.kZ lek;kstu esaa 
lkFkZd vUrj ik;k x;kA

'kks/k ds ifj.kke

1- ljdkjh o LofOkÙkiksf"kr mPp ek/;fed Lrj ds fo|ky;ksa 
ds fo|kfFkZ;ksa ds lek;kstu esa dksbZ vUrj ugh ik;k x;kA 

ljdkjh rFkk LofoRriksf"kr mPp ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa ds lek;kstu Lrj dk rqyukRed v/;;u
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2- ljdkjh o LofoÙkiksf"kr mPp ek/;fed fo|ky;ksa ds 
fo|kfFkZ;ksa ds laosxkRed lek;kstu esa dksbZ vUrj ugh 
ik;k x;kA 

3-  ljdkjh o LofoÙkiksf"kr mPp ek/;fed fo|ky;ksa ds 
fo|kfFkZ;ksa ds 'kSf{kd lek;kstu esa dksbZ vUrj ugh ik; 
x;kA 

4- ljdkjh mPp ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa dk 
lkekftd lek;kstu  LofoÙkiksf"kr fo|ky;kksa ds 
fo|kfFkZ;ska dh rqyuk esa csgrj ik;k x;kA 

fu’d’kZ

“kks/k ifj.kke bl rF; ij izdk”k Mkyrs gSa fd ljdkjh o 
LofOkÙkiksf"kr mPp ek/;fed Lrj ds fo|ky;ksa ds fo|kfFkZ;ksa dh 
lek;kstu {kerk esa dksbZ vUrj ugh ik;k x;k fdUrq laosxkRed 
,oa 'kSf{kd lek;kstu esa LofoÙkiksf"kr mPp ek/;fed fo|ky;ksa 
ds fo|kFkhZ rFkk lkekftd lek;kstu esa ljdkjh mPp ek/;fed 
fo|ky;ksa ds fo|kFkhZ rqyukRed :i ls csgrj ik;s x;sA vr: 
Nk=ksa ds O;ogkj esa visf{kr ifjorZu djus ds fy, ;g vko';d 
gS fd fo|kfFkZ;ksa dks lek;kstu ds fy, izksRlkfgr fd;k tkuk 
pkfg,A fo|kfFkZ;ksa dks laosxkRed] 'kSf{kd rFkk lkekftd 
lek;kstu ds fy, funsZ'ku iznku fd;k tk;s lkFk fg mUgs 
fo|ky; rFkk ifjokj esa mfpr okrkoj.k miyC/k djk;k tk;s 
rkfd Nk=ksa esa lek;kstu djus dh {kerk dks c<+k;k tk ldsA

lUnHkZ lwph

• 'ksQj ,.M 'kkscsu ¼1956½& ^^n lkbdksykWth vkWQ 
,MtLVesUV gkdVu fefQu** i`Œla0 151&155

• gsujh n xSfjV ¼1967½ &^^f'k{kk vkSj euksfoKu esa 
lkaf[;dh; ds iz;ksx** ifCyDlZ yqf/k;kuk] iatkc i`ŒlaŒ 
265 

• ;wŒ ikjs[k ,.M VhŒohŒ jko ¼1974½ & ^^gs.M cqd vkWQ 
lkbdksyksthdy ,.M lks'ky buLV:esUV** cMkSnk 
leLVh i`ŒlaŒ 52

• tdukSV ¼1991½ & ^*ek/;fed Ldwy ds fo|kfFkZ;ksa dh 
O;fDrRo ifjlwph ds vk/kkj ij lek;kstu {kerk dk 
fo”ys’k.kkRed v/;;u 'kks/k v/;;u** fo'kk[kkiVue 
i`Œ laŒ 42

• 'kekZ] vkjŒ,Œ ¼2006½ &^^,MokUlM ,LVsfVLfVDl bu 
,Mwds'ku ,.M lkbdksyksth** esjB vkjŒ yky cqd fMiksa 
i`ŒlaŒ 664

• ekFkqj]vkHkk ¼2010½ &^^foÙkiksf"kr ,oa LofoÙkiksf"kr mPp 
ek/;fed fo|ky;ksa esa fo|kfFkZ;ksa ds lerk;kstu] vkdk{kk 
Lrj] vkRe izR;; rFkk ckSf}d miyfC/k dk rqyukRed 
v/;;u] ,eŒ,MŒ y?kq 'kks/k ,lŒ vkjŒ ,eŒ 
fo'ofo|ky; psUubZ i`ŒlaŒ 85
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• Manuscripts not considered for publication will not be sent back. Acceptance of papers 
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